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A Word From Our Editor 
______________________________________________________________________________ 
 
An Appeal 
 
Before presenting the following essay on the Catholic identity of the Church's schools, permit me 
to make an appeal to your generosity. You probably know that we offer this quarterly ezine at no 
cost to our faithful readers. However, preparing each issue is no small task, involving the daily 
search for pertinent articles, copying them from their original publication venues, and their 
reformatting for inclusion in their respective issues of The Catholic Educator. As such, each 
issue costs us $500 to produce.  
 
Would you be willing to contribute to an issue or group of issues to defray some or all of this 
cost? This would go along way toward justly compensating those who spend their valuable time 
and energy on this worthwhile project. Please send me an email at fstravinskas@hotmail.com to 
indicate your agreement with this request, for which I sincerely thank you in advance.  
 
That bit of housekeeping having been done, let us move onto our message regarding the timely 
matter of our schools' Catholic identity. 
___________________________________________________________________________ 
 
What Makes a School Catholic?  Part 1 of 3 

 On March 23, the Congregation for Catholic Education (for Educational Institutions)1 
issued an “Instruction,” “The identity of the Catholic school for a culture of dialogue.”  The 
focus here is on elementary/primary schools and secondary/high schools (not colleges or 
universities, which were supposedly handled by Pope John Paul II’s Ex Corde Ecclesiae).  We 
find heavy reliance on many earlier offerings of the Congregation over many years, but now re-
stated and applied to current circumstances, so that we are reading a kind of “compendium.”2  It 
is essential to point out the immense difficulty of a project like this because of the vast diversity 
of socio-cultural-cultural-political scenarios of a universal Church (e.g., consider differences 
among the United States, Italy and Nigeria).  Last but not least, bringing this vision to life will 
depend on implementation at the local levels (national, diocesan, parochial); Ex Corde was a 

 
1The more astute readers will wonder why the body is still calling itself a “congregation,” when 
all such Curial bodies are now to be designated as “dicasteries.”  Its promulgation date (January 
25, the feast of the conversion of St. Paul) and its publication date (March 29) both precede the 
implementation date of Praedicate Evangelium (June 5).  It should also be noted that there is 
often a time-lag between a document’s promulgation and publication dates, generally due to the 
need to provide translations into the various languages. Finally, when documents of the Holy See 
are published in English, the spelling used is the British orthography (England provided us with 
the “mother” tongue!).  

2For a thorough-going anthology of Church teaching on Catholic schools, see a work edited by 
Father Nicholas Gregoris and myself: The Mission of Catholic Schools: A Century of Reflection 
(National Catholic Educational Association and Newman House Press, 2021). 
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superb document, however, it was DOA (dead on arrival) in this country, due to the fecklessness 
of the hierarchy. 
 What I hope to do in this three-part series is to present what I consider to be relevant 
texts, followed by my commentary (in italics). 
 
INTRODUCTION 
 
1. . . . one of the most recurrent and topical issues in the general debate was represented by the 
need for a clearer awareness and consistency of the Catholic identity of the Church’s educational 
institutions all over the world3. . . .  At the same time, the Congregation for Catholic Education 
has been confronted with cases of conflicts and appeals resulting from different interpretations of 
the traditional concept of Catholic identity by educational institutions in the face of the rapid 
changes that have taken place in recent years. . . . . 
 
The impetus for this document is noted at the very outset and several times more throughout: 
This dicastery has been flooded with “cases of conflicts and appeals” dealing with all-too-often 
mutually exclusive views of just what constitutes a Catholic school.  
 
2. . . .  appropriate to offer a more in-depth and up-to-date reflection and guidelines on the value 
of the Catholic identity of educational institutions in the Church, so as to provide a set of criteria 
responding to the challenges of our times. . . . 
 
In typical Vatican understatement, we hear about “the challenges of our times.”  Indeed!  
 
5. The Congregation for Catholic Education hopes that this contribution will be welcomed as an 
opportunity to reflect and deepen our understanding of this important topic which concerns the 
very essence and raison d’être of the Church’s historical presence in the field of education and 
schooling, in obedience to her mission to proclaim the Gospel by teaching all nations (cf. Mt 
28:19-20). 
 
This is a shot across the bow.  Simply put, if we can’t get Catholic identity straight, we have lost 
our way, failing to heed Our Lord’s “Great Commission.” 
 
6. The first part of the Instruction frames the discourse of the presence of the Church in the 
school world in the general context of her evangelising mission. . . . The second chapter deals 
with the various actors working in the school world with different roles, assigned and organised 
according to canonical norms. . . . The final chapter is dedicated to some critical issues that may 
arise in integrating all the different aspects of school education into the concrete life of the 
Church. . . .  
 
Here we get an overview of the whole document. 

 
3The Catholic Education Foundation which I head has offered Catholic schools around the 
country our Catholic identity assessment instrument for a decade now, with schools in over forty 
dioceses participating.  For further information, visit our website:  
https://catholiceducation.foundation/catholic-identity-assessment/. 
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7. . . . an intentionally concise and practical tool that can help to clarify certain current issues 
and, above all, prevent conflicts and divisions in the critical area of education. . . .  Only a strong 
and united action by the Church in the field of education in an increasingly fragmented and 
conflict-ridden world can contribute both to the evangelising mission entrusted to her by Jesus 
and to the construction of a world in which human persons feel they are brothers and sisters, 
because “only with this awareness of being children, that we are not orphans, can we live in 
peace among ourselves.” 
 
In other words, “the best defense is a good offense.”  Having a clear statement of identity 
forestalls “conflicts and divisions.”  And if such negative occurrences do occur, the school 
leadership will be able to confront dissenters with the foundational document.  While it is 
undoubtedly true that we inhabit – and educate – “in an increasingly fragmented and conflict-
ridden world,” honest compels us to admit that this is also the reality within the Church, which 
is why this entire discussion is needed, to begin with.   
 
CHAPTER I: 
CATHOLIC SCHOOLS IN THE MISSION OF THE CHURCH 
 
The Church, mother and teacher 
 
9. The icon of the Mother Church is not only an expression of tenderness and charity, but also 
holds the power to be a guide and a teacher. 
 
The Church as “mother and teacher” is a powerful image and was the title of the 1961 
encyclical of Pope John XXIII, Mater et Magistra.  The present document wants to have recourse 
to this metaphor, however, heading off at the pass any one-sided interpretation.  And so, the 
corrective is presented: While it is true that Mother Church is “an expression of tenderness and 
charity,” the same image needs to take account of a mother’s role as “a guide and a teacher.” 
  
10. As a consequence, the Council affirmed that “to fulfil the mandate she has received from her 
divine founder of proclaiming the mystery of salvation to all men and of restoring all things in 
Christ, Holy Mother the Church must be concerned with the whole of man’s life, even the 
secular part of it insofar as it has a bearing on his heavenly calling. Therefore, she has a role in 
the progress and development of education. Hence this sacred synod declares certain 
fundamental principles of Christian education especially in schools.” This clarifies that the 
educational action pursued by the Church through schools cannot be reduced to mere 
philanthropic work aimed at responding to a social need, but represents an essential part of her 
identity and mission. 
 
This whole paragraph offers the basic rationale for the Church’s educational apostolate and 
highlights how the Church’s evangelizing mission is realized, “especially in schools.”  We are 
also warned about a reductionist danger of seeing our schools as “mere philanthropic work.”  
Cardinal James Hickey, the late Archbishop of Washington, coined the expression: “We operate 
schools not because they (the students) are Catholic but because we are.”  However, as true as 
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that is, it is also necessary not to lose sight of the basic evangelizing reason for our schools – on 
which the document will expand further on. 
  
The “fundamental principles” of Christian education in schools 
 
11. . . .  education, as the formation of the human person, is a universal right. . . . 
 
What is the purpose of education?  “The formation of the human person.”  A correct 
understanding of education does not allow for this to be merely a process of information-giving 
(which any computer can provide) but is a matter of formation, which demands genuine human 
interaction – an insight which was re-discovered during the Covid-imposed “virtual learning.”  
Because real education does involve – necessarily – the forming of a person in mind and heart, 
this is “a universal right.” 
 
12. Since education is a right for everyone, the Council called for the responsibility of all. The 
responsibility of parents and their priority right in educational choices rank first. School choice 
must be made freely and according to conscience; hence the duty of civil authorities to make 
different options available in compliance with the law. The State is responsible for supporting 
families in their right to choose a school and an educational project. 
 
Determining the most appropriate educational environment for a child is preeminently a 
parental prerogative.  And because education is “a universal right,” it cannot be infringed, 
directly or indirectly, by making the exercise of the right contingent on one’s financial status.  As 
Jesuit Father Virgil Blum, founder of the Catholic League for Religious and Civil Rights, put it 
succinctly: “A civil right penalized is a civil right suppressed.” 
 
13. . . . Evangelisation and integral human development are intertwined in the Church’s 
educational work. . . . 
 
Once more, we are reminded that the Church does not – and should not – function as some kind 
of NGO, a group of “do-gooders,” absent any awareness of the underlying mission. 
 
14. Another fundamental element is the initial and permanent formation of teachers. . . . may 
teachers by their life as much as by their instruction bear witness to Christ, the unique Teacher.” 
. . .  
 
When our schools were led mostly by Religious and clergy, the issue of faculty formation was not 
a preoccupation as it took place naturally and even unreflexively.  Even when lay teachers 
became more numerous, they were mentored by a Religious colleague.  With the effective 
departure of women Religious from the scene, faculty formation has to be very intentional, 
especially as that relates to a teacher’s personal witness, mindful of Pope Paul VI’s oft-cited 
assertion in Evangelii Nuntiandi: “Modern man listens more willingly to witnesses than to 
teachers, and if he does listen to teachers, it is because they are witnesses."  
    
15. The success of the educational path depends primarily on the principle of mutual 
cooperation, first and foremost between parents and teachers. . . .  
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Professor John Coleman of the University of Chicago pointed out many years ago that, in his 
opinion, the success of Catholic education resided precisely in the close cooperation between 
home and school.  It is not uncommon to hear teachers who have moved into the Catholic school 
system from the government segment how amazed they are at the intense interest and 
involvement of Catholic school parents, in contrast to what they experienced in their former 
positions.  And how wrong are those government school agents and agencies which have told 
parents they have no role to play in the education of their children: “Leave it all to us experts.” 
  
16. As far as Catholic schools are concerned, the conciliar declaration represents a turning point, 
since, in line with the ecclesiology of Lumen Gentium, it considers the school not so much as an 
institution but as a community. The characteristic element of the Catholic school, in addition to 
pursuing “cultural goals and the human formation of youth,” consists in creating “for the school 
community a special atmosphere animated by the Gospel spirit of freedom and charity.” . . .  In 
this way, the Catholic school prepares pupils to exercise their freedom responsibly, forming an 
attitude of openness and solidarity. 
 
Visitors to Catholic schools often remark about the apparent closeness of faculty to students and 
of students to each other – a family atmosphere.  Which, of course, is exactly how it ought to be 
in an assemblage of persons “animated by the Gospel spirit.”  Further, we instill in our students 
a proper notion of freedom, which is not freedom to do “what I want,” but a freedom to do 
“what I ought,” a freedom which is truly liberating. 
 
Further developments 
 
17. . . . in particular, the permanent profile of Catholic identity in a changing world; the 
responsibility of the witness of lay and consecrated teachers and school leaders; the dialogical 
approach to a multi-cultural and multi-religious world. Moreover, for Catholic schools it is 
important that students “be given also, as they advance in years, a positive and prudent sex 
education.” 
 
