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When we first became aware of the crisis 
facing Catholic education, our response was to 
form the Catholic Education Foundation, 
whose purpose was and is to help enrollment 
through providing scholarships and to 
encourage the retention and development of 
faculty for Catholic schools. By means of our 
Catholic Education Foundation Hall of Fame, 
we also want to keep alive our great heritage 
and link the generations that have been blessed 
with a solid Catholic education to the current 
generation, so that they will be blessed. 
 
The depth of the crisis has recently been 
manifest in the decision to close thirteen 
schools in the Diocese of Rochester, leaving 
only eleven schools in the Diocese once led by 
Archbishop Fulton J. Sheen. This decision 
affected more than 1800 students and caused 
one parent to say that this was “the death knell” 
for the Catholic Church in Rochester. 
 
This horrific action begs one to ask the 
question: Why? Why are we as Catholics 
allowing our great treasure to be dissipated? 
While there are many reasons that may be 
given, there really is only one – a loss of the 
faith. The Church with its great school system 
has grown because of the opportunities that 
Catholic education provided to the middle 
class. What are we thinking? 
 
In one diocese, a failed attempt to help the 
“poorest of the poor” achieve a Catholic 
education with the help of a generous donor 
and at the expense of middle-class parents who 
had to pay exorbitant tuition (that was then in 
part redirected to the inner-city schools), 
ultimately caused the break-down of both the 
inner-city and middle-class suburban schools. 
While the Church recognizes its obligation to 
the poor, and the affluent can handle 
educational expenses themselves, it is the 

middle class that built the Church in America 
and it is they who are being frozen out of 
Catholic education. 
 
By not making education the priority that it 
needs to be in order to assure the growth of our 
Church and the salvation of souls, Church 
leadership is, in reality, pushing students into 
the governmental school system and exposing 
them to an “occasion of sin” as “health” 
programs in many schools prepare students for 
the inevitability of fornication by promoting 
“safe sex.” Where is the outrage of our 
leadership? 
 
CEF continues to try to do its part to lead the 
way in helping Catholic education not simply 
survive but to thrive. I am delighted to 
announce two such developments. 

 
Many of you know Father 
Peter Stravinskas from his 
prolific writings in  
theology, apologetics and 
liturgy; what many don’t 
know is of Father  
Stravinskas’ great passion 
for Catholic education, 
which caused me to invite 
him some years ago to sit 

on CEF’s Board of Directors, where he has  
offered wise counsel. Some months ago, I 
came to realize that if CEF is to grow as it 
needs to grow (and as the Church needs it to 
grow), we should have a full-time Executive 
Director. I made that invitation to Father  
Stravinskas, and he has graciously accepted it, 
bringing a wealth of experience that includes a 
doctorate in school administration from  
Fordham University and teaching and  
administrative work at every level of Catholic 
education: elementary, secondary, college,  
university, and seminary. 

From the President’s Desk 
 
By: A. Joseph Indelicato 
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Father Stravinskas formally assumed his  
duties on January 15, 2008. They include:  
serving as our liaison with Catholic high 
schools, diocesan superintendents of schools, 
heads of schools of education in Catholic  
colleges and universities, as well as with the 
Education Department of the United States 
Conference of Catholic Bishops and the  
National Catholic Education Association;  
editing our on-line magazine, The Catholic 
Educator; developing grant proposals for  
interested foundations; opening and then  
coordinating local chapters of CEF; functioning 
as public relations officer to present the CEF  
vision and positions to the media, Catholic and 
secular; taking responsibility for fund-raising 
dinners and educational seminars. 
 
Father Peter has already dove into the post, 
making initial contacts with officials in the 
Archdioceses of Miami and Cincinnati and the 
Diocese of Covington. If you have any 
suggestions for him to pursue, contact him by 
phone at: 732-914-122 or by email at: 
fstravinskas@hotmail.com. 
 
A second piece of good news comes from CEF 
Board Member, Dr. Peter Redpath of St. John’s 
University about a new program becoming 
available to students of high school or college 
age via the internet. International Cultural 
Studies is a program of college-level studies 
resulting in a Licenjat (the European equivalent 
of a bachelor of arts degree) being offered to 
students for the first time in the Fall of 2008. 
The program is the result of the collaboration 
of the College of Social and Media Culture in 
Torun, Poland, and the Western Civilization 
Foundation Great Books Program in the United 
States (directed by Mr. Patrick Carmac, a CEF 
friend). Seventy per cent of the program may 
be completed by distance learning from any 
personal computer. Dr. Redpath and another 
CEF Board Member, Dr. Curtis Hancock, serve 
as program advisors for the new initiative. 
 
This accredited degree program will acquaint 
students with the marvelous treasures of  

Western civilization including: its most 
important intellectual masterpieces – the Great 
Books of literature, poetry, history, politics, 
and science; the perennial philosophy of 
Socrates, Aristotle and Aquinas, together with 
the theology of St. Thomas. In the summers, 
students will personally experience the great 
heritage of Western civilization by visiting 
European museums, cathedrals, and medieval 
cities, viewing paintings, mosaics, architecture 
and sculpture, listening to symphonies and 
participating in orchestral Sacred Liturgies, as 
well as having the opportunity to take part in  
huge pilgrimage to the most sacred shrines in 
Poland and/or Rome. 
 
Another piece of good news is that the 
financial cost of the program is projected to be 
about 25% of the typical cost of a private 
school college program in the United States. In 
addition, students graduating from the Western 
Civilization Foundation's Great Books Home 
School program will be able to complete the 
Licenjat in place of their high school diploma, 
thus accomplishing two goals for the price of 
one. 
 
While the initial bad news I felt compelled to 
share with you is indeed depressing, as 
Christians, we are called to counteract the 
negative with the positive, responding in hope 
and refusing to be mastered by a spirit of 
negativity or pessimism. As Pope Benedict 
reminded us in his latest encyclical (Spe Salvi) 
and taking his cue from St. Paul, we “were 
saved in hope” (Rom 8:24). St. Paul also said 
that “hope does not disappoint” (Rom 5:5) Our 
indefatigable belief in the importance of 
Catholic education – because of our 
concomitant conviction that Catholic schools 
are God’s will for His Church – spurs us on to 
respond with creative and engaging initiatives. 
Christian hope, however, is not a shallow  
kind of secular optimism; it is grounded in real-
ity, which tells us that we must do much hard 
work for the Lord to “give success to the work 
of our hands” (Ps 90:17). 
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For all you do to help bring about such success, 
I thank you; for what you can yet do to ensure 
that success, I humbly but confidently seek 
your support. 
 
A. Joseph Indelicato 
President & Founder 
Catholic Education Foundation 
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Duc in Altum 
 

By: Father Peter M. J. Stravinskas, Ph.D., S.T.D. 

Some time ago, someone asked me, “Why do 
you have such a ‘thing’ about Catholic 
schools?” My answer was: “Because I am a 
Catholic, because I am a priest, because the 
Church has a ‘thing’ about them, and because 
they are the one institution that continues to 
have across-the-board credibility.” The so-
called public schools have gone from bad to 
worse (one need only consider the most recent 
debacle in Maine, where school officials were 
providing contraceptives to junior high-
schoolers). Of course, Pope Pius XI predicted 
such developments in his 1929 encyclical on 
Christian education, in which he declared that 
“the so-called ‘neutral’ or ‘lay’ school, from 
which religion is excluded, is contrary to the 
fundamental principles of education. Such a 
school moreover cannot exist in practice; it is 
bound to become irreligious.” CCD in its 
various incarnations has been an unrelenting 
misadventure, both in terms of time and 
money, as Father Andrew Greeley has 
documented for the past forty years. And 
home-schooling has not delivered on the hopes 
many pinned on it to deliver by now a bumper-
crop of priestly and religious vocations. No, 
Pius XI got it right when he proclaimed: 
“Catholic education in Catholic schools for all 
the Catholic youth.” That still needs to be our 
goal. 
 
On November 13, Bishop Robert McManus, in 
his capacity as chairman of the American 
bishops’ Committee on Education, presented a 
report to the hierarchy assembled in Baltimore, 
noting lights and shadows in the overall 
picture of Catholic elementary and secondary 
schools. The bad news is all too well-known: 
 

In the two years since we [the 
American bishops in “Renewing Our 
Commitment to Catholic Elementary 
and Secondary Schools in the Third 

Millennium”] issued our call to action 
on behalf of Catholic schools, over 
400 additional Catholic schools have 
closed or consolidated. Large urban 
areas in the Mideast and Great Lakes 
areas experienced the greatest losses, 
as Catholic families continued to move 
to the suburbs and/or experienced 
economic setbacks. Both Catholic and 
public schools in rural areas continue 
to struggle as people move to cities 
and suburbs, rather than stay on farms 
and in small communities. 
 
The good news is less well-known: 
Along with these losses are some quite 
encouraging trends. In the same two-
year period, over 70 new Catholic 
schools have opened. States in the 
Southeast and the Far West are 
experiencing a strong demand for 
Catholic schools. Over one-third of all 
Catholic schools have waiting lists. 
During the last school year, student 
enrollment in Catholic secondary 
schools increased. 

 
He went on to discuss various approaches 
being used around the country to make our 
schools “available, accessible, and affordable 
to Catholic parents and their children.” He 
concluded his address by quoting the 
hierarchy’s document from two years ago: 
 

Our vision is clear: Our Catholic 
schools are a vital part of the teaching 
mission of the  Church. The challenges 
ahead are many, but our spirit and 
will to succeed are strong. We, the 
Catholic bishops of the United States, 
in cooperation with the total Catholic 
community, are committed to 
overcoming these challenges. 
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Adversity often brings out the best in 
men and women. We must respond to 
challenging times with faith, vision, 
and the will to succeed  because the 
Catholic school’s mission is vital to 
the future of our young people, our 
nation, and most especially our 
Church. 

 
A week later, Zenon Cardinal Grocholewski’s 
Congregation for Catholic Education in Rome 
released its latest document, “Educating 
Together in Catholic Schools: A Shared 
Mission between Consecrated Persons and Lay 
Faithful.” During the press conference that 
accompanied the release, the Cardinal and the 
Congregation’s undersecretary, Monsignor 
Angelo Zani, offered several observations. 
They mentioned, for example, that in the 
United States the percentage of lay teachers 
went from 14% in 1950 to more than 95% this 
year, with similar figures for countries like 
Australia, France, Spain and Hong Kong. Of 
course, that is not necessarily a calamity; 
Mother Seton, after all, was a lay woman when 
she began the whole venture in this country. 
The issue is proper formation of lay teachers, 
which is being addressed in places. 
 