Children come to us from “a changing world.”  Hence, the absolute need to have teachers who 
live rightly and know how to guide their young charges along the same path, so as to negotiate 
the very real Scylla and Charybdis of the modern era of moral relativism.  This is particularly 
clear in regard to the proper mode of giving students – “as they advance in years” – “a positive 
and prudent” education in human sexuality.  And so, not for us, gender-bending indoctrination 
for children as young as pre-K!  
 
The dynamic profile of the Catholic school identity 
 
18. . . .  to offer an educational service appropriate to the present times. The witness of Catholic 
educational institutions shows on their part a great responsiveness to the diversity of socio-
cultural situations and readiness to adopt new teaching methods, while remaining faithful to their 
own identity (idem esse). . . . 
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Sometimes one hears critics of a “traditionalist” bent complain that Catholic schools today 
aren’t like the ones from “the good old days” of the 1950s.  How could they be?  And if they 
were, what a disservice that would be to our young people.  The homogeneity of the general 
culture of the fifties evaporated forty years ago.  What is called for here is for Catholic educators 
to have the wisdom of the steward praised by Our Lord because he knew how to bring out of his 
storehouse “the new and the old” (Mt 13:52). 
   
19. . . .  school as such “is designed not only to develop with special care the intellectual faculties 
but also to form the ability to judge rightly, to hand on the cultural legacy of previous 
generations, to foster a sense of values, to prepare for professional life. Between pupils of 
different talents and backgrounds it promotes friendly relations and fosters a spirit of mutual 
understanding.”. . . The school must be the first social setting, after the family, in which the 
individual has a positive experience of social and fraternal relationships as a precondition for 
becoming a person capable of building a society based on justice and solidarity, which are 
prerequisites for a peaceful life among individuals and peoples. This is possible through a search 
for truth that is accessible to all human beings endowed with rationality and freedom of 
conscience as tools useful both to study and in interpersonal relationships. 
 
Several themes coalesce here: the need for serious academic formation, along with training in 
the habits of right judgment (in other words, careful reflection before action).  Beyond that, 
fostering an appreciation for one’s cultural heritage, which leads to a grounding in adopting 
strong values (I would have preferred having recourse to the word “virtues,” rather than 
“values”).  All of this is eminently “marketable” in terms of day-to-day adult living (local 
business owners often seek out Catholic school graduates for this very reason).  Educators are 
reminded of their high responsibility as the principal actors in “the first social setting” to teach, 
especially by example, how to relate to others in a genuinely human fashion (which is also a 
Christian manner).  Finally, the point is made that “search for truth” undergirds all human 
interaction and all human relationships.  Thus, the Catholic school is a veritable “school of 
human relation.” 
 
20. . . . a Catholic school is endowed with a specific identity: i.e. “its reference to a Christian 
concept of life centred on Jesus Christ.” . . . it can be said that in the Catholic school, in addition 
to the tools common to other schools, reason enters into dialogue with faith, which also allows 
access to truths that transcend the mere data of the empirical and rational sciences, in order to 
open up to the whole of truth so as to respond to the deepest questions of the human soul that do 
not only concern immanent reality. . . . 
 
A Catholic school that is not “centered on Jesus Christ” is not a Catholic school.  In October of 
1979, Pope John Paul II spoke to a gathering of 20,000 Catholic high school students at 
Madison Square Garden in New York City.  He asked why the Church in our nation has 
expended so much time, energy and money on her schools.  “To communicate Christ to you,” 
came his reply.  Our students must be given the tools to view reality “sub specie aeternitatis,” 
that is from the perspective of eternity.  They need to grasp in their youth the answer of the 
Baltimore Catechism question, “Why did God make you?”  “God made me to know, love and 
serve Him in this life, so as to be happy with Him forever in Heaven.”  A Catholic school exists 
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to make saints; as such, our students will experience the greatest measure of true happiness here 
below, even while their ultimate gaze is fixed on eternity. 
 
21. . . .  Catholic schools are part of the Church’s mission. . . . 
 
This is a critically important assertion.  Why?  Because all too many bishops and priests do not 
see things that way.  Whenever you hear a cleric declare that his school is “a drain” on 
finances, you know he doesn’t subscribe to the notion highlighted here.  Is the line-item in the 
budget for candles or wine or vestments a “drain”? No, they are essential elements in the proper 
functioning of the institution.  If St. John Paul II was correct in pronouncing the Catholic school 
the very “heart of the Church,” then it cannot be viewed as an appendage or “drain.”  That does 
not only concern the monetary aspect; it also implies that the school deserves – and even 
demands – the wholehearted commitment of time and talent of the clergy and the generous 
support of all the faithful (see canons 800.2 and 802.1).  
 
The witness of lay and consecrated educators 
 
23. . . .  “In the Catholic school’s educational project there is no separation between time for 
learning and time for formation, between acquiring notions and growing in wisdom. The various 
school subjects do not present only knowledge to be attained, but also values to be acquired and 
truths to be discovered. . . . 
 
What is being advocated here is nothing less than a holistic approach to education.  In the 
Catholic scheme of things, the “faith” component of a school day cannot be relegated to a half-
hour formal religion class; on the contrary, religious and moral values must permeate the entire 
curriculum.  In reality, how can one properly guide a discussion in a literature class without 
reference to questions of good and evil, vice and virtue?  Or science class, without reference to 
the ethical dimension?  Compartmentalization is totally alien to our understanding of the 
educational project. 
 
24. The work of the lay Catholic educator in schools, and particularly in Catholic schools, “has 
an undeniably professional aspect; but it cannot be reduced to professionalism alone. 
Professionalism is marked by, and raised to, a super-natural Christian vocation. The life of the 
Catholic teacher must be marked by the exercise of a personal vocation in the Church, and not 
simply by the exercise of a profession.” 
 
One can never say that someone is “only” a lay teacher in a Catholic school; that demeans the 
lay vocation and reduces such a person to second-class status.  The presence of committed lay 
teachers offers a distinctive and necessary witness; after all, 99% of our graduates will remain 
lay persons for the duration of their lives. 
 
25. . . . [consecrated Religious] carry out an ecclesial mission that is vitally important inasmuch 
as while they educate they are also evangelising.” 
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Just as laity present a balanced image of ecclesial life, so too consecrated persons round out that 
image.  Therefore, it is most unfortunate when a school is deprived of the contributions of 
Religious. 
 
26. The specificities of the lay faithful and of consecrated persons are enhanced by their sharing 
in the common educational mission which is not closed within the Catholic school, but “can and 
must be open to an enriching exchange in a more extensive communion with the parish, the 
diocese, ecclesial movements and the universal Church.” In order to educate together, a path of 
common formation is also necessary, “an initial and permanent project of formation that is able 
to grasp the educational challenges of the present time and to provide the most effective tools for 
dealing with them […]. This implies that educators must be willing to learn and develop 
knowledge and be open to the renewal and updating of methodologies, but open also to spiritual 
and religious formation and sharing.” 
 
This paragraph neatly combines the insights of the previous two paragraphs, as well as other 
preceding material. 
 
Educating to dialogue 
 
27. . . . The history of Catholic schools is characterised by welcoming pupils from different 
cultural backgrounds and religious affiliations. 
 
When missionaries ventured forth into new fields, one of the first things they always did was to 
open a school.  We stand in that noble tradition when we maintain our inner-city schools. 
 
28. For the Catholic school, a great responsibility is to bear witness. . . . Today, due to the 
advanced process of secularization, Catholic schools find themselves in a missionary situation, 
even in countries with an ancient Christian tradition.”. . .  “Schools, even Catholic schools, do 
not demand adherence to the faith, however, they can prepare for it. . . . To those who then 
decide to cross this threshold the necessary means are offered for continuing to deepen their 
experience of faith.” 
 
Again, we are reminded that our schools do not simply have a philanthropic goal; they exist for 
evangelization.  This paragraph also underscores a most distressing reality with which we must 
contend today, namely, the “advanced process of secularization,” which has the effect of placing 
our institutions “in a missionary situation.”  One can no longer assume that even baptized 
Catholic children are coming to us with much or any faith experience.  However, if the school 
does it job well, our evangelization of the children can – and very often does – bring about a 
“reverse evangelization,” that is, the children evangelize their parents. 
 
29. . . . Faced, then, with the continuous technological transformations and the pervasiveness of 
digital culture, professional expertise needs to be equipped with ever newer skills throughout life 
in order to respond to the needs of the times without, however, “losing the synthesis between 
faith, culture and life, which is the keystone of the educational mission.” . . . Accompanying 
pupils in getting to know themselves, their aptitudes and inner resources so that they can make 
conscious life choices is of no secondary importance. 
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Catholics are not Luddites; we embrace technology when it is placed at the service of the human 
person.  By employing good technology, Catholic educators should be teaching their young 
charges the proper use of technology.  Just as importantly, our teachers have the privilege and 
obligation to guide youngsters through the very noble process of coming to self-knowledge. 
 
30. Catholic schools are ecclesial entities. . .  “[they] practise the ‘grammar of dialogue,’ not as a 
technical expedient, but as a profound way of relating to others.” . . .  Dialogue combines 
attention to one’s own identity with the understanding of others and respect for diversity. In this 
way, the Catholic school becomes “an educating community in which the human person can 
express themselves and grow in his or her humanity, in a process of relational dialogue, 
interacting in a constructive way, exercising tolerance, understanding different points of view 
and creating trust in an atmosphere of authentic harmony. Such a school is truly an educating 
community, a place of differences living together in harmony.” . . . “the duty to respect one’s 
own identity and that of others, the courage to accept differences, and sincerity of intentions. The 
duty to respect one’s own identity and that of others, because true dialogue cannot be built on 
ambiguity or a willingness to sacrifice some good for the sake of pleasing others. . . . 
 
 
Some readers might glance at the first few lines here and dismiss the whole paragraph, being 
turned off by words like “dialogue” or “diversity.”  However, I would urge all to read on, for 
here we have no call to endless and meaningless conversation or the diversity promoted by the 
“cancel culture.”  No, this argues for a dialogue that is honest, faithful to one’s traditions and 
identity, because “true dialogue cannot be built on ambiguity or a willingness to sacrifice some 
good for the sake of pleasing others.” 
An education that goes forth 
 
31. . . . an education “which teaches critical thinking and encourages the development of mature 
moral values.”. . . 
         
Historically, Catholic schooling has never practiced “brain-washing”; on the contrary, we have 
always presented all sides of an issue, albeit demonstrating why the “Catholic” position is 
worthy of acceptance.  As St. John Paul II was fond of saying, the Church “proposes; she does 
not “impose.”  Another part of advancing critical thinking skills is giving students the tools to 
analyze and critique social, cultural and political programs, lest they become victims of so much 
of the insanity that attempts to pass itself off as “normal” and even “good.” 
      
Education as “movement” 
 
32. Education consists in a polyphony of movements. First of all, it starts with a team movement. 
Everyone collaborates according to their personal talents and responsibilities, contributing to the 
formation of the younger generations and the construction of the common good. At the same 
time, education unleashes an ecological movement, since it contributes to the recovery of 
different levels of balance: inner balance with oneself, solidarity with others, natural balance 
with all living beings, spiritual balance with God. It also gives rise to an important inclusive 
movement. Inclusion, which “is an integral part of the Christian salvific message,” is not only a 
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property, but also a method of education that brings the excluded and vulnerable closer. Through 
it, education nurtures a peacemaking movement that generates harmony and peace. 
 