Monsignor Zani spoke about the critical role 
played by Catholic schools in places like 
Lebanon, the Holy Land, Bosnia-Herzegovina, 
Morocco, and Eastern Europe, where Catholic 
schools fulfill an important civic function of 
providing quality education, but also an 
education which trains children to live in peace 
and harmony.  Father Gregoris and I can attest 
that in our travels to many Muslim countries, 
we have repeatedly been given positive and 
even warm welcomes by Muslims who had 
been educated in Catholic schools. 
 
Monsignor Zani also proudly noted that in the 
United States, Catholic schools have a drop-
out rate of 3.4%, compared to a 14.9% rate in 
the government schools; furthermore, 99% of 
Catholic high school students in the United 
States actually graduate, with 97% going on 
for higher education. This is surely nothing to 

be sneezed at. 
 
Cardinal Grocholewski, never known to pull 
punches, took aim at countries where the right 
to a Catholic education is conditioned by the 
ability to pay. Singling out the United States, 
he fumed: “The United States is a disaster, 
because the State does not recognize full 
democracy as far as schools are concerned.” 
Even though Catholic schools are at least as 
good as the government entities, he said, they 
are forced to labor under unfair burdens. 
 
The document itself welcomes heavy lay 
involvement in our schools but reminds all that 
Catholic school teachers are “required to be 
witnesses of Jesus Christ.” In very frank 
fashion, it asserts: “Teachers, just like every 
person who lives and works in a scholastic 
environment, educate – or they can also 
diseducate – with their verbal and non-verbal 
behavior.” 
 
I’ve been in this fray to help Catholic 
education not only survive but thrive for nearly 
forty years. It is somewhat gratifying to see 
that topics on which I have been harping for so 
long (see, for example, a work of mine 
published by Alba House in 1976, Catholic 
Education: A New Dawn?) are finally getting 
“seconded” by some ecclesiastical authorities. 
I would like to highlight two points – Catholic 
identity and accessiblity/affordability. 
 
Catholic schools that are qualitatively different 
from other educational institutions, at the level 
of faith, do very well, while those that do not 
emphasize the difference end up closing, 
thankfully. Careful selection and formation of 
our teachers is key to everything. To that end, I 
want to encourage pastors, principals and 
Catholic school board members to make 
friends with Curtis Hancock’s Recovering a 
Catholic Philosophy of Elementary Education, 
the first such book published in English in 
decades (see the Newman House Press ad in 
this issue for further information). Our hiring 
and maintenance policies must be crystal clear. 
Furthermore, it is essential to insist on faithful 
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Sunday Mass attendance as a condition for 
membership in a Catholic school community. 
 
On the matter of accessibility, we see some 
movement as many suburban parishes are now 
taking up the challenge to open schools where 
the Catholic population has moved; not enough 
dioceses, however, have exhibited the holy 
boldness to make school-openings a top 
priority. This is where the voice of the laity, 
especially parents, needs to resound. The 
Second Vatican Council and the Code of 
Canon Law both speak of the right and the 
obligation that the lay faithful have to make 
known their needs to their pastors. 
 
On affordability, what can one say? The tiny, 
186-student parish high school from which I 
graduated in 1968 charged $300 tuition that 
year; now, with over a thousand students, the 
tuition exceeds $7000. The sacrificial spirit of 
Catholic parents seems to know no bounds, but 
a breaking point does occur. A panel of experts 
in the Archdiocese of San Antonio recently 
declared that finances was the overriding 
reason why most parents did not use Catholic 
schools. Duh? To the credit of the 
Archdiocese, a program has been launched to 
give significant financial aid, lest our schools 
become havens for the wealthy alone – which 
would be in direct opposition both to the 
teaching of the Church Universal and to our 
entire history of Catholic education in this 
country. 
 
We must wage a war on two fronts, 
financially. First, we must return to an earlier 
notion of Catholic  schooling, which held that 
the expenses involved were the responsibility 
of the entire Catholic community, and not 
simply that of parents who happen to send 
their children to those schools or of parishes 
that happen to sponsor such schools. Until we 
eliminate (or drastically reduce) tuition for 
Catholic elementary and secondary schools, 
we will not be following in the footsteps of the 
“greats” of American Catholic education. One 
wonders, too, why the plan so successful in the 
Diocese of Wichita has not been duplicated 

everywhere. Senior citizens should also see it 
as a special privilege of theirs to make 
generous contributions toward Catholic 
education, as an act of gratitude for the 
(probably) free Catholic schooling they 
received and for the relatively inexpensive 
education their children received from the 
Church. 
 
The second battle-front is the State. As 
Cardinal Grocholewski put it so bluntly, the 
situation here is “a disaster.” If parents have 
the constitutional right to choose the most 
appropriate educational environment for their 
children (and they do), that right cannot be 
hemmed in by restrictions that make it 
difficult, if not impossible, to vindicate in 
reality. As we learned with the “poll 
tax” (designed to keep Blacks from exercising 
their voting franchise), a civil right penalized 
is a civil right denied. Where are the Catholic  
political figures (and others of a fair mind) to 
advance the cause of parental freedom of 
choice in education? Where is the Catholic 
outrage at this patently unjust system of 
educational funding? This is precisely the kind 
of arena in which Vatican II had hoped lay 
activism would surface, but the silence is 
deafening. 
 
The theme of Catholic Schools Week this year 
is: “Catholic Schools Light the Way.” The last 
day of that celebration is, by a providential 
coincidence, the Feast of the Lord’s 
Presentation in the Temple (also historically 
known as Candlemas Day), when we are 
reminded of old Simeon’s prophecy that the 
Infant Jesus would be “a light of revelation for 
the Gentiles.” For that reason, the Church has 
always blessed candles on that day and taken 
them in procession into the church, seeing 
likewise in that action our own personal 
vocation to be “the light of the world” in our 
particular circumstances. 
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The convert-monk-poet, Thomas Merton 
penned a lovely and moving poem for the feast 
in 1943; it is called “The Candlemas 
Procession,” and I would like to share it with 
you: 
 

Lumen ad revelationem gentium. 
Look kindly, Jesus, where we come, New 
Simeons, to kindle, 
Each at Your infant sacrifice his own 
life’s candle. 
 
And when Your flame turns into many 
tongues, 
See how the One is multiplied, among us, 
hundreds! 
And goes among the humble, and 
consoles our sinful kindred. 
 
It is for this we come, 
And, kneeling, each receive one flame: 
Ad revelationem gentium. 
 
Our lives, like candles, spell this simple 
symbol: 
Weep like our bodily life, sweet work of 
bees, 
Sweeten the world, with your slow 
sacrifice. 
 
And this shall be our praise: 
That by our glad expense, our Father’s 
will 
Burned and consumed us for a parable. 
 
Nor burn we now with brown and smoky 
flames, but bright 
Until our sacrifice is done, 
(By which not we, but You are known) 
And then, returning to our Father, one by 
one, 
Give back our lives like wise and waxen 
lights. 

 

Let us make the thriving of Catholic schools 
our goal in 2008, each in our own unique life 
situation. And then we shall truly duc in altum. 
 
Father Peter Stravinskas is a priest of the Society of the 
Venerable John Henry Cardinal Newman. He is the 
editor-in-chief of Newman House Press and of 
Catholic Response, a magazine imbued with a  
joyful and dynamic orthodoxy and written according to high-
quality journalistic standards. He is also the author of 
several books, many of which are available on-line through 
the Society's website at http://jhcnewman.org.  
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Educating Together in Catholic Schools 
 

By: The Congregation for Catholic Education 

Introduction 
 
1. The unexpected and often contradictory  
evolution of our age gives rise to educational  
challenges that pose questions for the school 
world. They force us to seek appropriate 
answers not only as regards contents and 
didactic methods, but also as regards the 
community experience that is a mark of 
educational activity. The relevance of these 
challenges transpires from the context of the 
social, cultural and religious complexity in 
which young people are actually growing up, 
and significantly influences their way of living. 
They are widespread phenomena such as lack 
of interest for the fundamental truths of human 
life, individualism, moral relativism and 
utilitarianism, that permeate above all rich and 
developed societies. Add to that rapid 
structural changes, globalization and the 
application of new technologies in the field of 
information that increasingly affect daily life 
and the process of formation. Moreover, with 
the process of development, the gap between 
rich and poor countries grows and the 
phenomenon of migration increases, so 
emphasizing the diversity of cultural identities 
in the same territory with the relative 
consequences concerning integration. In a 
society that is at once global and diversified, 
local and planetary, that hosts various and 
contrasting ways of interpreting the world and 
life, young people find themselves faced with 
different proposals of values, or lack thereof, 
that are increasingly stimulating but also 
increasingly less shared. There are also the 
difficulties that arise from problems of family 
stability, situations of hardship and poverty, 
that create a widespread feeling of 
disorientation at the existential and emotional 
level in a delicate period of their growth and 
maturation, exposing them to the danger of 
being “tossed to and fro and carried about with 
every wind of doctrine” (Eph 4:14). 

 
2. In this context it becomes especially urgent 
to offer young people a course of scholastic 
formation which is not reduced to a simple 
individualistic and instrumental fruition of 
service with a view to obtaining a 
qualification. As well as gaining knowledge, 
students must also have a strong experience of 
sharing with their educators. For this 
experience to be happily accomplished, 
educators must be welcoming and well-
prepared interlocutors, able to awaken and 
direct the best energies of students towards the 
search for truth and the meaning of existence, a 
positive construction of themselves and of life 
in view of an overall formation. In the end, 
“real education is not possible without the light 
of truth.”[1] 
 
3. This perspective regards all scholastic 
institutions, but even more directly the 
Catholic school, which is constantly concerned 
with the formational requirements of society, 
because “the problem of instruction has always 
been closely linked to the Church’s 
mission.”[2] The Catholic school participates 
in this mission like a true ecclesial subject, 
with its educational service that is enlivened by 
the truth of the Gospel. In fact, faithful to its 
vocation, it appears “as a place of integral 
education of the human person through a clear 
educational project of which Christ is the 
foundation,”[3] directed at creating a synthesis 
between faith, culture and life. 
 
4. The project of the Catholic school is 
convincing only if carried out by people who 
are deeply motivated, because they witness to 
a living encounter with Christ, in whom alone 
“the mystery of man truly becomes clear.”[4] 
These persons, therefore, acknowledge a 
personal and communal adherence with the 
Lord, assumed as the basis and constant 
reference of the inter-personal relationship and 
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mutual cooperation between educator and 
student. 
 
5. The implementation of a real educational 
community, built on the foundation of shared 
projected values, represents a serious task that 
must be carried out by the Catholic school. In 
this setting, the presence both of students and 
of teachers from different cultural and 
religious backgrounds requires an increased 
commitment of discernment and 
accompaniment. The preparation of a shared 
project acts as a stimulus that should force the 
Catholic school to be a place of ecclesial 
experience. Its binding force and potential for 
relationships derive from a set of values and a 
communion of life that is rooted in our 
common belonging to Christ. Derived from 
the recognition of evangelical values are 
educational norms, motivational drives and 
also the final goals of the school. Certainly the 
degree of participation can differ in relation to 
one’s personal history, but this requires that 
educators be willing to offer a permanent 
commitment to formation and self-formation 
regarding a choice of cultural and life values 
to be made present in the educational 
community.[5] 
 
6. Having already dealt in two previous 
separate documents with the themes of the 
identity and mission of Catholic lay persons 
and of consecrated persons in schools 
respectively, this document of the 
Congregation for Catholic Education 
considers the pastoral aspects regarding 
cooperation between lay and consecrated 
persons[6] within the same educational 
mission. In it, the choice of the lay faithful to 
live their educational commitment as “a 
personal vocation in the Church, and not 
simply as […] the exercise of a profession”[7] 
meets with the choice of consecrated persons, 
inasmuch as they are called “to live the 
evangelical councils and bring the humanism 
of the beatitudes to the field of education and 
schools.”[8] 
 
7. This document constantly refers to previous 

texts of the Congregation for Catholic 
Education regarding education and schools[9] 
and clearly considers the different situations 
encountered by Catholic Institutions in 
various parts of the world. It wishes to call 
attention to three fundamental aspects of 
cooperation between lay faithful and 
consecrated persons in the Catholic school: 
communion in the educational mission, the 
necessary course of formation for communion 
for a shared educational mission and, lastly, 
openness towards others as the fruit of that 
communion. 
 

I. 
 

COMMUNION IN THE MISSION OF 
EDUCATION 

 
8. Every human being is called to communion 
because of his nature which is created in the 
image and likeness of God (cf. Gen 1:26-27). 
Therefore, within the sphere of biblical 
anthropology, man is not an isolated 
individual, but a person: a being who is 
essentially relational. The communion to 
which man is called always involves a double 
dimension, that is to say vertical (communion 
with God) and horizontal (communion with 
people). It is fundamental that communion be 
acknowledged as a gift of God, as the fruit of 
the divine initiative fulfilled in the Easter 
mystery.[10] 
 
The Church: mystery of communion and 
mission 
 
9. God’s original plan was compromised by 
the sin that wounded all relations: between 
man and God, between man and man. 
However, God did not abandon man in 
solitude, and, in the fullness of time, sent his 
Son, Jesus Christ, as Saviour,[11] so that man 
might find, in the Spirit, full communion with 
the Father. In its turn, communion with the 
Trinity rendered possible by the encounter 
with Christ, unites persons with one other. 
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10. When Christians say communion, they 
refer to the eternal mystery, revealed in Christ, 
of the communion of love that is the very life 
of God-Trinity. At the same time we also say 
that Christians share in this communion in the 
Body of Christ which is the Church (cf. Phil 1: 
7; Rev 1: 9). Communion is, therefore, the 
“essence” of the Church, the foundation and 
source of its mission of being in the world “the 
home and the school of communion,”[12] to 
lead all men and women to enter ever more 
profoundly into the mystery of Trinitarian 
communion and, at the same time, to extend 
and strengthen internal relations within the 
human community. In this sense, “the Church 
is like a human family, but at the same time it 
is also the great family of God, through which 
he creates a place of communion and unity 
through all continents, cultures and 
nations.”[13] 
 
11. As a result, therefore, in the Church, which 
is the icon of the love incarnate of God, 
“communion and mission are profoundly 
connected with each other, they interpenetrate 
and mutually imply each other, to the point 
that communion represents both the source and 
the fruit of mission: communion gives rise to 
mission and mission is accomplished in 
communion.”[14] 
 
Educating in communion and for communion 
 
12. Because its aim is to make man more man, 
education can be carried out authentically only 
in a relational and community context. It is not 
by chance that the first and original 
educational environment is that of the natural 
community of the family.[15] Schools, in their 
turn, take their place beside the family as an 
educational space that is communitarian, 
organic and intentional and they sustain their 
educational commitment, according to a logic 
of assistance. 
 
13. The Catholic school, characterized mainly 
as an educating community, is a school for the 
person and of persons. In fact, it aims at 
forming the person in the integral unity of his 

being, using the tools of teaching and learning 
where “criteria of judgement, determining 
values, points of interest, lines of thought, 
sources of inspiration and models of life”[16] 
are formed. Above all, they are involved in the 
dynamics of interpersonal relations that form 
and vivify the school community. 
 
14. On the other hand, because of its identity 
and its ecclesial roots, this community must 
aspire to becoming a Christian community, 
that is, a community of faith, able to create 
increasingly more profound relations of 
communion which are themselves educational. 
It is precisely the presence and life of an 
educational community, in which all the 
members participate in a fraternal communion, 
nourished by a living relationship with Christ 
and with the Church, that makes the Catholic 
school the environment for an authentically 
ecclesial experience. 
 
Consecrated persons and the lay faithful 
together in schools 
 
15. “In recent years, one of the fruits of the 
teaching on the Church as communion has 
been the growing awareness that her members 
can and must unite their efforts, with a view to 
cooperation and exchange of gifts, in order to 
participate more effectively in the Church’s 
mission. This helps to give a clearer and more 
complete picture of the Church herself, while 
rendering more effective the response to the 
great challenges of our time, thanks to the 
combined contributions of the various 
gifts.”[17] In this ecclesial context the mission 
of the Catholic school, lived as a community 
formed of consecrated persons and lay faithful, 
assumes a very special meaning and 
demonstrates a wealth that should be 
acknowledged and developed. This mission 
demands, from all the members of the 
educational community, the awareness that 
educators, as persons and as a community, 
have an unavoidable responsibility to create an 
original Christian style. They are required to 
be witnesses of Jesus Christ and to 
demonstrate Christian life as bearing light and 
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meaning for everyone. Just as a consecrated 
person is called to testify his or her specific 
vocation to a life of communion in love[18] so 
as to be in the scholastic community a sign, a 
memorial and a prophecy of the values of the 
Gospel,[19] so too a lay educator is required 
to exercise “a specific mission within the 
Church by living, in faith, a secular vocation 
in the communitarian structure of the 
school.”[20] 
 
16. What makes this testimony really effective 
is the promotion, especially within the 
educational community of the Catholic 
school, of that spirituality of communion that 
has been indicated as the great prospect 
awaiting the Church of the Third Millennium. 
Spirituality of communion means “an ability 
to think of our brothers and sisters in the faith 
within the profound unity of the Mystical 
Body, and therefore as “those who are a part 
of me,”[21] and “the Christian community’s 
ability to make room for all the gifts of the 
Spirit”[22] in a relationship of reciprocity 
between the various ecclesial vocations. Even 
in that special expression of the Church that is 
the Catholic school, spirituality of communion 
must become the living breath of the 
educational community, the criterion for the 
full ecclesial development of its members and 
the fundamental point of reference for the 
implementation of a truly shared mission. 
 
17. This spirituality of communion, therefore, 
must be transformed into an attitude of clear 
evangelical fraternity among those persons 
who profess charisms in Institutes of 
consecrated life, in movements or new 
communities, and in other faithful who 
operate in the Catholic school. This 
spirituality of communion holds true for the 
Catholic school, founded by Religious 
families, by dioceses, by parishes or by the lay 
faithful, which today takes into itself the 
presence of ecclesial movements. In this way, 
the educational community makes room for 
the gifts of the Spirit and acknowledges these 
diversities as wealth. A genuine ecclesial 
maturity, nourished by the encounter with 

Christ in the sacraments, will make it possible 
to develop “whether of the more traditional 
kind or the newer ecclesial movements […] a 
vitality that is God’s gift,”[23] for the entire 
scholastic community and for the educational 
journey itself. 
 
18. The Catholic professional associations 
form another situation of “communion”, a 
structured aid for the educational mission. 
They are a space for dialogue between 
families, the local institutions and the school. 
These associations, with their break-down at 
local, national and international levels, are a 
wealth that brings an especially fruitful 
contribution to the world of education as 
regards both motivations and professional 
points of view. Many associations have 
among their members teachers and persons in 
responsible positions both from the Catholic 
school and from other educational situations. 
Thanks to the pluralism of their origins, they 
can carry out an important function of 
dialogue and cooperation between institutions 
that differ but which have in common the 
same educational goals. These associative 
realities are required to consider how 
situations change, so adapting their structure 
and their way of operating in order to continue 
to be an effective and incisive presence in the 
sector of education. They must also intensify 
their reciprocal cooperation, especially in 
order to guarantee the achievement of their 
common goals, fully respecting the value and 
specificity of each association. 
 
19. It is, moreover, of fundamental importance 
that the service carried out by the associations 
is stimulated by full participation in the 
pastoral activity of the Church. The Episcopal 
Conferences and their continental versions are 
entrusted with the role of promoting the 
development of the specificities of each 
association, favouring and encouraging more 
coordinated work in the educational sector. 
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II.  
 

A JOURNEY OF FORMATION FOR 
EDUCATING TOGETHER 

 
20. Educating the young generations in 
communion and for communion in the 
Catholic school is a serious commitment that 
must not be taken lightly. It must be duly 
prepared and sustained through an initial and 
permanent project of formation that is able to 
grasp the educational challenges of the present 
time and to provide the most effective tools for 
dealing with them within the sphere of a 
shared mission. This implies that educators 
must be willing to learn and develop 
knowledge and be open to the renewal and 
updating of methodologies, but open also to 
spiritual and religious formation and sharing. 
In the context of the present day, this is 
essential for responding to the expectations 
that come from a constantly and rapidly 
changing world in which it is increasingly 
difficult to educate. 
 
Professional formation 
 
21. One of the fundamental requirements for 
an educator in a Catholic school is his or her 
possession of a solid professional formation. 
Poor quality teaching, due to insufficient 
professional preparation or inadequate 
pedagogical methods, unavoidably undermines 
the effectiveness of the overall formation of 
the student and of the cultural witness that the 
educator must offer. 
 
22. The professional formation of the educator 
implies a vast range of cultural, psychological 
and pedagogical skills, characterized by 
autonomy, planning and evaluation capacity, 
creativity, openness to innovation, aptitude for 
updating, research and experimentation. It also 
demands the ability to synthesize professional 
skills with educational motivations, giving 
particular attention to the relational situation 
required today by the increasingly collegial 
exercise of the teaching profession. Moreover, 
in the eyes and expectations of students and 

their families, the educator is seen and desired 
as a welcoming and prepared interlocutor, able 
to motivate the young to a complete formation, 
to encourage and direct their greatest energy 
and skills towards a positive construction of 
themselves and their lives, and to be a serious 
and credible witness of the responsibility and 
hope which the school owes to society. 
 