If one can cut through the jargon and gobbledygook, there are some worthwhile insights here.  
Resorting to this kind of language, however, can have the effect of turning off serious people by 
the effort to be “relevant.” 
  
A global compact on education 
 
33. These movements converge to counter a widespread educational emergency. The latter 
mainly stems from the breakdown of the “educational compact” among institutions, families and 
individuals. These tensions also reflect a crisis in the relationship and communication between 
generations, and a social fragmentation made even more evident by the primacy of indifference.  
. . . capable of responding to the current “transformation that is not only cultural but also 
anthropological, creating a new semantics while indiscriminately discarding traditional 
paradigms.” 
 
This is quite a mouthful, but it is a very realistic assessment of the current cultural scene in the 
West but also affecting communities around the world.  “Fragmentation” and “indifference” 
must be confronted head-on, giving our youngsters, from the tenderest ages, the wherewithal to 
become comfortable in living a counter-cultural existence. 
 
Educating to the culture of care 
 
36. This ability to adapt finds its raison d’être in the culture of care. It is born within the “family, 
the natural and fundamental nucleus of society, in which we learn how to live and relate to others 
in a spirit of mutual respect.” The family relationship extends to educational institutions, which 
are called upon “to pass on a system of values based on the recognition of the dignity of each 
person, each linguistic, ethnic and religious community and each people, as well as the 
fundamental rights arising from that recognition. . . . 
 
As in so many ecclesiastical documents, once more a stress is placed on the centrality of the 
family.  It is exactly this social unit that has been under attack for decades, with all kinds of 
alternates being proposed as equally viable entities.  Educating a child today is exponentially 
more difficult than it was the in the 1950s – when the family structure was still largely intact.  
For the most part, we have a generation of parents today who do not know how to “parent” 
because they were never properly “parented” themselves.  For this reason, whenever I engage in 
a school assessment, my very first recommendation is that the school embark on a serious 
program of parenting workshops. 
 
Catholic School Identity: Part II 
 
We continue our analysis of the “Instruction” of the Congregation for Catholic Education on the 
Catholic identity of our schools. 
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CHAPTER II:  THE ACTORS RESPONSIBLE FOR PROMOTING AND VERIFYING 
CATHOLIC IDENTITY1 
 
37. “The educational mission is carried out in a spirit of cooperation between various parties – 
students, parents, teachers, non-teaching personnel and the school management – who form the 
educational community.”. . . inspired by the Church’s teaching on education. . . . 
 
The stress again is on the united body of educators, which is inclusive of all the actors; it is 
significant that “non-teaching personnel” are included.  Why?  Because every adult in the 
school community is to be a witness to a Gospel-inspired life, so, yes, that means cafeteria and 
maintenance workers, as much as classroom teachers. 
  
  

 
1It should be noted that some material covered in this chapter is a reprise of material handled in 
the first chapter of the document, presumably because it is supposed that these sections might be 
read independently.  
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The educating school community 
 
Members of the school community 
 
38. “. . .  all members of the school community share this Christian vision, makes the school 
‘Catholic’; principles of the Gospel in this manner become the educational norms since the 
school then has them as its internal motivation and final goal.” 
 
This paragraph offers the theological-spiritual-pedagogical rationale for the previous 
paragraph. 
 
39. Everyone has the obligation to recognise, respect and bear witness to the Catholic identity of 
the school, officially set out in the educational project. This applies to the teaching staff, the non-
teaching personnel and the pupils and their families. At the time of enrolment, both the parents 
and the student must be made aware of the Catholic school’s educational project. 
 
If it is true that every member of the school community is to be on the same page in terms of 
living out the institutional commitment to Catholic identity, then everyone must know that in 
advance of signing on to the project.  While “morals” clauses are quite commonplace for 
administrator and teacher contracts, many schools and dioceses now require a “covenant” 
signed by parents, acknowledging the ethos of the school and promising to uphold it. 
 
Pupils and parents 
 
41. Pupils are active participants in the educational process. As they grow older, they 
increasingly become the protagonists of their own education. . . . In fact, every Catholic school 
helps “pupils to achieve […] an integration of faith and culture.” 
 
Discipline and direction in the Catholic scheme of things are proferred with the view toward 
making those elements an integral part of the student’s personality, leading to an internalization, 
becoming something the student eventually owns and embraces freely. 
  
42. The first persons responsible for education are the parents, who have the natural right and 
obligation to educate their children. They have the right to choose the means and institutions 
through which they can provide for the Catholic education of their children (cf. can. 793 § 1 CIC 
and can. 627 § 2 CCEO). Catholic parents are also bound by the obligation to provide for the 
Catholic education of their children. 
 
Two points are underscored here: First, that parents have the right to choose the most 
appropriate educational environment for their children, without governmental infringement – 
direct or indirect (that is, de facto imposition of financial burdens).  Second, that parents have 
an obligation to “provide for the Catholic education of their children.”  Most clergy are loathe 
to remind parents of that obligation. 
   
43. In this regard, schools are of primary help to parents in fulfilling their educational function. 
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Here we see that while the Church teaches clearly that parents are the primary educators of 
their children, “primary” implies other agencies which, of necessity, includes the Catholic 
school. 
 
44. It is necessary for parents to co-operate closely with teachers, getting involved in decision-
making processes concerning the school community and their children, and participating in 
school meetings or associations (cf. can. 796 § 2 CIC and can. 631 § 1 CCEO). In this way, 
parents not only fulfil their natural educational vocation, but also contribute with their personal 
faith to the educational plan, especially in the case of a Catholic school. 
 
Once more, home-school cooperation is emphasized. 
 
Teachers and administrative personnel 
   
45. . . .  the service of the teacher is an ecclesiastical munus and office (cf. can. 145 CIC and can. 
936 §§ 1 and 2 CCEO). 
 
This is a striking declaration which, translated into plain English, means that every teacher in a 
Catholic school is an extension of the diocesan bishop.  This statement will be of critical 
importance in this country if/when legal conflicts arise about teacher termination.  This 
paragraph will be used by the Church to have courts apply the so-called “ministerial exception” 
for faculty and administration.   
 
46. Following the doctrine of the Church, it is therefore necessary for the school itself to interpret 
and establish the necessary criteria for the recruitment of teachers. This principle applies to all 
recruitments, including that of administrative personnel. The relevant authority, therefore, is 
required to inform prospective recruits of the Catholic identity of the school and its implications, 
as well as of their responsibility to promote that identity. If the person being recruited does not 
comply with the requirements of the Catholic school and its belonging to the Church community, 
the school is responsible for taking the necessary steps. Dismissal may also be resorted to, taking 
into account all circumstances on a case-by-case basis. 
 
This is the clearest statement yet in an ecclesiastical document about the seriousness of proper 
recruitment and its implications for all personnel. 
 
47. . . .  teachers must be outstanding in correct doctrine and integrity of life (cf. can. 803 § 2 
CIC and can. 639 CCEO). Teachers and administrative personnel who belong to other Churches, 
ecclesial communities or religions, as well as those who do not profess any religious belief, have 
the obligation to recognise and respect the Catholic character of the school from the moment of 
their employment. However, it should be borne in mind that the predominant presence of a group 
of Catholic teachers can ensure the successful implementation of the educational plan developed 
in keeping with the Catholic identity of the schools. 
 
The assertions made in this paragraph make eminently good sense, however, they have been the 
target of those desirous of undoing the Catholic fabric of a school on the basis of a faulty 
understanding of “academic freedom.”  Ironically, no one would promote the idea of a Catholic 
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teacher proselytizing Jewish children in a yeshiva, yet that logic is often not applied in a 
Catholic setting.  It is also logically noted that it is necessary to have a critical mass of serious 
Catholics on the staff, if the Catholic identity is to be upheld. 
 
School leaders 
 
48. . . .  “School leaders are more than just managers of an organization. They are true 
educational leaders when they are the first to take on this responsibility, which is also an 
ecclesial and pastoral mission rooted in a relationship with the Church’s pastors.” 
 
Once more, the ecclesial nature of a Catholic educator is stressed, which vocation is to be lived 
out in communion “with the Church’s pastors.”  
 
49. In accordance with the canonical norms concerning Catholic schools, it is the responsibility 
of the school leadership to collaborate with the entire school community and in close dialogue 
with the pastors of the Church. This in order to make explicit, along with the official educational 
project, the guidelines on the school’s educational mission. Indeed, every official act of the 
school must be in accordance with its Catholic identity, while fully respecting the freedom of 
each person’s conscience. This also applies to the school’s curriculum, which “is how the school 
community makes explicit its goals and objectives, the content of its teaching and the means for 
communicating it effectively. In the curriculum, the school’s cultural and pedagogical identity 
are made manifest.” 
 
With this passage, the ecclesial nature of a Catholic school could not be more clear.  As 
administrators search for proper content for a “mission statement,” it can be found right here.  
Most welcome is the reminder that the identity and mission of the school is “made manifest” in 
the curriculum, which means what is included and also what is excluded.  In other words, the 
curriculum of a Catholic school will be markedly different from that of a government school.  To 
be sure, the basics of a curriculum will be the same, however, the selection of courses will 
always be made with the mission in sharp focus. 
 
50. A further responsibility of the school leadership is the promotion and protection of its ties 
with the Catholic community, which is realised through communion with the Church hierarchy.  
 
The institutional bell is rung again – and loudly.   
 
51. Therefore, the school leadership has the right and the duty to intervene, always with 
appropriate, necessary and adequate measures, when teachers or pupils do not comply with the 
criteria required by the universal, particular or proper law of Catholic schools. 
 
Ditto! 
 
Educational charisms in the Church 
 
Institutional expression of the charism 
 



 16 

53. More recently, by virtue of their baptismal vocation, also the lay faithful, individually or 
united in associations of the faithful, whether private (cf. can. 321-329 CIC and can. 573 § 2 
CCEO) or public (cf. can. 312-320 CIC and can. 573-583 CCEO), have taken the initiative to 
establish and direct Catholic schools. There are also school institutions established and directed 
jointly by the lay faithful, consecrated persons and clerics. The Spirit of God never ceases to 
bring forth various gifts in the Church and to inspire vocations in the People of God to exercise 
the apostolate of educating the young. 
 
This paragraph takes cognizance of the fact that in recent decades lay teachers have become a 
serious element in the landscape.  This should not be cause for concern.  In the United States, we 
should remember that Mother Seton was a laywoman when she launched the Church in this 
country on the adventure of the parochial school system.  Truth be told, well formed and faithful 
laity can do far more to advance the Catholic identity of a school than some of the very 
problematic clergy and Religious who baled out of the schools in the 1960s and 1970s. 
   
The definition of “Catholic” school 
 
54. . . .  It is a service that requires unity and communion with the Church in order to define the 
school as “Catholic” at all levels, from the school management to the school leadership and 
teachers. 
 
The “institutional” identity here is given a firm grounding in a theology of “communion.”  In 
other words, what is required is more than an external nod in the direction of the Church; what 
is necessary is a unity of mind and heart with the Church – what has traditionally been referred 
to as the ability “sentire cum Ecclesia” (to think/feel with the Church). 
 
56. When a school is directed by an individual faithful or by a private association of the faithful, 
in order for it to be defined as a “Catholic school,” recognition by ecclesiastical authority is 
required. . . .  Every apostolate of the faithful is always to be exercised in communion with the 
Church, manifested in the bonds of the profession of faith, the sacraments and ecclesiastical 
government (cf. can. 205 CIC and can. 8 CCEO). . . .   In this way, the faithful are guaranteed 
that the school of their choice provides a Catholic education. . . .  
 