23. The continuous rapid transformation that 
affects man and today’s society in all fields 
leads to the precocious aging of acquired 
knowledge that demands new attitudes and 
methods. The educator is required to 
constantly update the contents of the subjects 
he teaches and the pedagogical methods he 
uses. The educator’s vocation demands a ready 
and constant ability for renewal and 
adaptation. It is not, therefore, sufficient to 
achieve solely an initial good level of 
preparation; rather what is required is to 
maintain it and elevate it in a journey of 
permanent formation. Because of the variety of 
aspects that it involves, permanent formation 
demands a constant personal and communal 
search for its forms of achievement, as well as 
a formation course that is also shared and 
developed through exchange and comparison 
between consecrated and lay educators of the 
Catholic school. 
 
24. It is not sufficient simply to care about 
professional updating in the strict sense. The 
synthesis between faith, culture and life that 
educators of the Catholic school are called to 
achieve is, in fact, reached “by integrating all 
the different aspects of human knowledge 
through the subjects taught, in the light of the 
Gospel […and] in the growth of the virtues 
characteristic of the Christian.”[24] This 
means that Catholic educators must attain a 
special sensitivity with regard to the person to 
be educated in order to grasp not only the 
request for growth in knowledge and skills, but 
also the need for growth in humanity. Thus 
educators must dedicate themselves “to others 
with heartfelt concern, enabling them to 
experience the richness of their humanity.”[25] 
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25. For this reason, Catholic educators need “a 
“formation of the heart”: they need to be led 
to that encounter with God in Christ which 
awakens their love and opens their spirits to 
others”, so that their educational commitment 
becomes “a consequence deriving from their 
faith, a faith which becomes active through 
love (cf. Gal 5:6).”[26] In fact, even “care for 
instruction means loving” (Wis 6:17). It is 
only in this way that they can make their 
teaching a school of faith, that is to say, a 
transmission of the Gospel, as required by the 
educational project of the Catholic school. 
 
Theological and spiritual formation 
 
26. The transmission of the Christian message 
through teaching implies a mastery of the 
knowledge of the truths of the faith and of the 
principles of spiritual life that require constant 
improvement. This is why both consecrated 
and lay educators of the Catholic school need 
to follow an opportune formational 
theological itinerary.[27] Such an itinerary 
makes it easier to combine the understanding 
of faith with professional commitment and 
Christian action. Apart from their theological 
formation, educators need also to cultivate 
their spiritual formation in order to develop 
their relationship with Jesus Christ and 
become a Master like Him. In this sense, the 
formational journey of both lay and 
consecrated educators must be combined with 
the moulding of the person towards greater 
conformity with Christ (cf. Rm 8:29) and of 
the educational community around Christ the 
Master. Moreover, the Catholic school is well 
aware that the community that it forms must 
be constantly nourished and compared with 
the sources from which the reason for its 
existence derives: the saving word of God in 
Sacred Scripture, in Tradition, above all 
liturgical and sacramental Tradition, 
enlightened by the Magisterium of the 
Church.[28] 
 
The contribution of consecrated persons to 
shared formation 
 

27. Consecrated persons who profess the 
evangelical counsels show that they live for 
God and of God and become concrete 
witnesses to the Trinitarian love, so that 
people can experience the charm of divine 
beauty. Thus, the first and foremost 
contribution to the shared mission is the 
evangelical deep-rootedness of the lives of 
consecrated persons. Because of their 
vocational journey, they possess a theological-
spiritual preparation that, centred on the 
mystery of Christ living in the Church, needs 
to unceasingly progress in step with the 
Church that progresses in history towards the 
“complete truth” (Jn 16:13). Again within this 
exquisitely ecclesial dynamic, consecrated 
persons also are invited to share the fruits of 
their formation with the laity, especially with 
those who feel that they are called “[to share] 
specific aspects and moments of the 
spirituality and mission of the Institute.”[29] 
In this way, Institutes of consecrated life and 
Societies of apostolic life involved in 
education will manage to assure an essential 
openness to the Church and keep alive the 
spirit of the Founders and Foundresses, while 
also renewing a particularly precious aspect of 
the tradition of the Catholic school. From the 
very beginning, in fact, Founders and 
Foundresses paid special attention to the 
formation of the educators and they often 
devoted their best energies to this. Such 
formation, then as now, is not only aimed at 
strengthening professional skills, but above 
all, at highlighting the vocational dimension 
of the teaching profession, promoting the 
development of a mentality that is inspired by 
evangelical values, according to the specific 
characteristics of the Institute’s mission. 
Therefore, “formation programmes which 
include regular courses of study and prayerful 
reflection on the founder, the charism and the 
constitutions of the institute are particularly 
beneficial.”[30] 
 
28. In many religious Institutes, sharing the 
educational mission with the laity has already 
existed for some time, having been born with 
the religious community present in the school. 
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The development of “spiritual families”, of 
groups of “associated lay people” or other 
forms that permit the lay faithful to draw 
spiritual and apostolic fruitfulness from the 
original charism, appears as a positive element 
and one of great hope for the future of the 
Catholic educational mission. 
 
29. It is almost superfluous to note that, within 
the perspective of the Church-communion, 
these programmes of formation for sharing in 
the mission and lives of the laity, in the light of 
the relativecharism, should be designed and 
implemented even where vocations to the 
consecrated life are numerous. 
 
The contribution of lay persons to shared 
formation 
 
30. While invited to deepen their vocation as 
educators in the Catholic school in communion 
with consecrated persons, the lay faithful also 
are called in the common formational journey 
to give the original and irreplaceable 
contribution of their full ecclesial subjectivity. 
This involves, first and foremost, that they 
discover and live in their “life of a lay person 
[…] a specific “wonderful” vocation within the 
Church”[31]: the vocation to “seek the 
kingdom of God by engaging in temporal 
affairs and directing them according to God’s 
will.”[32] As educators they are called on to 
live “in faith a secular vocation in the 
communitarian structure of the school: with 
the best possible professional qualifications, 
with an apostolic intention inspired by faith, 
for the integral formation of the human 
person.”[33] 
 
31. It should be emphasized that the special 
contribution that lay educators can bring to the 
formational journey derives precisely from 
their secular nature that makes them especially 
able to grasp “the signs of the times.”[34] In 
fact, by living their faith in the everyday 
conditions of their families and society, they 
can help the entire educational community to 
distinguish more precisely the evangelical 
values and the opposite values that these signs 

contain. 
 
32. With the gradual development of their 
ecclesial vocation, lay people become 
increasingly more aware of their participation 
in the educational mission of the Church. At 
the same time, they are also driven to carry out 
an active role in the spiritual animation of the 
community that they build together with the 
consecrated persons. “Communion and 
mutuality in the Church are never one way 
streets.”[35] If, in fact, in the past it was 
mostly priests and religious who spiritually 
nourished and directed the lay faithful, now it 
is often “the lay faithful themselves [who] can 
and should help priests and religious in the 
course of their spiritual and pastoral 
journey.”[36] 
 
33. In the perspective of formation, by sharing 
their life of prayer and opportune forms of 
community life, the lay faithful and 
consecrated persons will nourish their 
reflection, their sense of fraternity and 
generous dedication. In this common 
catechetical-theological and spiritual 
formational journey, we can see the face of a 
Church that presents that of Christ, praying, 
listening, learning and teaching in fraternal 
communion. 
 
Formation in the spirit of communion for 
educating 
 
34. By its very nature, the Catholic school 
requires the presence and involvement of 
educators that are not only culturally and 
spiritually formed, but also intentionally 
directed at developing their community 
educational commitment in an authentic spirit 
of ecclesial communion. 
 
35. It is also through their formational journey 
that educators are called on to build 
relationships at professional, personal and 
spiritual levels, according to the logic of 
communion. For each one this involves being 
open, welcoming, disposed to a deep exchange 
of ideas, convivial and living a fraternal life 
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within the educational community itself. The 
parable of the talents (Matt. 25:14-30) helps 
us to understand how each one is called to 
make his or her gifts bear fruit and to 
welcome the riches of others within the shared 
educational mission. 
 
36. The shared mission, besides, is enriched 
by the differences that the lay faithful and 
consecrated persons bring when they come 
together in different expressions of charism. 
These charisms are none other than different 
gifts with which the same Spirit enriches the 
Church and the world.[37] In the Catholic 
school, therefore, “by avoiding both 
confrontation and homologation, the 
reciprocity of vocations seems to be a 
particularly fertile prospect for enriching the 
ecclesial value of educational communities. In 
them the various vocations […] are 
correlative, different and mutual paths that 
converge to bring to fulfilment the charism of 
charisms: love.”[38] 
 
37. Organized according to the diversities of 
persons and vocations, but vivified by the 
same spirit of communion, the educational 
community of the Catholic school aims at 
creating increasingly deeper relationships of 
communion that are in themselves 
educational. Precisely in this, it “expresses the 
variety and beauty of the various vocations 
and the fruitfulness at educational and 
pedagogical levels that this contributes to the 
life of the school.”[39] 
 
Witness and culture of communion 
 
38. This fruitfulness is expressed, above all, in 
the witness offered by the educational 
community. Certainly in schools, education is 
essentially accomplished through teaching, 
which is the vehicle through which ideas and 
beliefs are communicated. In this sense, 
“words are the main roads in educating the 
mind.”[40] This does not mean, however, that 
education is not accomplished in other 
situations of scholastic life. Thus teachers, just 
like every person who lives and works in a 

scholastic environment, educate, or they can 
also dis-educate, with their verbal and non-
verbal behaviour. “The central figure in the 
work of educating, and especially in education 
in the faith, which is the summit of the 
person’s formation and is his or her most 
appropriate horizon, is specifically the form of 
witness.”[41] “More than ever this demands 
that witness, nourished by prayer, be the all-
encompassing milieu of every Catholic 
school. Teachers, as witnesses, account for the 
hope that nourishes their own lives (cf. 1 Pt 
3:15) by living the truth they propose to their 
pupils, always in reference to the one they 
have encountered and whose dependable 
goodness they have sampled with joy. And so 
with Saint Augustine they say: “We who 
speak and you who listen acknowledge 
ourselves as fellow disciples of a single 
teacher” (Sermons, 23:2).”[42] In educational 
communities, therefore, the style of life has 
great influence, especially if the consecrated 
persons and the lay faithful work together, 
fully sharing the commitment to develop, in 
the school, “an atmosphere animated by a 
spirit of liberty and charity based on the 
Gospel.”[43] This requires that each one 
contributes the specific gift of his or her 
vocation to construct a family supported by 
charity and by the spirit of the beatitudes. 
 
39. By giving witness of communion, the 
Catholic educational community is able to 
educate for communion, which, as a gift that 
comes from above, animates the project of 
formation for living together in harmony and 
being welcoming. Not only does it cultivate in 
the students the cultural values that derive 
from the Christian vision of reality, but it also 
involves each one of them in the life of the 
community, where values are mediated by 
authentic interpersonal relationships among 
the various members that form it, and by the 
individual and community acceptance of 
them. In this way, the life of communion of 
the educational community assumes the value 
of an educational principle, of a paradigm that 
directs its formational action as a service for 
the achievement of a culture of communion. 
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Education in the Catholic school, therefore, 
through the tools of teaching and learning, “is 
not given for the purpose of gaining power but 
as an aid towards a fuller understanding of, and 
communion with man, events and things.”[44] 
This principle affects every scholastic activity, 
the teaching and even all the after-school 
activities such as sport, theatre and 
commitment in social work, which promote the 
creative contribution of the students and their 
socialization. 
 
Educational community and vocational 
pastoral activity 
 
40. The shared mission experienced by an 
educational community of lay and consecrated 
persons, with an active vocational conscience, 
makes the Catholic school a pedagogical place 
that favours vocational pastoral activity. The 
very composition of such an educational 
community of a Catholic school highlights the 
diversity and complementarity of vocations in 
the Church,[45] of which it, too, is an 
expression. In this sense, the communitarian 
dynamics of the formational experience 
become the horizon where the student can feel 
what it means to be a member of the biggest 
community which is the Church. And to 
experience the Church means to personally 
meet the living Christ in it: “a young man can 
truly understand Christ’s will and his own 
vocation only to the extent that he has a 
personal experience of Christ.”[46] In this 
sense, the Catholic school is committed to 
guiding its students to knowing themselves, 
their attitudes and their interior resources, 
educating them in spending their lives 
responsibly as a daily response to God’s call. 
Thus, the Catholic school accompanies its 
students in conscious choices of life: to follow 
their vocation to the priesthood or to 
consecrated life or to accomplish their 
Christian vocation in family, professional and 
social life. 
 
41. In fact, the daily dialogue and 
confrontation with lay and consecrated 

educators, who offer a joyful witness of their 
calling, will more easily direct a young person 
in formation to consider his or her life as a 
vocation, as a journey to be lived together, 
grasping the signs through which God leads to 
the fullness of existence. Similarly, it will 
make him or her understand how necessary it 
is to know how to listen, to interiorize values, 
to learn to assume commitments and make life 
choices. 
 
42. Therefore, the formational experience of 
the Catholic school constitutes an impressive 
barrier against the influence of a widespread 
mentality that leads young people especially 
“to consider themselves and their lives as a 
series of sensations to be experienced rather 
than as a work to be accomplished.”[47] At the 
same time, it contributes to insuring strong 
character formation [….] capable both of 
resisting the debilitating influence of relativism 
and of living up to the demands made on them 
by their Baptism.”[48] 
 

III.  
 

COMMUNION FOR OPENING ONESELF 
TOWARDS OTHERS 

 
43. The communion lived by the educators of 
the Catholic school contributes to making the 
entire educational sphere a place of 
communion open to external reality and not 
just closed in on itself. Educating in 
communion and for communion means 
directing students to grow authentically as 
persons who “gradually learn to open 
themselves up to life as it is, and to create in 
themselves a definite attitude to life”[49] that 
will help them to open their views and their 
hearts to the world that surrounds them, able to 
see things critically, with a sense of 
responsibility and a desire for a constructive 
commitment. Two orders of motivation, 
anthropological and theological, form the basis 
of this opening towards the world. 
 
Anthropological and theological foundations 
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44. The human being, as a person, is a unity of 
soul and body that is dynamically realized 
through its opening to a relation with others. 
A person is formed for being-with and for- 
others, which is realized in love. Now, it is 
precisely love that drives a person to gradually 
broaden the range of his or her relations 
beyond the sphere of private life and family 
affections, to assume the range of universality 
and to embrace – at least by desire – all 
mankind. This same drive also contains a 
strong formational requirement: the 
requirement to learn to read the 
interdependence of a world that is 
increasingly besieged by the same problems 
of a global nature, as a strong ethical sign for 
the people of our time; like a call to emerge 
from that vision of man that tends to see each 
one as an isolated individual. It is the 
requirement to form man as a person: a 
subject that in love builds his historical, 
cultural, spiritual and religious identity, 
placing it in dialogue with other persons, in a 
constant exchange of gifts offered and 
received. Within the context of globalization, 
people must be formed in such a way as to 
respect the identity, culture, history, religion 
and especially the suffering and needs of 
others, conscious that “we are all really 
responsible for all.”[50] 
 
45. This requirement assumes even more 
importance and urgency within the sphere of 
the Catholic faith, experienced in the love of 
ecclesial communion. In fact, the Church, the 
place of communion and image of Trinitarian 
love, “is alive with the love enkindled by the 
Spirit of Christ.”[51] The Spirit acts as an 
“interior power” that harmonizes the hearts of 
believers with Christ’s heart and “transforms 
the heart of the ecclesial community, so that it 
becomes a witness before the world to the 
love of the Father.”[52] Thus, “beginning with 
intra-ecclesial communion, charity of its 
nature opens out into a service that is 
universal; it inspires in us a commitment to 
practical and concrete love for every human 
being.”[53] In this sense, the Church is not an 

end in itself, it exists to show God to the 
world; it exists for others. 
 
46. In the same way, inasmuch as it is an 
ecclesial subject, the Catholic school acts as 
the Christian ferment of the world. In it, 
students learn to overcome individualism and 
to discover, in the light of faith, that they are 
called to live responsibly a specific vocation 
to friendship with Christ and in solidarity with 
other persons. Basically, the school is called 
to be a living witness of the love of God 
among us. It can, moreover, become a means 
through which it is possible to discern, in the 
light of the Gospel, what is positive in the 
world, what needs to be transformed and what 
injustices must be overcome. A vigilant 
acceptance of the contributions of the world to 
the life of the school also nourishes and 
promotes open communion, especially in 
some educational environments, such as 
education to peace, to living together, to 
justice and to brotherhood. . 
 
Builders of open communion 
 
47. Sharing the same educational mission with 
a diversity of persons, vocations and states of 
life is undoubtedly a strong point of the 
Catholic school in its participation in the 
missionary life of the Church, in the opening 
of ecclesial communion towards the world. In 
this respect, a first precious contribution 
comes from communion between lay and 
consecrated faithful in the school. 
 
Lay persons who, because of their family and 
social relationships, live immersed in the 
world, can promote the opening of the 
educational community to a constructive 
relationship with cultural, civil and political 
institutions, with various social groups – from 
the most informal ones to those most 
organized – present in the territory. The 
Catholic school also assures its presence in the 
locality through its active cooperation with 
other educational institutions, especially with 
Catholic centres for higher studies, with which 
they share a special ecclesial bond, and with 
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local bodies and various social agencies. In 
this sphere, faithful to its inspiration, it 
contributes to building a network of 
relationships that helps students to develop 
their sense of belonging, and society itself to 
develop a sense of solidarity. 
 
Consecrated persons also participate, as “true 
signs of Christ in the world,”[54] in this 
opening to the outside world by sharing the 
gifts they bear. They must demonstrate 
especially that religious consecration has much 
to say to every culture in that it helps to reveal 
the truth of the human being. The witness of 
their evangelical life must reveal that “holiness 
is the highest humanizing proposal of man and 
of history; it is a project that everyone on earth 
can make his or her own.”[55] 
 
48. Another pillar of open communion is 
formed by the relationship between the 
Catholic school and the families that choose it 
for the education of their children. This 
relationship appears as full participation of the 
parents in the life of the educational 
community, not only because of their primary 
responsibility in the education of their 
children, but also by virtue of their sharing in 
the identity and project that characterize the 
Catholic school and which they must know and 
share with a readiness that comes from within. 
It is precisely because of this that the 
educational community identifies the decisive 
space for cooperation between school and 
family in the educational project, to be made 
known and implemented with a spirit of 
communion, through the contribution of 
everyone, discerning responsibilities, roles and 
competences. Parents in particular are required 
to enrich the communion around this project, 
making the family climate that must 
characterize the educating community more 
alive and explicit. For this reason, in willingly 
welcoming parents’ cooperation, Catholic 
schools consider essential to their mission the 
service of permanent formation offered to 
families, to support them in their educating 
task and to develop an increasingly closer bond 
between the values proposed by the school and 

those proposed by the family. 
 
49. The Christian-inspired associations and 
groups that unite the parents of Catholic 
schools represent a further bridge between the 
educational community and the world that 
surrounds it. These associations and groups 
can strengthen the bond of reciprocity between 
school and society, maintaining the 
educational community open to the wider 
social community and, at the same time, 
creating an awareness in society and its 
institutions of the presence and action carried 
out by Catholic schools in the territory. 
 
50. At an ecclesial level also, the communion 
experienced within the Catholic school can and 
must be open to an enriching exchange in a 
more extensive communion with the parish, 
the diocese, ecclesial movements and the 
universal Church. This means that lay persons 
(educators and parents) and consecrated 
persons belonging to the educational 
community must take a meaningful part, even 
outside the walls of the Catholic school, in the 
life of the local Church. The members of the 
diocesan clergy and the lay persons of the local 
Christian community, who do not always have 
an adequate knowledge of the Catholic school, 
must discover it as a school of the Christian 
community, a living expression of the same 
Church of Christ to which they belong. 
 
51. If lived authentically and profoundly, the 
ecclesial dimension of the educational 
community of the Catholic school cannot be 
limited to a relationship with the local 
Christian community. Almost by natural 
extension, it tends to open onto the horizons of 
the universal Church. In this sense, the 
international dimension of many religious 
families offers consecrated persons the 
enrichment of communion with those who 
share the same mission in various parts of the 
world. At the same time, it offers a witness to 
the living strength of a charism that unites, 
over and above all, differences. The richness of 
this communion in the universal Church can 
and must be shared, for example, through 
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regional or world level formational occasions 
and meetings. These should also involve lay 
persons (educators and parents) who, because 
of their state of life, share the educational 
mission of the relative charisms. 
 