A practical aspect is brought forth now: A school’s Catholic identity, being certified by Church 
authorities, presents parents with a guarantee that what they rightly desire will be verified in the 
daily experience of their children.  “Truth in advertising” could sum it up. 
 
57. . . .  It will therefore be the duty of the diocesan/eparchial Bishop to accompany such 
initiatives and, in the case of a de facto Catholic institution, to invite it to apply for recognition as 
such as an expression of visible communion with the Church. 
 
Bishops are reminded of their serious responsibility to determine whether or not a school can 
qualify as “Catholic.”  It is to be hoped that they will do better with the elementary and 
secondary schools than they have with the all-too-many “allegedly” Catholic colleges and 
universities! 
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58. In cases where the term “Catholic” is used illegitimately or is aimed at giving the impression 
that the school is in communion with the Church, it is the responsibility of the competent 
diocesan/eparchial Bishop, having heard the school management and leadership and after 
examining the individual case, to state in writing and, should he deem it appropriate, also 
publicly with the aim of alerting the faithful, that this is not a Catholic school recognised and 
recommended by the Church. 
 
This is simply a necessary follow-up action to the process called for in the previous paragraph. 
 
The service of ecclesiastical authority 
 
The diocesan/eparchial Bishop 
 
59. The diocesan/eparchial Bishop plays a central role in discerning the “Catholic” identity of a 
school. . . .    
 
The meaning and implications of the episcopal role are spelled out in great detail in the nine 
sub-sections that follow: ensuring fidelity to Catholic faith and morals; how he should proceed if 
violations of the Catholicity of the school occur, whether with laity or those in consecrated life.  
Furthermore, bishops are to visit schools within their dioceses at least once every five years; 
interestingly, we read that if the Ordinary cannot fulfill that demand, he is to delegate a priest 
(not a lay person or Religious) to do so (although a visitation team could – and should – include 
the spectrum of the faithful.).  Bishops have the right to appoint (or minimally) to approve all 
teachers of religion, as well as to insist on the removal of staff members who do not comply with 
the Catholic ethos of the school.2  
 
Parishes and the parish priest 
 
60. At the level of the particular Church it frequently happens that Catholic schools are under the 
direct management of the diocese/eparchy or that of the parishes as public juridic persons, 
represented by their parish priests. In this case the hierarchy of the Church not only exercises its 
duty of vigilance over Catholic schools, but can also be directly involved in their establishment 
and direction. 
 
It is well known that the involvement (or non-involvement) of priests, conveyed through their 
attitude and behavior. makes or breaks any Catholic school.  Given that fact of life, the minimal 
attention given to that dimension here is very disappointing.3   
 
Dialogue among the Bishop, consecrated women and men, and the laity 

 
2The all-encompassing nature of this dimension is probed by the Catholic identity assessment of 
the Catholic Education Foundation:  https://catholiceducation.foundation/catholic-identity-
assessment/. 

3The Catholic Education Foundation has been addressing this issue for eight years now with its 
annual seminar for priests:  https://catholiceducation.foundation/. 
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62. In mutual exchange and trusting conversation many problems can be solved without the 
Bishop having to formally intervene. This regular exchange, for which the diocesan/eparchial 
Bishop is responsible, should also take place with all others who are responsible for Catholic 
schools in a particular Church, such as the Moderators of public juridic persons or the faithful 
who direct their own Catholic school as an apostolate. Likewise, the Bishop is obliged to 
maintain an ongoing dialogue with the schools themselves, especially with school leaders, 
teachers and pupils. 
 
This paragraph evinces no small degree of naiveté.  When problems surface, it is usually 
because of a refusal – often quite adamant – of various players to play by the rules.  That said, if 
an Ordinary is regularly in communication with school leaders, problems will be few and far 
between. 
 
Chapter II closes out with specific directives given to episcopal conferences and with notice of 
the scope of authority of the Apostolic See, as that is exercised through this dicastery. 
 
Catholic Identity Instruction, Part III 
 
We are now poised to examine the third and final part of the “Instruction” of the Congregation 
for Catholic Education, released on 23 March 2022. 
 
CHAPTER III: SOME CRITICAL ASPECTS 
 
67. The Congregation for Catholic Education notes that in the appeals lodged, very often there is 
a conflicting perception of the Catholic identity of educational institutions. This often stems from 
the interpretation, which is not always correct, of the term “Catholic” and from the lack of clarity 
regarding competences and legislation. 
 
The honesty undergirding the genesis of this document is quite refreshing – and quite atypical of 
“Vati-speak”: This document had to be produced because of numerous crisis situations, calling 
for resolution at the highest level of ecclesial life – which is not the “Catholic” way – for the 
principle of subsidiarity demands resolution at the lowest level of the food chain. 
 
Divergent interpretations of the term “Catholic” 
 
Reductive view 
 
69. The specific charism with which Catholic identity is lived out does not justify a reductive 
interpretation of catholicity that explicitly or de facto excludes essential principles, dimensions 
and requirements of the Catholic faith. Moreover, catholicity cannot be attributed only to certain 
spheres or to certain persons, such as liturgical, spiritual or social occasions, or to the function of 
the school chaplain, religion teachers or the school headmaster. . . . 
 
The Catholic approach to education is holistic, which is to say, that it takes in the entirety of the 
human person, leaving out no dimension.  And, if that is true, that also demands that everyone in 
the school community must be on the same page. 
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Formal or charismatic view 
 
71. In addition to the definitions of exclusively juridical nature, there are others according to 
which what counts above all is the “Catholic spirit,” the “Christian inspiration” or the 
“charismatic” fulfilment, terms which are poorly defined, hardly concrete and seldom verifiable 
in reality. . . . Sometimes, in the case of educational institutions established and/or directed by 
Religious Orders, Institutes of Consecrated Life, Societies of Apostolic Life or charismatic 
groups, there is an imbalance between the charism and ecclesial belonging. In some situations, 
any reference to the term “Catholic” is avoided, choosing alternative juridical terminology. 
 
Elusive terminology is evasive terminology.  At the college/university level, we have seen this 
technique operative for decades, for example, “Ours is a college in the ‘Jesuit’ tradition.”  Of 
course, the fundamental problem, rather boldly stated here, is that the individual religious 
community itself may not be in the Catholic tradition!  
 
“Narrow” view 
 
72. Another reason for conflicting interpretations is represented by the “narrow” Catholic school 
model. In such schools there is no room for those who are not “totally” Catholic. This approach 
contradicts the vision of an “open” Catholic school that intends to apply to the educational 
sphere the model of a “Church which goes forth,” in dialogue with everyone. We must not lose 
our missionary impetus to confine ourselves on an island, and at the same time we need the 
courage to bear witness to a Catholic “culture,” that is, universal, cultivating a healthy awareness 
of our own Christian identity. 
 
While never watering down our Catholic identity, we must likewise be careful never to set the 
bar so high that only the Holy Family of Nazareth would gain admission.   
In this instance, I must confess to having a “pony in the race.”  When it came time for my 
parents to register me in the parish school for kindergarten, Sister Matthew Joseph asked for 
four documents: my birth, baptismal, and inoculation certificates – and, my parents’ marriage 
certificate.  My mother declared, “I didn’t bother bringing it; you wouldn’t accept it.”  You see, 
my parents weren’t married in the Church.  Sister simply said, “Well, we’ll have to work on that, 
won’t we?”  By second grade, my parents’ situation was rectified.  Had Sister merely tossed us 
out, I think we could guess that not only would I never have become a priest, but I probably 
would never have grown up Catholic.  So, yes, a strong, uncompromising identity, but a 
willingness to work with those who are open to growth in the Christian life. 
 
Clarity of competences and legislation 
 
73. Sometimes critical situations around Catholic identity arise out of a lack of clarity about 
competences and legislation. In these cases, it is necessary first of all to maintain a fair balance 
of competences, in accordance with the principle of subsidiarity. This principle is based on the 
responsibility of each individual before God and distinguishes between the diversity and 
complementarity of competences. Everyone’s responsibility is also assisted by suitable tools 
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which – through the exercise of self-assessment and subsequent exchanges with “external 
experts” – help each person to be a protagonist in the educational project. . . .  
 
Clarity of vision and clarity of roles obviate crises.  Further, having objective, third-party 
observers is always helpful. 
 
74. Statutes play an important role in ensuring the necessary clarity. Sometimes they are not up 
to date; they do not clearly illustrate competences or new procedures; they are designed too 
rigidly to the point of regulating general situations without leaving room for discernment or 
possible solutions that can only be found at local level. 
 
Here the legal dimension of the previous paragraph is spelled out. 
 
75. The legal and competence issue affecting Catholic educational institutions also arise as a 
result of the double regulatory framework: canonical and state-civil. Because of the different 
aims of the relevant legislation, it may happen that the State imposes on Catholic institutions, 
operating in the public sphere, unbefitting behaviours that cast doubt on the doctrinal and 
disciplinary credibility of the Church. Sometimes public opinion also makes solutions in line 
with the principles of Catholic morality almost impossible. 
 
In this instance, we are confronted with two distinct but related issues.   
First, it is essential that Catholic schools have absolutely clear mission statements and staff 
contracts (with totally clear expectations set forth).   
Second, when civil legislation conflicts with the Catholic vision, we must be prepared to fight 
with all our might to ward off any and all incursions, even the slightest, since tackling difficulties 
early wards off bigger problems later. 
 
76. . . .  Canon Law, based on the fundamental principle of the salvation of souls (can.1752 CIC), 
provides various solutions to guarantee communion between the parties involved in the 
educational mission, and acts as a barrier to the scandal of the breakup of the Church’s internal 
unity, the inability to promote dialogue among her members, and the exposure of conflicts in 
state courts and the mass media. 
 
If we ground ourselves in a supernatural perspective, we shall not find ourselves creating the 
scandals condemned by St. Paul as Christians fight each in the courts of the pagans (see 1 Cor 
6:1-6)!  Truth be told, if we were more intentional in our hiring procedures, we would be less 
likely to find ourselves hailed into civil courts.  
 
77. In addition, for the sake of clarity, Catholic schools must have either a mission statement or a 
code of conduct. These are instruments for institutional and professional quality assurance. They 
must therefore be legally reinforced by means of employment contracts or other contractual 
declarations by those involved having clear legal value. It is acknowledged that in many 
countries civil law bars “discrimination” on the basis of religion, sexual orientation and other 
aspects of private life. At the same time, educational institutions are granted the possibility to 
draw up a profile of values and a code of conduct. When these values and behaviours are not 
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respected by those concerned, the latter can be sanctioned for lack of professional honesty in 
failing to comply with the terms set out in the related contracts and institutional guidelines. 
 
This could not be any clearer, highlighting so many of the currently neuralgic issues. 
 
78. In addition, beyond purely legal norms, other instruments more suited in promoting 
individual responsibility to the benefit of the identity of the institution often appear to be more 
effective. By way of example: individual and collective self-assessment procedures within the 
institution, guidelines on desired quality standards, permanent formation courses and the 
promotion and strengthening of professional skills, incentives and rewards, and the collection, 
documentation and study of good practices. . . .  
 
What is called for here is “preventive” medicine. 
 
Some sensitive issues and areas 
 
79. There are situations in educational life that require great attention and sensitivity to resolve 
any tensions and conflicts that may arise. First of all, the choice of teaching, non-teaching and 
direction personnel. Taking into account the different contexts and possibilities, it is necessary to 
formulate clear criteria for discernment regarding the professional qualities, adherence to the 
Church’s doctrine, and consistency in the Christian life of the candidates. 
 
Personnel is policy! 
 
81. There are also cases in which State laws impose choices that conflict with religious freedom 
and the very Catholic identity of a school. While respecting the different spheres, there is a need 
for reasonable defence of the rights of Catholics and their schools both through dialogue with 
State authorities and through recourse to the courts having jurisdiction in these matters. 
 
Catholic school leaders have to be prepared to stave off any and all assaults on our religious 
freedom, lest we find ourselves in this country in the sad situation of the majority of Catholic 
schools in Canada. 
 
82. Problems can arise within the local Church as a result of differences of opinions among the 
members of the community (Bishop, parish priest, consecrated persons, parents, school leaders, 
associations, etc.) concerning the viability of the school, its financial sustainability and its 
position in the face of new educational challenges. Once again, dialogue and walking together 
are the main way to resolve these problems, while also keeping in mind the hierarchical nature of 
the Church and respecting the different competences. 
 
Differences of opinion should never devolve into hostile camps.  That said, there are often 
“irreconcilable” positions.  If everyone has been honestly heard (and not in a perfunctory 
manner or, worse, only “heard” although a decision has already been made), the final word is 
always that of the Ordinary, precisely because of “the hierarchical nature of the Church.” 
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83. A problem that always causes conflicting reactions is the closure or change of the legal 
structure of a Catholic school due to management difficulties. This problem should not be solved 
in the first instance by considering the financial value of buildings and property with a view to 
selling them, or by transferring management to bodies that are distant from the principles of 
Catholic education in order to create a source of financial profit. In fact, the temporal goods of 
the Church have among their proper purposes works of the apostolate and charity, especially at 
the service of the poor (cf. can. 1254 § 2 CIC and can. 1007 CCEO). Therefore, in the case of a 
diocesan/eparchial or parochial school, it is the responsibility of the Bishop to consult with all 
those concerned in order to evaluate every possible solution to safeguard the continuity of the 
educational service. In the case of educational institutions run by religious or lay people, before 
closure or alienation, it is highly desirable to consult the Bishop and to find, together with the 
educating community, viable ways of continuing to offer their precious mission. 
 
This is a follow-up to the previous paragraph, dealing with the always-fraught decision to close 
a Catholic school.  A warning is leveled: The Church is not in the banking or real estate 
business.  All too often, pastors have agitated to close their schools because they worship at the 
altar of Mammon, seeing in the closure a financial windfall either through sale of the property 
or its rental.  Bishops need to “disincentifize” such machinations with preemptive diocesan 
policies. 
  
Encounter and convergence to consolidate Catholic identity 
 
This section, paragraphs 84-93, is the least valuable part of the entire document.  The good 
material is highly repetitive, while the rest is little more than “weak tea,” replete with gibberish, 
leading me to suspect that it was produced by a different hand. 
 
CONCLUSION 
 
95. Pope Francis, in addressing the theme of the encounter among faith, reason and the sciences, 
emphasises that “Catholic schools, which always strive to join their work of education with the 
explicit proclamation of the Gospel, are a most valuable resource for the evangelization of 
culture, even in those countries and cities where hostile situations challenge us to greater 
creativity in our search for suitable methods.” 
 
The paragraph attributes this citation to Pope Francis, which is true to the extent that Francis 
did write this, however, Francis was quoting Pope John Paul II.  How silly! 
 
96. In light of these exhortations, this Instruction, starting from the essential criteria which mark 
the Catholic identity of schools, wishes to accompany their renewal in order to respond to the 
new challenges that, in the epochal change we are living, the world proposes to the Church, 
mother and teacher. The response will be effective with the acquisition of full identity in 
obedience to a transcendent truth, as Pope Francis recalled, citing a memorable text by Pope 
John Paul II: “If there is no transcendent truth, in obedience to which man achieves his full 
identity, then there is no sure principle for guaranteeing just relations between people. Their self-
interest as a class, group or nation would inevitably set them in opposition to one another. If one 
does not acknowledge transcendent truth, then the force of power takes over, and each person 
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tends to make full use of the means at his disposal in order to impose his own interests or his 
own opinion, with no regard for the rights of others… The root of modern totalitarianism is to be 
found in the denial of the transcendent dignity of the human person who, as the visible image of 
the invisible God, is therefore by his very nature the subject of rights that no one may violate – 
no individual, group, class, nation or state. Not even the majority of the social body may violate 
these rights, by going against the minority.” 
 
Here endeth the Instruction, with its salutary citation of Pope John Paul’s appeal in 
“Centesimus Annus” for an appreciation for and devotion to “transcendent truth.”  That needs 
to be the foundational principle guiding Catholic education.   
 
At the outset of this reflection, I noted that two critiques of it surfaced upon its publication.   
 
First, that it is too long.  I submit that, of necessity, it had to be; I hope the analysis provided in 
these three installments has demonstrated that it is not overly verbose.   
 
The second complaint lodged was that the document will never be enforced.  If that happens, it 
will not be the fault of the document or its authors.  If this Instruction is taken seriously by 
bishops, priests, educators, and parents, we can anticipate a genuine renaissance in our 
Catholic schools, thus increasing in both quality and number. 
 
St. John Henry Cardinal Newman, the modern apostle of Catholic education, responding to the 
Archbishop of Sydney (Australia) in 1879, asked what he thought was a rhetorical question:   
 

It is indeed the gravest of questions whether our people are to commence life with 
or without adequate instruction in those all-important truths which ought to colour 
all thought and to direct all action; – whether they are or are not to accept this 
visible world for their God and their all, its teaching as their only truth, and its 
prizes as their highest aims; – for, if they do not gain, when young, that sacred 
knowledge which comes to us from Revelation, when will they acquire it? 

 
If not, “when young,” then “when will they acquire it?”  This document was intended to ensure 
that Catholic youngsters “acquire it. . . when young." 
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Parenting and the Challenging Work Of Handing On the Faith 
 

Making ample allowance for the many exceptions, it appears to be generally true that parents 
who are lax in their faith turn out kids who then prove even laxer. 

 
It’s hard to imagine that anyone who ever 
raised children found it an entirely easy job. 
Challenging, exciting, often rewarding–yes. 
But easy? You’ve got to be kidding. 
 
That is certainly the case when it comes to 
religion. Yet as Christian Smith and Amy 
Adamczyk report in their important new 
book Handing Down the Faith (Oxford), 
“Above and beyond any other effect on 
children’s religion is the influence of their 
parents.”  
 
By no means does that mean that what 
parents do will be an absolute guarantee of 
either success or failure. The children of 
religiously conscientious parents sometimes 
turn out to be unbelieving rascals, while 
religiously careless parents now and then 
raise offspring who become saints. 
 
But making ample allowance for the many 
exceptions, it appears to be generally true 
that parents who are lax in their faith turn 
out kids who then prove even laxer. As 
Stephen Bullivant says in his illuminating 
analysis of Catholic “disaffiliation” in 
America and Great Britain Mass 
Exodus (Oxford), there is a clear link 
between the seepage from the Church 
occurring in recent decades and the fact that 
the “Catholic” upbringing of many of those 
who took leave of the faith was “very weak 
or nominal.” 
 
Data provided by sociologists Smith and 
Adamczyk (he teaches at Notre Dame, she at 
the John Jay College of Criminal Justice and 
the City University of New York) shed 
further light on what that means. 
 

In one major study, for instance, only a 
dismaying 17% of Catholic parents and 
mainline Protestants said it was “very 
important or essential” that their children 
have strong religious faith. The rest 
presumably communicated laissez-faire 
indifference about religion to their kids–with 
painful but eminently predictable results. 
 
Other figures shed further light on the 
parental influence on children’s religious 
decisions. Among the Catholics, 63% agreed 
either “strongly” or “somewhat” that the 
choice of a religion–or of no religion, if that 
is the case–should be left up entirely to the 
children, with only 37% holding that parents 
ought to encourage offspring to accept their 
own faith. 
 
So why do young people raised in nominally 
Catholic homes end up leaving the Church? 
There are plenty of factors at work here, so 
that what parents do or fail to do is not the 
total explanation. But as figures like these 
suggest, the parental role in producing a 
negative outcome can hardly be ignored. 
 
What, then, can Catholic parents eager to 
pass on the faith to their children do to make 
that happen? I repeat: in the nature of things, 
there is and there can be no 100% foolproof 
formula for success. And that’s especially 
true today, when popular culture throws so 
many roadblocks in the way of responsible 
parenting. In general terms, however, two 
modest suggestions by Smith and Adamczyk 
near the end of their book make good sense. 
 
The first is that, besides practicing the faith 
themselves, parents talk to their children 
about it. “If there were only one practical 
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take-away from our research,” the authors 
write, “it would be this: parents need not 
only to ‘walk the walk’ but also regularly 
to talk with their children about their walk, 
what it means, why it matters, why they 
care.” 
 
The second suggestion is that parents 
practice a “general authoritative” parenting 

style. “Combining clear and implemented 
life standards and expectations for their 
children with expressive emotional warmth 
and relational bonding with their children 
fosters relationships that most enhance 
effective religious transmission,” Smith and 
Adamczyk say. 
 
Sounds like good advice to me. 

 
Russell Shaw 
 
https://www.catholicworldreport.com/2021/08/26/parenting-and-the-challenging-work-of-
handing-on-the-faith/ 
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Are You Sure Your Kid Can Read?  
All Too Many US Public Schools Won’t Tell You the Truth 

 
Parents, beware: Have your kids read to you --  

whether an age-appropriate book or The Post story on last night's Yankees game.  
You need to know where they really stand. 

 
We ask that question of any parent whose 
child attends a city Department of Education 
school and more broadly of families 
(especially urban ones) all across the nation. 
And not just elementary-school children, but 
even middle- and high-schoolers. 
 
Because all too many public schools not 
only fail to teach basic skills; they promote 
students with decent grades without ever 
alerting families to how bad things really 
are. If there was a silver lining to the sick 
farce of remote learning this last year and a 
half, it was that it forced many parents to get 
more involved in their children’s education. 
And lots and lots of them woke up to the 
horrible truth.  
 
This is one reason, as we noted recently, that 
some 1.5 million families have pulled their 
children from the public schools in the wake 
of COVID. Many went to charter public 
schools; others to Catholic or other private 
ones or to homeschooling. 
 
It’s also why parents in Queens District 
26 are rebelling: Solid middle- and working-
class black families are appalled that the 
system has put their kids on the path to 
nowhere, when they had every reason to 
believe the next generation would exceed 
them.  
 
On the other side of things, it’s also why the 
teacher-union-controlled state education 
authorities have suspended all meaningful 
academic assessments for yet another year: 
They don’t want to risk parents learning 
how far behind their kids have fallen. They 

know the terrible news will prompt more 
public fury. 
 
These failures in early education are routine, 
especially in low-income black and Hispanic 
neighborhoods. De facto “social promotion” 
— moving the kids on to the next grade, no 
matter how unprepared they are — hides the 
truth.  
 
By high school, the scams get more 
elaborate, yielding the endless series of 
“worthless diploma” scandals The 
Post keeps exposing — only to have more 
pop up. Because at that point, the only way 
to graduate the kids is for the school to 
cheat.  
 
Then again, those state educrats are busy 
watering down and even eliminating the 
testing and other standards that make that 
cheating “necessary.” Soon all the kids will 
be above average!  
 