52. Structured in this way, the Catholic school 
appears as an educational community in 
which ecclesial and missionary communion 
develops in depth and grows in breadth. A 
communion can be experienced in it that 
becomes an effective witness to the presence 
of Christ alive in the educational community 
gathered together in His name (cf. Matt 18:20) 
and that, precisely for this reason, opens to a 
deeper understanding of reality and a more 
convinced commitment to renewal of the 
world. In fact, “if we think and live by virtue 
of communion with Christ, then our eyes will 
be opened,”[56] and we will understand that 
“real revolution, the decisive change in the 
world, comes from God.”[57] 
 
53. The communion experienced in the 
educational community, animated and 
sustained by lay and consecrated persons 
joined together in the same mission, makes 
the Catholic school a community environment 
filled with the spirit of the Gospel. Now, this 
community environment appears as a 
privileged place for the formation of young 
people in the construction of a world based on 
dialogue and the search for communion, rather 
than in contrast; on the mutual acceptance of 
differences rather than on their opposition. In 
this way, with its educational project taking 
inspiration from ecclesial communion and the 
civilization of love, the Catholic school can 
contribute considerably to illuminating the 
minds of many, so that “there will arise a 
generation of new persons, the moulders of a 
new humanity.”[58] 
 
CONCLUSION 
 
54. “In a world where cultural challenge is the 
first, the most provocative and the most 
effect-bearing,”[59] the Catholic school is 
well aware of the onerous commitments it is 

called to face and it preserves its utmost 
importance even in present circumstances. 
 
55. When it is animated by lay and 
consecrated persons that live the same 
educational mission in sincere unity, the 
Catholic school shows the face of a 
community that tends towards an increasingly 
deeper communion. This communion knows 
how to be welcoming with regard to people as 
they mature, making them feel, through the 
maternal solicitude of the Church, that God 
carries the life of each son and daughter of His 
in His heart. It knows how to involve young 
people in a global formation experience, to 
direct and accompany, in the light of the Good 
News, their search for meaning, even in 
unusual and often tortuous forms, but with an 
alarming urgency. A communion, finally, that 
inasmuch as it is based on Christ, 
acknowledges Him and announces Him to 
each and everyone as the only true Master (cf. 
Matt 23:8). 
 
56. In presenting this document to those who 
live the educational mission in the Church, we 
entrust all Catholic schools to the Virgin 
Mary, Mother and educator of Christ and of 
persons, so that, like the servants at the 
wedding of Cana, they may humbly follow 
her loving invitation: “Do whatever He tells 
you” (Jn 2:5) and may they, thus, be together 
with the whole Church, “the home and the 
school of communion”[60] for the men and 
women of our time. 
 
The Holy Father, during the Audience granted 
to the undersigned Prefect, approved this 
document and authorized its publication. 
 
Rome, 8th September 2007, Feast of the 
Nativity of the Blessed Virgin Mary. 
 
Zenon Card. Grocholewski 
Prefect 
 
Msgr. Angelo Vincenzo Zani 
Undersecretary 
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G.K. Chesterton famously stated that 
atmosphere is 50% of education.  A small 
school nestled in the suburbs of Louisville, 
Kentucky, Holy Angels Academy offers 
parents and students an intensely Catholic 
atmosphere in which the pursuit of truth - for 
the honor and glory of God and the salvation 
of souls - takes priority.  Here, respect and 
responsibility are fostered in a setting where 
rules of conduct are enforced with a firmness 
that is tempered with compassion. 
 
Holy Angels Academy was founded in 
Louisville in 1973 by Dominican Sister Mary 
Elise Groves and a few devoted laymen 
dedicated to the preservation of truth in 
Catholic education.  Responding to the 
permissiveness and watered-down catechesis 
enabled by a pervasive misinterpretation of 
the Second Vatican Council’s teaching on 
Catholic education, the school started with 
just a handful of students and a dedication to 
its guiding principle of faithful adherence to 
the truths of the Roman Catholic Church and 
the endearment of those truths to its students.  
Since that time, Holy Angels has grown to 
over 130 students, added a high school (1995; 
initial enrollment - 11), and relocated to a 
beautiful new brick facility, which the 
administration fully intends to expand even 
further as enrollment increases.  The Academy 
remains committed to the education of the 
whole person, for the mental, moral and 
volitional powers, and the physical, emotional 
and social capabilities of their students 
prepare them to lead lives which will attain 
the end for which they were created -- eternal 
happiness with God. 
 
“Schools can get grants for technology and 
computer labs right and left,” Headmaster 
Joseph Norton notes, “but here we sell 

families on who we are . . . [we] train minds 
to think.”  One might also add, “and hearts to 
love.”  To see things clearly “across the 
spectrum,” Norton continues, one needs the 
basis of truth as it is found in the Catholic 
Church.  Thus, there is a full-time chaplain on 
the premises from the Fathers of Mercy, an 
opportunity for all students to attend daily 
Mass, the opportunity for students to receive 
the Sacrament of Penance every two weeks, 
and a focus in religious education on orthodox 
instruction and the cultivation of the prayer 
life of the school’s young charges.  
Catechetical instruction is present at all grade 
levels and is in harmony with the Catechism 
of the Catholic Church, with all instructors 
professing loyalty to the Magisterial positions 
of the Church. 
 
Still, the faculty and staff realize that children 
most likely won’t arrive at the full truth if they 
receive only religious instruction.  Holy 
Angels Academy provides a challenging 
academic curriculum rooted in the classical 
approach, with an appreciation for what is true 
and good permeating studies at all grade 
levels.  Beginning in the elementary school, 
the basics of reading, writing and mathematics 
are at the core of the program.  Latin is 
introduced in the third grade, and the high 
school curriculum provides a strong liberal 
arts education focused on the contributions of 
the great thinkers of Western Civilization.  In 
addition to a rigorous curriculum, 
participation in challenging local and 
international competitions enriches the 
program. 
 
The payoff, in worldly terms anyway, has 
been immense: Holy Angels high-schoolers 
consistently outperform their public and 
Catholic school counterparts on the SAT and 

School Profile: Holy Angels Academy, Louisville, Kentucky 
 

Notes from an Interview with Joseph Norton, Headmaster of Holy Angels Academy 
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ACT (2005 saw Holy Angels students achieve 
the highest SAT/ACT scores of the entire 
Archdiocese of Louisville, while maintaining 
the highest ACT scores in the Archdiocese in 
2006 and 2007 as well), and the school has 
been named to the 2004, 2006 and 2007 
Catholic High School Honor Roll. 
 
Mr. Norton credits the faculty and staff for the 
achievement.  In a small school like ours, he 
says, “it is easier to establish a community 
atmosphere, with a student-teacher ratio of 
around 10 to 1.”  In such an atmosphere, the 
sacrificial attitude, the apostolic zeal and the 
dedication of the teachers tend to come 
through much more strongly, and have a much 
greater positive impact.  There is very little 
teacher turnover at Holy Angels, and most 
new teachers come from such reliably 
orthodox schools as Christendom in Front 
Royal, Virginia, Franciscan University in 

Stuebenville, Ohio and Magdalen College in 
Warner, New Hampshire.  Moreover, as a 
NAPC*IS-accredited school, all faculty are 
required to make a wholehearted Oath of 
Fidelity to the Magisterium of the Church. 
 
For more information on Holy Angels 
Academy, contact school Administrator 
Joseph Norton at (502) 254-9440, or by mail 
at Holy Angels Academy, 12201 Old Henry 
Road, Louisville, Kentucky 40223. 
 
Notes  
 
1. See page XX of this edition for a full list of 
schools qualifying for the 2007 Catholic High 
School Honor Roll. 
 
2. See the Fall 2007 edition of The Catholic 
Educator for “ . . .,” an article on NAPC*IS by 
Executive Director Eileen Cubanski. 

Source: Holy Angels Academy 
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Can the discipline of economics help teachers 
in Catholic high schools to present the beauty 
and truth of Catholic social teaching? As a 
long-time teacher of economics in a Catholic 
school, I feel certain that it can.  Here, as in 
other curricular areas, however, the exact 
manner in which an academic disciple may 
inform a school subject is not always clear, 
even to intelligent, hard-working teachers. I 
have written a new curriculum called Apostles 
& Markets (A&M) to offer assistance in this 
regard.  A&M presents twelve lessons, each of 
which combines Catholic social teaching with 
sound economic principles to address a 
variety of contemporary social and economic 
issues. The lessons can be used sequentially or 
singly, in any order, and may complement 
teachers’ existing high school theology or 
social studies courses. 
 
The beauty of Catholic social teaching is 
evident in the words of Pope Paul VI’s 
Populorum Progressio (1967), and Pope John 
Paul II’s Sollicitudo rei socialis (1987). 
Confident in the relevance of her teachings, 
the Church proclaims her “duty …, as ‘an 
expert in humanity,’ to scrutinize the signs of 
the times and to interpret them in the light of 
the Gospel” (SRS, n. 7). How uplifting to read 
in the proclamation of Christ’s Church that 
her core competency, her area of expertise, is 
humanity, and to know that the Church strives 
to remind the world what it means to be 
human, what human beings are for, and what 
they are not for, all because of their God-
confered dignity. 
 
The truths expressed in Catholic social 
teaching--among them the centrality of human 
dignity, the principles of subsidiarity and 
solidarity, freedom of participation and 
association, care for the environment, and 

love of the poor--challenge faithful Catholics 
to practice the virtue of prudence and to use 
reason to think through opportunities for 
implementing these truths. Economic literacy 
is a valuable tool for meeting this challenge. 
Catholic social teaching might be likened to 
our personal and societal MPS, or “moral 
positioning system.”Doctors of the Church 
from St. Augustine to St. Thomas Aquinas 
reflected long and hard about what justice 
means in the social context. Popes, saints, 
bishops, theologians, and councils have also 
illuminated this aspect of the Church’s 
expertise. Educators and their students today 
have access to this moral positioning system. 
Catholic social teaching is a part of the 
Magisterium’s satellite system that assists us 
in locating where we are and where we can 
go.  And, as we are free to exercise the divine 
gifts of free will and reason (“by the freedom 
wherewith Christ has made us free,” Galatians 
4:31), we are expected to deliberate on which 
routes make more sense, given our goal  of 
achieving  a final destination,  a safe arrival in 
the arms of our loving God. 
 
Economics is a social science that provides 
analytic tools for clarifying the advantages 
and disadvantages of alternative courses of 
action. The analyses may be addressed to 
large issues of public policy or to the choices 
individuals face in their everyday lives.   In 
either context, economic theory provides 
focus and direction for inquiry aimed at 
determining how people might cope with the 
problems of scarcity that underlie the need, in 
a particular case, to make one choice or 
another.   In these cases, economics is not 
what identifies the most important element in 
our moral positioning system, namely, the 
goal. Only God’s grace, Scripture, and the 
Magisterium can do that. But economics does 

Apostles & Markets 
 

By: Stephen J. Haessler, Ph.D. 
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sharpen the powers of reason by which people 
can distinguish more from less sensible routes. 
In efforts to make such distinctions, people 
informed by a basic  grasp of economics 
benefit from the help it provides in  
identifying obstacles, dead ends, congestion, 
and construction zones. It turns out, for 
example, that socialism, as the Magisterium 
(e.g., Centesimus annus, n. 13) and some key 
economists pointed out along the way, was 
one such dead end. 
 
Like our moral positioning system, Garmins, 
Megellans, and other global positioning 
systems must update map information to keep 
route options current.  Space-based satellites 
compensate for changing atmospheric 
conditions and on-the-ground factors. Without 
current location information related to actual 
surroundings, it is conceivable a GPS could 
unwittingly direct a car into a recently 
constructed barrier. The updating process 
involves continuous trilateration, which is 
similar to triangulation, or the use of three 
points to determine location. For our MPS, we 
need reference points to help locate real 
opportunities, not fanciful ones, to work for 
justice in a context of economic realities. Our 
moral trilateration—our ongoing effort to 
keep track of where we are—relies  on Church 
documents, Scripture, papal encyclicals, and 
the Catechism, plus  intelligent interaction 
with social sciences like economics.  This is 
not to say Church teaching is relative or 
malleable; it is not. The truth of Jesus Christ is 
ageless and the relevant truth for all ages. 
Jesus is the Way, but earthbound routes that 
get us on our way need calculated updating. 
The inquiry procedures and language of 
economics can help educators communicate 
the truth to our age and in our classrooms in 
an intelligible manner. 
 
It is uncertain, however, how many theology 
teachers in Catholic secondary schools have 
taken economics courses or otherwise 
prepared themselves to make use of 
economics in teaching theology. Similarly, it 

is not clear to what extent social studies 
teachers integrate Catholic social teaching in 
covering economic content. Both percentages, 
we may infer, are on the low side.  And here is 
where Apostles & Markets can be helpful. 
Each of the twelve lessons in A&M addresses 
a social issue with economic implications. The 
topics considered include wage disparities, 
pollution, immigration, market pricing, 
entrepreneurship, and globalization. Each 
lesson provides teacher’s guide pages and 
student handout materials. Teacher pages 
describe each lesson, offer suggestions on 
how to present the material to students, and 
provide answers to all questions posed in the 
handouts. The lessons have a four-part 
structure.  First, the lessons refer at the outset 
to Biblical passages relevant to the topic. 
Second, the lessons turn to relevant passages 
from the Compendium of Social Doctrine of 
the Church and the Catechism of the Catholic 
Church.  Third, the lessons identify and 
explain relevant economic principles. For 
example, in the St. Philip lesson on wage 
disparities, teachers and students are guided 
through elementary marginal productivity 
theory and the basics of labor market supply 
and demand.  Fourth, the lessons conclude 
with exercises and activities that invite 
students to combine principles from Catholic 
social teaching with the economic concepts 
they have just studied, so that they may reflect 
more deeply on the issue in question. 
 
A&M lists content-specific objectives for each 
lesson. These objectives are tied to the 
economic content standards specified by the 
National Council on Economic Education’s 
National Standards (see http://www.ncee.net/
ea/standards/ ).  A&M lessons also address 
several of the topics often listed in Catholic 
curriculum frameworks for elective courses on 
Christian discipleship.  The St. Thomas lesson 
on trade, for example, examines the concepts 
of solidarity, subsidiarity, and the universal 
destination of goods in the context of 
globalization. 
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The Judas (St. Matthias) lesson looks at 
corruption from a religious and economic 
perspective. The power  yielded by  insights 
from Church teaching (on flawed human 
nature, personal concupiscence, and the reality 
of social sin) combined with the analytical 
tools of Douglass C. North’s new institutional 
economics, may capture student attention. The 
main activity in the corruption lesson asks 
students to reflect on cheating in school 
settings. Why is cheating wrong? The moral 
answer is that it is stealing.  The economic 
answer is that it is “rent-seeking,” and a 
betrayal of implied contractual agreements 
between students, teachers, and parents. Rent-
seeking refers to reaching for a bigger slice of 
the pie, such as academic reward in the form 
of grades, without doing anything to enlarge 
the size of that pie-- in this case, learning. 
Cheating does not simply harm cheaters; it 
damages schools. It has a social dimension. 
This is the pernicious connection between 
individual sin and institutional corruption. 
Recognizing this connection, scrutinizing its 
consequences morally and economically, 
strengthens people’s capacity to oppose the 
corruption in question.  And opposing sin, in 
all forms, helps put us back on track, back on 
our route home to God. 

 
Some might argue Apostles & Markets tries to 
squeeze Catholic social teaching into a neo-
classical economics straight jacket. It does 
not.  I acknowledge in hindsight that the 
project began as a somewhat arrogant attempt 
to “educate” high school theology colleagues 
about economics. It quickly became, however, 
a lesson in humility for me and, as it evolved, 
I came to see it as a tribute to the truth and 
beauty of Catholic social teaching. 
 
A&M pairs the truth of Catholic social 
teaching with economic analysis in twelve 
lessons named after the Apostles to make both 
more accessible to high school teachers and 
students.  To the extent that economic literacy 
assists teachers and students in the 
presentation of Catholic social teaching, while 
also promoting moral reasoning with 
economic trilateration, the lessons in Apostles 
& Markets may be considered an ally of the 
Catholic high school curriculum. 
 
For more information on this curriculum, 
please contact The Robert and Marie Hansen 
Foundation at 520-219-5407, or 
sjhaessler@hansenfoundation.org. 
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When Pope Benedict XVI visits the United 
States in April, he will be giving an important 
address to an invitation-only audience of 
Catholic college presidents and diocesan 
education officials at the Catholic University 
of America in Washington, D.C. 
 
Amid the general excitement about the Holy 
Father’s visit, his address on Catholic higher 
education promises to have the greatest 
practical importance of any of the Pope’s 
travel plans, except perhaps for his scheduled 
address to the United Nations.  It is in many of 
our Catholic colleges and universities that we 
find the nation’s leading proponents of 
theological dissent and relativism, to which 
Pope Benedict has devoted much of his life 
dispelling with both charity and steadfast 
allegiance to truth.  Even so, the renewal of 
American Catholic higher education is 
underway, and it is one of the signs of 
“springtime” in the Church for which Pope 
Benedict can lavish praise upon the most 
faithful of the Catholic colleges. 
 
Sharing the Holy Father’s excitement about 
positive developments in Catholic higher 
education is the Cardinal Newman Society 
(CNS), a national organization founded in 
1993 to renew and strengthen the Catholic 
identity of U.S. Catholic colleges and 
universities.  CNS membership has grown 
rapidly in recent years to more than 20,000 
members nationwide, and it enjoys the support 
of many college leaders, faculty and alumni 
who are struggling to reverse the dramatic 
secularization of most Catholic colleges since 
the late 1960s. 
 
From support for Ex corde Ecclesiae, the 
Apostolic Constitution on Catholic 
Universities issued by Pope John Paul II in 
1990, to calls for the reform of theological 

instruction and campus life, much of the CNS 
agenda reflects Vatican concerns for Catholic 
higher education.  It is therefore not difficult 
to predict central themes of what will 
probably be Pope Benedict’s most influential 
statement yet on the direction of the Church 
and Catholic education in the United States.  
The following draws upon CNS priorities for 
reform and public statements by Archbishop 
Michael Miller, C.S.B., who was Secretary to 
the Vatican Congregation for Catholic 
Education until June 2007 and a frequent 
emissary to U.S. Catholic college presidents. 
 

Ex corde Ecclesiae 
 
Ex corde Ecclesiae defines Catholic higher 
education and insists that “any official action 
or commitment of the university is to be in 
accord with its Catholic identity.”  Anything 
Pope Benedict says about Catholic higher 
education will almost certainly refer to this 
document.  Add it to your winter reading list. 

 
Even before Ex corde Ecclesiae was issued, 
the Association of Catholic Colleges and 
Universities (ACCU) and Catholic theological 
associations urged the American bishops to 
reject its juridical approach, which is 
enforceable under canon law.  Throughout the 
1990s, the Cardinal Newman Society worked 
closely with the U.S. bishops and defended 
them from a barrage of public attacks as they 
developed guidelines to implement Ex corde 
Ecclesiae in the United States.  The bishops 
stood strong, and their 1999 guidelines 
received Vatican approval. 

 
Today the U.S. bishops have largely 
succeeded in developing a much closer 
relationship with Catholic college officials, 
which Ex corde Ecclesiae describes as 
essential to Catholic identity.  But respect for 
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the teaching authority of the bishops, 
including their oversight of colleges’ Catholic 
identity and their responsibility for ensuring 
the integrity of Catholic theology, is still 
lacking.  When Archbishop Elden Curtiss of 
Omaha cut ties with Creighton University’s 
Center for Marriage and Family because of its 
director’s outspoken dissent, University 
officials shrugged their shoulders.  When 
Bishop Robert McManus of Worcester, 
Massachusetts, publicly urged the College of 
the Holy Cross to cancel a teen pregnancy 
conference featuring NARAL and Planned 
Parenthood, the Jesuit college’s president 
hardly blinked. 

 
Key to the reform of Catholic higher 
education—and the central theme of Ex corde 
Ecclesiae—is the Bishop’s rightful authority 
to declare a college Catholic or non-Catholic.  
It is rarely cited by the American bishops and 
disregarded by most Catholic colleges.  By 
contrast, the Cardinal Newman Society and 
other lay advocates of reform have repeatedly 
reminded Catholic colleges of their necessary 
ties to the Magisterium, prompting two New 
York colleges—Marist College and 
Marymount Manhattan College—to 
voluntarily abandon the Catholic identity upon 
which they were built rather than answer to 
ecclesiastical authority. 

 
What Pope Benedict chooses to say with 
regard to the bishops’ authority in Catholic 
higher education will have a significant 
impact on the momentum of the college 
reform movement and the bishops’ 
enthusiasm to lead it. 
 

Faithful Instruction 
 

A related concern on which the Cardinal 
Newman Society has been outspoken is the 
need for full implementation and public 
disclosure of the mandatum, a requirement of 
Canon 812 and Ex corde Ecclesiae that any 
professor of Catholic theology must have a 
“mandate” from the local bishop recognizing 
a clear commitment to teach authentic 

Catholic doctrine.  There is some indication 
that the Vatican may be interested in acting on 
this. 