As a last resort, apologists for the system 
will blame . . . the parents, pointing to kids 
who don’t try from families that don’t seem 
to care. Yet the system also increasingly 
doesn’t work for those who do care, like the 
families in District 26.  
 
Charters, by the way, typically deal with that 
challenge, by pushing parents to commit. 
Unlike the regular public schools, they don’t 
shrug. And they’re also far less willing to let 
children disrupt classes at the expense of 
those who want to learn.  
 



 31 

We have some hope for New York City: 
Likely next mayor Eric Adams spelled it 
out recently: “Sixty-five percent of black 
and brown children don’t meet proficiency 
in the Department of Education.” That 
means: “Our school system is dysfunctional 
and we have to stop acting like it’s not. We 
sometimes have to call a thing the thing and 
be honest about the basic essentials.” 
 
Sadly, we see no sign so far that Gov. 
Hochul will follow suit: She’s too busy 
appeasing Democratic Party factions ahead 
of next year’s primary, and the United 
Federation of Teachers — the stakeholder 
that prospers most from the status quo — is 

one of the most potent factions. Adams 
proved that you can win a primary even in 
New York City while refusing to kowtow to 
the UFT, but Hochul lacks the imagination 
or perhaps the will.  
 
And Adams isn’t mayor yet, nor will change 
come easy. And he can’t do anything about 
the same obscene failure in Chicago, Los 
Angeles and all across America.  
 
Parents, beware: Take your children aside 
right now and have them read to you — 
whether an age-appropriate book or The 
Post story on last night’s Yankees game. 
You need to know where they really stand. 

 
Michael Benjamin 
 
https://nypost.com/2021/10/02/are-you-sure-your-kid-can-read-too-many-us-public-schools-
wont-tell-you/ 
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The Parents’ Rebellion 
 
Terry McAuliffe, the once and (possibly) 
future governor of Virginia, said something 
during a campaign debate last week that 
surprised many of us who thought we 
couldn’t be surprised anymore by American 
politics: “I don’t think parents should be 
telling schools what they should teach.” 
 
Now, in America, States and specific locales 
run schools. The Constitution gives the 
Federal government no authority over 
education (despite Jimmy Carter’s creation 
of a Department of Education, which spends 
almost a quarter trillion dollars annually). 
 
You could argue that parents and other 
voters in a given jurisdiction have already 
expressed their preferences by selecting 
mayors, school boards, etc. But as in any 
democratic context, that doesn’t mean those 
authorities then exist in a realm beyond 
criticism – or even removal – if parents who 
are voters and taxpayers are outraged by 
their performance. 
 
Catholic Social Teaching also maintains that 
“Parents have the first responsibility for the 
education of their children.” (Catechism of 
the Catholic Church, ¶ 2223) McAuliffe 
graduated from Bishop Ludden High School 
in Syracuse N.Y., the Catholic University of 
America, and the Georgetown Law Center. 
But, it appears, he remains untouched by 
that principle. 
 
He wasn’t really speaking of American 
practice or Catholic principle in the recent 
debate. He was trying to signal to several 
progressive constituencies that he’s with 
them. The politics of the schools in Virginia 
have become so toxic lately that explosions 
were inevitable. And he’s made clear which 
side he’s on. 
 

Two issues in particular have given rise to 
heated – almost insurrectionary – Virginia 
school board meetings in recent months. 
First, an entirely Democrat board in Fairfax 
Virginia (where this column is being 
written) has been vigorously promoting 
Critical Race Theory (CRT). Not exploring, 
not debating, promoting. 
 
It went so far as to pay $20,000 to Ibram X. 
Kendi, one of CRT’s architects, for a mere 
45-minute Zoom lecture followed by 
15  minutes of questions. Over $300 a 
minute as critics pointed out – while schools 
constantly plead poverty. Kendi is famous 
for arguing that past discrimination against 
blacks can only be remedied by present 
discrimination against whites, a stance he 
and others call “anti-racism.” 
 
No surprise, then, that parents, including 
some black parents, were furious about this 
reverse racism masquerading as justice, and 
schools teaching children that they are 
“racist” merely because they are white. 
 
More recently, controversy broke out over 
two books – Lawn Boy and Gender Queer 
– that portray sexually explicit “homoerotic” 
acts, one showing a boy about to fellate an 
older man. The Fairfax board temporarily 
removed the books from school libraries and 
appointed a committee to study whether the 
material is “pornographic.” The politics may 
force the committee to do the right thing, but 
today’s librarians are not the bluenoses of 
yesteryear. The American Library 
Association “honored” both books as having 
“special appeal to young adults, ages 12 
through 18.” (Is 12 “young adult” now for 
sexual purposes?) 
 
Democratic politics is a process by which 
we debate how to order our lives together. 
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As such, it demands a commitment to 
certain basic principles, not least that we 
respect the opinions of others even as we try 
to live with one another. And that means 
often not pushing conflicts into public 
spaces, where live-and-let-live then becomes 
impossible. 
 
For all the talk these days of “diversity,” the 
term does not really mean tolerating the 
widest possible range of people. It more 
typically means privileging favored liberal 
groups – gays, trans, “people of color” – 
even if impartiality has to be discarded to do 
so. The most radical division, of course, is 
between the roughly half the nation that still 
follows Christian precepts and the half who 
see those precepts, in varying ways, as 
biased and even as hate speech. 
 
Still, any sane person can see that racism – 
including reverse racism – and homoerotic 
pornography – like heterosexual 
pornography – are outside of true civic 
dialogue, however politically correct they 
may be in how they present themselves. It’s 
best to keep them out of the state’s hands – 
just as we don’t want the nightmare of the 
state teaching religion. 
 
McAuliffe was appealing to those 
constituencies who want the current 
emphasis on CRT and LGBTQ interests to 
prevail in schools. Parents who oppose this 
imposition are not trying to tell schools 
“what they should teach.” That’s a red 
herring. Parents know quite well – it’s why 
they send their children to government 
schools – that teachers there know better 
than they do themselves how to teach 
students at various grade levels about 
mathematics, science, geography, reading 

and writing, and many other subjects. That’s 
their prerogative. 
 
The protest stems from their teaching a 
reverse racism instead of the older American 
ideal of equality before the law. And, at an 
even more fundamental level, it arises from 
not just a discussion of current sexual mores, 
but a deliberate challenge to religious 
traditions. 
 
I don’t know if the recent parents’ rebellion 
will succeed. Terry McAuliffe is clearly 
betting that it won’t. He signaled the other 
day to progressive school boards, teachers, 
diversity consultants, and media that he’s 
their guy, not his opponent, Glenn 
Youngkin. 
 
If he prevails, it will be the parents’ fault. 
Over two decades ago, my own two oldest 
children were in a Fairfax high school. The 
county began a sex-ed program that was 
objectionable – but parents could opt out. 
We did. But in an area of the country with a 
highly educated and politically engaged 
population, and many conservatives as well 
as liberals, only two students opted out: my 
daughter and the son of one of Chuck 
Colson’s vice presidents at Prison 
Fellowship. Most parents, I’m afraid, just 
want their kids to fit in. 
 
The stakes are even higher now and parents 
are motivated in several states. But the 
rebellion will have to become orders of 
magnitude larger to succeed. If you’re still 
sending your kids to state-run schools, for 
whatever reason, either get them out or get 
involved. If you don’t, you can’t complain 
that the sexual revolutionaries, anti-racist 
consultants, and other radicals are ruining 
our children and our lives. 

Robert Royal 
 
https://www.thecatholicthing.org/2021/10/04/the-parents-rebellion/ 
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Totalitarian Democracy Revisited 
 
“Not many of you should become teachers. As you know, we teachers will be judged with greater 
strictness than others.” (James 3:1) 
 
What happens in our country’s college 
classrooms matters. It matters, of course, to 
the students themselves. It matters to their 
professors. And it matters, greatly, to the 
country, whose reins of leadership will be 
seized tomorrow by today’s students. 
Without proper formation, these students 
will have blinded eyes and blighted minds, 
agents of “the god of this world” (2 
Corinthians 4:4), among the masses 
ignorantly enthralled at the likelihood of 
imminent totalitarian democracy.  
 
I tremble at the prospect. 
 
When, about seventy years ago, J.L. 
Talmon (1916-1980) wrote about 
“totalitarian democracy,” he was referring to 
a political society in which collective 
ideological consensus legally becomes the 
driving force and, indeed, the central 
aspiration of the nation. The masses 
mindlessly, but corporately, pursue the 
chimera of government-imposed freedom. It 
is an oxymoron, of course; but it is the 
liberal watchword of the day, and no one is 
allowed to stray from its smothering 
idolatry.  
 
In such a society, competing metanarratives 
are dismissed—indeed, deplored—as 
contrary to the principal purpose of the 
collective, to which loyalty is prized and 
expected because of the all-encompassing 
and redemptive aims of that collective. It is 
an ersatz religion. Indeed, another term for 
this ideological fervor is “messianic 
democracy” (cf. CCC 675). In a totalitarian 
democracy, as Talmon famously put it, 
“You cannot be a citizen and a Christian at 
the same time, for the loyalties clash.” 

Talmon’s admonition is very well worth 
remembering at a time in which self-styled 
Christians call themselves, simultaneously, 
Marxists. This is a kind of religious 
dissociative identity disorder. Talmon 
thought that religion and classical education 
would come to be regarded as enemies of 
the state. In fact, religion and classical 
education have now atrophied to such an 
extent that they pose little or no problem to 
those whose purpose amounts to totalitarian 
democracy (cf. Hosea 4:1, Isaiah 59:14-15, 
and Jeremiah 7:28). Traditional values and 
verities altogether too easily morph into 
socially utilitarian (and erroneous or 
corrupted) notions about climate, medical 
exigency, or even sexual differentiation. 
Everyone is courteously invited—no, 
brutally compelled—to join in. But it is all 
for your good; don’t you see that?  
 
Democracy thus becomes ochlocracy, mob 
rule. There is no one to say, however, that 
the “democratic” leadership is naked; there 
is no one to say it because no one sees it. We 
have been blinded by degrees, like the 
proverbial frog slowly boiling in the beaker. 
Not only can we no longer see; we do not 
know that we can no longer see. And “where 
there is no vision, the people perish” 
(Proverbs 29:18; cf. Hosea 4:6). 
 
Both “the sublime and the ridiculous” teach 
this. In the 1968 song MacArthur Parkthere 
were these lyrics: “Someone left the cake 
out in the rain. I don’t think that I can take 
it, ‘cause it took so long to bake it, and I’ll 
never have that recipe again.” Talmon told 
us that the decline of traditional belief and 
behavior would be a hallmark of the rise of 
messianic democracy.  
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Who, today, will pass along the admonitory 
baton against this madness? Who will teach 
us that unless we rediscover the natural 
moral law (see CCC 1954-1960)—and teach 
it—democracy will have become a hollow, 
not hallowed, word; and the 
adjective totalitarian will, indeed, invariably 
precede it? “Barbarism,” Ortega y Gasset 
wrote in The Revolt of the Masses, “is the 
absence of standards to which appeal can be 
made.” What we have now, though, is the 
plebeian “standard” of guts and gonads, of 
what “feels good,” of what permits carnal 
pleasure or moral dissolution 
(cf. CCC 2526). This is antinomianism on 
steroids. 
 
“The Masses” will replace “the People,” as 
Pope Pius XII prophesied in his Christmas 
Address of 1944. The Holy Father warned 
us that the masses are “the capital enemy of 
true democracy” (27). Ortega y Gasset was 
similarly prophetic: “A homogenous mass 
weighs on public authority and crushes 
down, annihilates every opposing group. 
The mass. . .does not wish to share life with 
those who are not of it. It has a deadly 
hatred of all that is not itself.”  
 
“Where God is denied and people live as 
though he did not exist, or his 
commandments are not taken into account, 
the dignity of the human person and the 
inviolability of human life also end up being 
rejected or compromised.” Thus wrote St. 
John Paul II (in Evangelium Vitae, 96), 
where he makes a plea for recognition of the 
vital link between freedom and truth. Who, 
today, will teach these manifestly unpopular 
ideas? On which campuses may we expect 
these ideas, and their champions, to 
flourish? How will we avert “mass man” 
and the final destruction of the true, the 
good, and the beautiful?  
 

Millions of students who would be 
competing for places on college campuses 
cannot do so. They are dead, murdered in 
their mothers’ wombs. Colleges’ finances 
are thus imperiled: enrollments must be kept 
up, regardless of the concomitant sacrifice 
of academic integrity. Many, far too many, 
college professors are insecure and 
intimidated. Their jobs are on the line unless 
they maintain, not high standards (which, to 
the masses, may smack of fascism, racism, 
or academic intransigence), but 
their popularity.   
 
Using the “correct” pronouns to refer to 
students is only a minor symptom of an 
academic pathology which, naturally and 
predictably, follows the course of the parent 
society. Today’s professors are confronted, 
as perhaps never before, with emphases on 
teacher evaluations (which had better be 
superior), on FTEs (meaning full-time 
equivalents, or heavily subscribed courses), 
and on supervision and observation by 
administrators ever ready to tabulate 
numbers with regard to classes, but perhaps 
much less competent and eager about 
discerning enhanced student knowledge.  
 
The professor who, yesterday, demanded 
substantial and demanding reading; required 
the accomplishment of serious and extensive 
writing; offered intellectually provocative 
and well-prepared lectures (not movies, 
jokes, and snacks) complemented, as 
practicable, by germane student discussion 
in allied seminars; administered challenging 
examinations (perhaps even with regular 
quizzes); and regarded the grades of A and 
B as signs of excellence (not as indications 
that the student who earned such grades was 
still breathing)—that professor, today, will 
likely be censured by students (as hopelessly 
outdated and not a little given to the whip), 
by colleagues (as perhaps driving students 
[FTEs] away from the department), and by 
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the “Administration” (as demonstrably 
insufficiently progressive and inadequately 
popular). Tomorrow that professor will be 
seeking a position in another field unrelated 
to classroom teaching.  
 
Does this kind of college atmosphere—the 
abolition of standards—lead to a society 
even more barbarous than the one we have 
now—one in which sixty million children 
have been butchered in the name of 
“women’s health.” For sixty years, we have 
watched the erosion, then the demolition, of 
academic standards, including ubiquitous 
“grade inflation” and the widespread 
elimination of honor codes, often regarded 
as anachronistic in our progressive time. (By 
the way, one can only imagine the reaction 
of college classes required today to read 
Ortega y Gasset’s The Revolt of the Masses.) 
 
Almost fifty years ago, Steven M. Cahn 
wrote a small, forty-five-page pamphlet 
entitled The Eclipse of Excellence, clearly, 
concisely, and cogently making the case for 
examinations and grades. It is still available 
(having now reached fifty-four pages). A 
beginning college teacher not studying this 
incisive pamphlet is akin, I think, to a 
beginning preacher not studying Pope 
Benedict XV’s 1917 encyclical Humani 
Generis Redemptionem (about presenting 
sermons). Were I a dean, I would ensure that 
Cahn’s pamphlet would be a gift to the 
faculty.  
 
In 1964, I was told at freshman orientation 
(as were most college matriculants of that 
time): “Look to your left and to your right. 
Those students will not be here at 
graduation; they will have departed or 
flunked out.” (Of course, the students to my 
left and right were looking at me!) Ten years 
later, Steven Cahn was writing (in the 
pamphlet alluded to earlier): “The day may 
not be far off when a high-school student’s 

acceptance to college ensures his college 
diploma.” Some of these graduates will 
become doctors, lawyers, accountants, civil 
servants, and teachers. (You may have a 
medical appointment this very afternoon.) 
They will all be citizens of the republic. Do 
you see now why I tremble at the prospect 
of their graduation? 
 
As lack of exercise contributes to muscular 
atrophy, so does lack of intellectual and 
academic rigor contribute to personal and 
societal deformation. One is reminded of the 
judgment of Hannah Arendt, whom D.C. 
Schindler quotes in the epigraph to his new 
(and demanding) book, The Politics of the 
Real: “The ideal subject of totalitarian rule 
is not the convinced Nazi or the convinced 
Communist, but people for whom the 
distinction between fact and fiction (i.e., the 
reality of experience) and the distinction 
between true and false (i.e., the standards of 
thought) no longer exist.” Schindler does not 
refer to Talmon or to Ortega y Gasset, but he 
makes well the argument that “it is 
impossible for a thing to pursue its own 
good without pursuing God” (211) and, in 
league with Hannah Arendt, that the 
“transcendence of the end is what keeps a 
proper political community from becoming 
‘totalitarian’” (231). 
 
Every political catastrophe is, first, a 
profound metaphysical error. We are 
bewildered and benighted bioethically, 
legally, and politically because we are 
metaphysically lost. We do not know who 
we are because we do not know Whose we 
are (1 Corinthians 6:19, 7:23).  
 
If we do not rediscover and redeploy the 
superior moral standards espoused by 
Ortega y Gasset and others, we will continue 
to be personally disoriented, and our society 
politically disordered, by and in the nihilism 
of our time. Knowing, loving, and serving 
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God means recognition of, and fidelity to, 
Truth in (and outside) the classroom, with 
professors teaching “the distinction between 
fact and fiction. . .[and] between true and 
false.”  
 
Schindler teaches that “A ‘post-truth’ 
civilization is well-nigh a totalitarian one.” 
Who, besides Schindler, is teaching that? 
Where? How? If we cannot again find and 
follow what Russell Kirk called “the 
permanent things,” our personal lives will be 
wretched and our political life will be 
debauched. (I should mention my awareness 
that not a few Crisis Magazine writers are, 
in fact, professors teaching conscientiously 
and competently. “The wise teachers will 
shine with all the brightness of the sky. And 
those who have taught many people to do 
what is right will shine like the stars 
forever” [Daniel 12:3].)  
 
It was Pope Leo XIII who pointed out 
that “if human society is to be healed now, 

in no other way can it be healed save by a 
return to Christian life and Christian 
institutions. When a society is perishing, the 
wholesome advice to give to those who 
would restore it is to call it to the principles 
from which it sprang; for the purpose and 
perfection of an association is to aim at and 
to attain that for which it is formed, and its 
efforts should be put in motion and inspired 
by the end and object which originally gave 
it being. Hence, to fall away from its primal 
constitution implies disease; to go back to it, 
recovery” (Rerum Novarum, 27; cf. 
Jeremiah 6:16). 
 
“Good morning, class! Now that you’ve 
read Aristotle’s Nicomachean Ethics, we can 
together explore his judgment that “to be a 
competent student of what is right and just, 
and of politics generally, one must first have 
received a proper upbringing in moral 
conduct.” A light shines in the 
darkness! Deo gratias!

 
Deacon James H. Toner 
 
https://www.crisismagazine.com/2021/totalitarian-democracy-
revisited?mc_cid=d6eab38a08&mc_eid=ef21518f2c 
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Time For an Exodus From Public Schools? 
 
(Original) Editor’s Note: The article below is included in the forthcoming fall 2021 edition of the 
Newman Society’s Our Catholic Mission magazine. Mary Rice Hasson, JD, and Theresa Farnan, 
PhD, are authors of Get Out Now: Why You Should Pull Your Child from Public School Before 
It’s Too Late. Hasson is the Kate O’Beirne Fellow in Catholic Studies at the Ethics and Public 
Policy Center in Washington, D.C., and director of the Catholic Women’s Forum. Farnan is a 

founding member of the Person and Identity Project and has taught at Franciscan University of 
Steubenville and two seminaries. Both have been leading Catholic voices on education, gender 

ideology and other issues. 
 
Laura Morris, a public-school teacher in 
Loudoun County, Va., was excited about 
returning to a classroom of “amazing” 5th 
grade students this fall. Instead, in August 
she quit her job. 
 
In a short, heart-wrenching speech before 
the county school board that was shared on 
social media, Morris explained why: the 
school district’s “transgender” policies and 
“equity” trainings promote “political 
ideologies that do not square with who I am 
as a believer in Christ.” Her final words—
before the school board silenced her 
microphone—urged “all parents and staff in 
this county to flood the private schools.” 
 
In other words, leave public schools. 
Catholics should listen well. 
 
A good education forms the whole person: 
intellectual, emotional, moral and spiritual. 
But today’s public schools promote a 
curriculum that is radically antagonistic to 
Judeo-Christian morality and anthropology. 
Public schools of past generations were not 
perfect, but they incorporated an implicitly 
Judeo-Christian moral viewpoint and vision 
of the person (anthropology). No more. 
 
Current public-school curricula and 
programs view the person through the lenses 
of atheism and materialism, often distorted 
even further by gender ideology. As a result, 
Catholic children in public school must 

navigate a school culture hostile to “ 
foundational Catholic beliefs. They face 
pressure from peers, teachers and 
administrators to use wrong sex pronouns 
that affirm a classmate’s “gender identity” 
and to pretend “everything’s normal” when 
a male student who identifies as a “girl,” for 
example, undresses in the female locker 
room. LGBTQ-inclusive sex education 
programs break down modesty and function 
as “how to” instructions for children too 
young to understand or even legally consent 
to sexual activity. 
 
At the same time, the militantly secular 
atmosphere within public schools sends the 
message to Catholic students that their 
religion has no place in the public square 
and that they should be ashamed of Catholic 
moral teachings, which are painted as 
intolerant and hateful. The Church’s beliefs 
about marriage and gender are described as 
bigoted, “transphobic,” and a form of “cis-
heteronormative” oppression. The schools 
exalt the individual as “self-creator” and 
define fulfillment in terms of pleasure and 
self-gratification. 
 
The impact is predictable. The Center for 
Applied Research in the Apostolate reported 
in 2015 that weekly Mass attendance was 
only five percent among millennials who 
attended non-Catholic schools. 
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Unless we take seriously, right now, the 
need to give every Catholic child a Catholic 
education, our churches will be nearly 
empty of young people before the decade is 
over. And our nation will suffer as well. 
Eight years ago, only about one in 10 
Catholic children attended Catholic schools. 
Today Hispanic families account for the 
majority of Catholic children, yet more than 
95 percent of them enroll in public schools. 
 
This really is a watershed moment. Public 
school parents are shocked at the prospect of 
daughters changing for gym in the presence 
of male (“transgender”) students, angered by 
the erosion of athletic opportunities for their 
daughters, and troubled that teachers 
encourage impressionable kindergarteners 
and vulnerable teens to “explore” alternative 
“gender identities.”  
 
They are alarmed over school policies that 
intentionally keep them in the dark about 
their own child’s “gender” confusion and 
frustrated that they are unable to shield their 
children from school curricula or programs 
that will undermine their child’s faith. 
Remote learning during the COVID 
lockdowns gave many parents an 
unvarnished look at their children’s daily 
lessons and the “woke” indoctrination 
embedded within. 
 