 
Accommodating the concerns of the ACCU 
and Catholic theologians, the colleges and the 
U.S. bishops have declined to make public 
disclosure of which theologians have received 
the mandatum, thereby rendering the 
mandatum useless to serious students who 
wish to avoid dissenting professors.  But the 
Vatican’s Archbishop Miller told college 
officials in April that “such silence frustrates 
the purpose of this law and deprives the 
faithful of their right to assurance about the 
doctrinal soundness of a given professor.” 

 
If the Holy Father publicly endorses 
disclosure of mandatum recipients, he could 
bring about a much broader reform of 
Catholic theological education in Catholic 
colleges.  It is in the theology and religious 
studies departments of our Catholic colleges 
that some of the most influential and 
outspoken dissenters in the U.S. are 
employed.  Their lectures and publications 
sow confusion within the Church, especially 
when catechists and seminarians rely on 
modern theological scholarship for their 
formation.  Renewed attention to this scandal 
would have great importance for the Church. 

 
Joseph Cardinal Ratzinger’s reputation for 
successfully confronting “liberation theology” 
and challenging dissenting theologians is 
well-established, and there have been signs 
that the Vatican under Pope Benedict is 
equally concerned about defending the Faith 
from misrepresentation.  The Congregation 
for the Doctrine of the Faith is reviewing the 
work of Georgetown University’s Father Peter 
Phan, whose book Being Religious 
Interreligiously was criticized by the U.S. 
bishops in December.  Archbishop Miller has 
argued that authentic Catholic theology is 
central to Catholic education and that 
vaguely-defined “religious studies” is “not a 
substitute for theology”—an argument 
recently taken up by America’s cardinal-
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theologian, Avery Cardinal Dulles, in a 
compelling lecture at Assumption College in 
Massachusetts. 
 
Dissenting faculty members outside the 
theology and religious studies departments 
also inflict significant damage to the Catholic 
identity of America’s Catholic colleges.  Here 
the concern is often the dramatic decline of 
faithful Catholics among the faculties of 
Catholic colleges; consider the University of 
Notre Dame, where baptized Catholics are 
expected to become a minority within the next 
decade.  Archbishop Miller has called for 
legal efforts to recruit Catholics, similar to the 
recruitment of racial minorities and women.  
It is likely that Pope Benedict shares his 
concerns. 
 

Campus Culture 
 
Ex corde Ecclesiae says little directly about 
student life outside the classroom, except to 
call for a vibrant campus ministry and 
complete fidelity to Catholic moral teaching.  
But any attempt to grapple with the problems 
in U.S. Catholic higher education necessarily 
requires attention to campus culture, which 
often magnifies the excesses of American 
culture that neither Pope John Paul II nor his 
successor have been reluctant to criticize. 
 
Since 2003, the Cardinal Newman Society has 
protested performances of The Vagina 
Monologues on Catholic campuses, reducing 
the number from 32 in 2003 to 22 in 2007.  
This highly offensive and sexually explicit 
play—featuring stories of extramarital sex, 
homosexuality, masturbation and crude 
discussions of women’s sexuality—includes a 
“monologue” in which the lesbian seduction 
of a minor girl is described as the victim’s 
“salvation.”  If the Holy Father needs a reason 
to talk about the wayward culture on Catholic 
campuses, here it is. 

 
Catholic campus problems, of course, are 
much more extensive than just the 
Monologues.  Many Catholic colleges feature 

guest lecturers and honorees, including pro-
abortion politicians and others whose public 
actions and statements oppose Catholic moral 
teaching.  Campus ministries are often weak 
and understaffed, minimize catechesis and 
spiritual formation, and play loosely with 
Catholic teaching and the Sacred Liturgy.  
Student clubs oppose Catholic teaching, often 
on abortion or homosexuality.  Co-ed 
residence halls frequently enable sexual 
activity.  Campus health and counseling 
services often fail to support Catholic moral 
teaching. 

Archbishop Miller has argued that 
“expectations for student behavior, the 
fostering of moral character and virtue, 
policies on campus speakers, health policies 
and the promotion of justice should reflect a 
distinctively Catholic ethos.”  We can hope 
that Pope Benedict will say at least as much.  
It is not simply a matter of tweaking campus 
policies and programs; what is needed is the 
full-scale reform of campus culture, with 
college officials willing to buck secular trends 
in U.S. higher education and embrace 
responsibility for the development of students 
outside the classroom. 
 
The Cardinal Newman Society has launched 
an effort to help colleges do just that.  
Recognizing that many of the Catholic 
campus problems stem from a lack of 
appreciation and support for chaste living, the 
Love and Responsibility Program is bringing 
together experts in theology, medicine, 
psychology, social science and campus 
programs to recommend new approaches to 
Catholic campus life. 
 

Models for Reform 
  
Another of Archbishop Miller’s pleas to 
Catholic college officials has been that they 
develop “benchmarks” of Catholic identity by 
which regularly to assess their success as 
Catholic institutions.  Among other things, 
this clearly implies outcomes assessments to 
ensure that students are graduating with a 
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healthy appreciation of the Catholic 
intellectual tradition and moral teaching.  The 
ACCU has taken no apparent action to comply 
with the Vatican’s request, but that could 
likely change quickly if Pope Benedict repeats 
the call in April. 
 
Of course, standards among Catholic colleges 
in the U.S. clearly differ, and the Cardinal 
Newman Society has taken the important step 
of identifying model Catholic colleges in its 
new publication, The Newman Guide to 
Choosing a Catholic College (available at 
www.TheNewmanGuide.com).  In addition to 
several essays helping Catholic families make 
wise college choices, the Guide provides 
profiles of 21 distinctively Catholic colleges 
of varying sizes and curricula. 
 
The majority of the colleges in The Newman 
Guide were established in the last 40 years, a 
development that certainly has not escaped the 
attention of Pope Benedict.  Father Joseph 
Fessio, S.J., the Pope’s former student and a 
founding official of Ave Maria University in 
Florida, says that the Holy Father’s first 
question during a September visit from Fr. 
Fessio was, “How’s Ave Maria doing?”  
Vatican officials seem to be regular guests of 
honor at Christendom College in Virginia, 
Thomas Aquinas College in California and the 
Franciscan University of Steubenville, Ohio.  
Contrast that with the astonishing disrespect 
shown to Francis Cardinal Arinze, Prefect of 
the Congregation for Divine Worship and the 
Discipline of the Sacraments, at Georgetown 
University when several faculty members and 
parents walked out of his 2003 
commencement address; thus, one can 
imagine the Vatican’s excitement about the 
new, faithfully Catholic colleges in the U.S. 
 
These are “Pope Benedict” colleges, likely to 
turn out most if not all of their students and 
faculty at his public audiences and Masses in 
New York and Washington.  A special nod 
from the Holy Father to these vibrantly 
Catholic colleges would send the 
unmistakable signal that the course that they 

have set—and the reforms sought by the 
Cardinal Newman Society and thousands of 
faithful Catholics within the colleges that are 
still wrestling with their Catholic identity—
are the way of the future.  It is a message of 
great hope. 
 
Patrick J. Reilly is President and founder of 
the Cardinal Newman Society, which is 
headquartered in Manassas, Virginia.  For 
more information about CNS and its 
programs, see 
www.CardinalNewmanSociety.org. 
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On October 17, 2007, the Catholic High 
School Honor Roll today announced its fourth 
annual selection of the best 50 Catholic 
secondary schools in the United States. The 
purpose of the Honor Roll is to recognize and 
encourage excellence in Catholic secondary 
education. It is a critical resource for parents 
and educators that honors those schools that 
excel in three categories: academic 
excellence, Catholic Identity, and civic 
education. 
 
AK 
Holy Rosary Academy 
 
CA 
JSerra Catholic High School 
Saint Augustine Academy 
Saint Michael's Prepatory School 
Sierra Madre Academy 
 
CO 
Bishop Machebeuf Catholic High School 
 
DE 
Salesianum School 
 
FL 
Archbishop Edward A. McCarthy High 
School 
Belen Jesuit Preparatory School 
Christopher Columbus Catholic High School 
Saint Thomas Aquinas High School 
 
GA 
Holy Spirit Preparatory School 
Pinecrest Academy 
 
IL 
Brother Rice High School 
 

IN 
Saint Joseph's High School 
Saint Theodore Guerin High School 
 
KY 
Holy Angels Academy 
 
 
MD 
Mount de Sales Academy 
The Heights School 
 
MI 
Catholic Central High School 
Notre Dame Preparatory School 
Nouvel Catholic Central High School 
West Catholic High School 
 
MN 
Providence Academy 
 
MO 
Gateway Academy 
Notre Dame Regional High School 
 
NC 
Cardinal Gibbons High School 
Saint Thomas More Academy 
 
NE 
Pius X Catholic High School 
 
NY 
All Hallows High School 
Holy Cross Academy 
The Montfort Academy 
 
OH 
Calvert High School 
Cardinal Stritch High School 
 

2007 Catholic High School Honor Roll 
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OK 
Bishop McGuinness Catholic High School 
 
 
PA 
Aquinas Academy 
Quigley Catholic High School 
Saint Joseph High School 
 
SC 
Saint Joseph's Catholic School 
 
SD 
O'Gorman High School 
 
TN 
Saint Cecillia Academy 
 
TX 
Antonian College Preparatory High School 
Bishop Thomas K. Gorman Catholic School 
Sacred Heart Catholic School 
Saint Thomas High School 
Strake Jesuit College Preparatory 
The Highlands School 
 
VA 
Seton School 
 
WI 
McDonell Central Catholic High School 
Xavier High School 
 
 
The Catholic High School Honor Roll is an  
independent project of the Acton Institute, an  
international research and educational 
organization. The Honor Roll was produced 
in consultation with a  
national advisory board comprised of 
Catholic college presidents and noted 
Catholic scholars. For more on  
Acton, please go to www.acton.org. 
 
Questions about the Honor Roll may be  
directed to Anthony Pienta at  
(616) 454-3080, apienta@acton.org, or 
info@chshonor.org.  

CHSHR Advisory Board 
Prof. Gerard Bradley 
Professor of Law 
University of Notre Dame Law School 
 
Rev. Terence Henry, T.O.R. 
President 
Franciscan University of Steubenville 
 
Prof. Russell Hittinger 
Warren Professor of Catholic Studies 
University of Tulsa 
 
Rev. Msgr. Paul J. Langsfeld 
Rector 
Pontifical College Josephinum 
 
Very Rev. David M. O’Connell, C.M. 
President  
Catholic University of America 
 
Rev. Bernard F. O’Connor, O.S.F.S. 
President 
DeSales University 
 
Dr. Timothy T. O’Donnell 
President 
Christendom College 
 
Rev. John P. Schlegel, S.J. 
President 
Creighton University 
 
Rev. Robert J. Spitzer, S.J. 
President 
Gonzaga University 
 

 