Many parents today are rightly questioning 
whether public schools are the right choice 
for their children. There is no better time for 
Catholic dioceses to explain why a Catholic 
education—whether at home or in hybrid, 
classical, or parish schools—is not only a 
good option but the best option. The Church 
must do three things at once: 
 
1. Educate parents about the ideological 
capture of public education and the very real 
threats that gender ideology and “wokeness” 

pose to their children’s faith and 
psychological stability; 
 
2. Convey the vision of Catholic education 
(broadly speaking), which offers 
unparalleled benefits for faith, character-
building and educational excellence; and 
 
3. Work alongside parents and the larger 
Catholic community to ensure that financial 
costs will never prevent a Catholic child 
from receiving a Catholic education, not 
only by reducing costs in parochial schools 
but also by promoting less costly options. 
 
These steps require a radical shift in mindset 
not only among parents but also among 
priests and diocesan personnel, who have 
long regarded public education as a lesser 
but benign alternative. Perhaps that was true 
in the past; it is not true today. 
 
It is critical for diocesan bishops to assess 
each pastor’s commitment to Catholic 
education, in all forms. A priest who thinks 
Catholic education is unimportant, or who 
discounts homeschooling as a means of 
Catholic education, would seem to be a poor 
fit for a parish with many young families or 
a parish school. On the other hand, a bishop 
or pastor who is committed to ensuring a 
strong Catholic identity in diocesan schools, 
willing to listen to parents’ insights and be 
open to new educational models, and 
motivated to reach out to Catholic Hispanic 
families, whose children represent the future 
of the Church, will see the Church flourish 
in spite of the challenging culture. 
 
Now, more than ever, Catholic parents, 
clergy, parishes and philanthropists need to 
prioritize Catholic education. Like Laura 
Morris, we must be unafraid to say that 
today’s public schools promote “political 
ideologies do not square with who [we are] 
as believer[s] in Christ.” Our children 
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deserve better, and there are no do-overs on 
childhood. Let’s give our kids the education 

they need not only for the here and now, but 
for eternal life. 

 
Mary Rice Hasson, JD and Theresa Farnan, PhD  
 
https://nypost.com/2021/10/09/expanding-school-choice-with-vouchers-could-save-ny-money/ 
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Riyadh: Fighting Fundamentalism, 
Fostering Coexistence With Jews And Christians In Schools 

 
Israeli NGO Impact-se reports Saudi authorities are continuing their work of "moderation and 

openness" in school books. The definitions of "infidels" and "enemies of God" have been 
removed. The society remains traditional, gender discrimination and the knot of Zionism remain, 

but the change is "extraordinary". 
 
School curricula in Saudi Arabia are 
evolving towards greater "moderation and 
openness", confirming a trend that has been 
underway for some years, although some 
critical areas remain on the subject of 
gender, Israel, jihad and Zionism. 
 
This is what emerges from an updated study 
on first and second grade textbooks used in 
educational institutions in the Wahhabi 
kingdom, by the Institute for Monitoring 
Peace and Cultural Tolerance in School 
Education (Impact-se). Society, the authors 
explain, remains "traditional" but there is a 
"substantial mitigation" of hate speech 
towards "internal and external actors", i.e. 
Christians, Jews, the jihad issue (the holy 
war), Zionism, Israel and Iran, a historical 
rival in the region.  
 
The results were published a few days ago 
by Impact-se, an apolitical NGO founded in 
1998 by Yohanan Manor and based in 
Ramat Gan, in the eastern suburbs of Tel 
Aviv, Israel. The organisation's main aim is 
to examine the content of textbooks used in 
the Middle East, to determine whether 
children are being taught to accept and 
recognise the rights of 'others' to 'exist', 
encouraging 'tolerance, pluralism and 
democracy'. Israel, Palestine, Saudi Arabia, 
Syria, Egypt and Iran are among the 
countries being closely monitored.  
 
An initial report had examined the years 
2016-2020, already showing an 
improvement in textbooks, thanks also to the 
"Vision 2030" programme imprinted on the 

country by Crown Prince Mohammad bin 
Salman (Mbs). A further update, covering 
the second half of last year and the first half 
of 2021, confirmed that - in a sort of 
pendulum effect between improvements and 
steps backwards - the situation is evolving 
positively towards increasing "moderation" 
and "it will be increasingly difficult to turn 
back".  
 
Activists and human rights movements have 
highlighted this revision of school 
textbooks, which has led, among other 
things, to the banning of disparaging terms 
such as monkeys and pigs to label believers 
of other religions. The authors of the report, 
which has been updated from the first study 
entitled "The Winding Road to a New 
Identity", explain that the textbooks have 
been cleaned of the ultra-religious and ultra-
nationalist dictates that characterise some 
elements, both State and non-State, in the 
region. The role of the educators who have 
slowly but surely guided the nation "away 
from radicalism towards a society that truly 
embraces international standards of peace 
and tolerance" is highlighted.  
 
The report gives praise where it is due, but 
does not spare criticism of problematic 
factors that, in some cases, border on 
"hostility" towards non-Muslims. The same 
applies to the "general attitude" towards 
women, homosexuals and transsexuals in a 
society whose mould remains "conservative" 
and "deeply anti-Semitic", with a marked 
"emphasis" on jihad and martyrdom.  



 42 

However, even in these areas, there has been 
'significant' progress, so much so that 
between the two reports, at least 22 anti-
Christian and anti-Semitic references in 
textbooks were deleted or changed. 
 
Some texts blaming "Jews" for collective 
attacks on Muslims or Mohammed were 
changed, attributing them instead to Arab 
tribes or deleting the content altogether. 
Passages branding Christians and Jews as 
"infidels" [Grade 10-12, level 5 in science 
and administration texts] , or "enemies of 
God" were also removed, as well as the 
epithet "negligent" for the Jewish faith and 
"excessive" for Christians. From a book 
dedicated to Islamic studies, the passage 

stating that Christians and Jews took 
"rabbits and monkeys as their gods" was 
removed.  
 
Yet still today, the Impact-se report 
concludes, there are problematic references, 
controversial passages and little has been 
done for true gender equality. There are still 
"a handful of examples of anti-Semitism" 
and elements of religious "intolerance", as 
well as "(at least) dubious historical 
statements about Israel". Changes to the 
Saudi curriculum 'will not happen 
overnight', but the change that has taken 
place over the past year is 'an extraordinary 
leap forward'.  

 
Asia News 
http://www.asianews.it/news-en/Riyadh:-fighting-fundamentalism,-fostering-coexistence-with-
Jews-and-Christians-in-schools-54227.html 
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De Blasio’s Attack On Gifted Education 
Was the Capstone To His Dismal Reign 

 
Gifted students have to check their privilege 
and get over themselves. 
 
It doesn’t matter whether they are 
minorities. It doesn’t matter whether they 
were brought to the United States as 
children. It doesn’t matter how poor their 
families may be. It doesn’t matter if they 
have inspiring personal stories. It doesn’t 
matter how hard they work. 
 
No, the very fact that they are getting 
accommodated in classrooms and programs 
that don’t necessarily represent the 
demographic make-up of their school 
districts at large means that they need to be 
brought down a notch. 
 
If there were any doubt that “equity” is now 
the most destructive concept in American 
life, the war on gifted and talented programs 
all around the country, from California (on 
the verge of eliminating tracking in math 
through the 10th grade), to Seattle (which 
eliminated its honors program for middle-
schools students), to suburban Philadelphia 
(where a district is stopping tracking for 
middle-school students and limiting it for 
high-school students), removes all doubt. 
New York City has been a major 
battleground for the anti-gifted agenda that 
runs under the banner of desegregation, as if 
the offense of the George Wallaces of the 
world is no longer blocking the schoolhouse 
door, but teaching exceptionally talented 
students at an accelerated pace. 
 
Mayor de Blasio just moved to significantly 
crimp the city’s gifted programs, 
disproportionately utilized by white and 
Asian-American kids, in a sop to racialist 
bean-counters. As The New York Times 
notes, the mayor has been “criticized for not 

taking forceful action to fulfill his promise 
of tackling inequality in public schools.” 
 
Not that he hasn’t tried. Earlier in his 
administration, he appointed a panel 
that recommended eliminating almost all of 
the city’s selective programs, alleging that 
they are “proxies for separating students 
who can and should have opportunities to 
learn together.” 
 
He attempted to ax the exclusive admissions 
exam for the city top high schools, which 
the Left hates for having the “wrong” 
demographics. The schools chancellor at the 
time, Richard Carranza, slammed “the 
narrative that any one ethnic group owns 
admission to these schools,” i.e., in his 
perverted view, Asian-American kids were 
unfairly achieving beyond their numbers. 
Outraged parents defeated the plan. De 
Blasio then eliminated some admissions 
requirements at the city’s competitive 
middle and high schools. Now, he’s re-
engineering the city’s approach to gifted 
students more broadly. 
 
De Blasio wants to end an exam to identify 
gifted kids among rising kindergartners. 
Instead, he would spend tens of million of 
dollars to train all the city’s kindergarten 
teachers to fulfill the needs of gifted 
students in their classrooms. A new 
admissions process would use classwork and 
teacher evaluations to find students among 
rising third-graders who need accelerated 
instruction and give it to students a period or 
two a day. 
 
New York City’s kindergarten test is open to 
legitimate criticism. By all means, school 
districts should take steps to ensure they are 
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identifying gifted students from all sorts of 
backgrounds. 
 
New York City has been a major 
battleground for the anti-gifted 
agenda.Shutterstock 
But ending dedicated classes for the gifted 
and insisting on classrooms with students of 
widely varying degrees of preparedness and 
ability isn’t doing teachers, or anyone else, 
any favors. 
The equality that matters is equality of 
opportunity toward the end of maximizing 
everyone’s achievement, whether that means 
accelerating one student’s instruction such 
that he or she is ready to go to college at age 

16 or going at the pace appropriate to a kid 
who will have trouble earning a high-school 
diploma. 
 
All of these kids are of equal worth and 
dignity. That doesn’t mean, though, that 
they should be in the same classroom taught 
the same materials on the same timetable. 
 
Anyone who knows anything about how the 
world works realizes that all of us have 
different aptitudes. That some kids are going 
to learn faster than others isn’t a scandal, it’s 
a function of a phenomenon that 
progressives are supposed to value — 
diversity. 

 
Rich Lowry 
https://nypost.com/2021/10/11/de-blasios-attack-on-gifted-education-was-capstone-to-his-
dismal-reign/ 
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Analysis Of International Baccalaureate Program 
 
The following is part of The Cardinal 
Newman Society’s series of analyses of 
secular materials and programs used in 
Catholic education. Such materials and 
programs must be carefully evaluated to 
determine if their underlying philosophy, 
content, and activities are aligned to the 
mission of Catholic education and, if used, 
what adaptations might be needed. 
 
The Newman Society’s “Policy Standards 
on Secular Materials and Programs in 
Catholic Education” offers a framework for 
such evaluation and is the basis for this 
particular analysis. 
 
Overview 
 
The International Baccalaureate (IB) 
program is used in about 5,000 schools in 
more than 150 countries,[1] including more 
than 1,800 schools in the United 
States.[2] The IB program has steadily 
increased its presence in the U.S., adding 
about 100 new schools a year in recent 
years.[3] Catholic schools currently 
comprise 2 percent of that total.[4] 
 
Originally designed to instruct the children 
of international diplomats, the IB Diploma 
Program (IBDP) and its foundational Theory 
of Knowledge course were officially 
registered in Geneva in 1968. As the 
program slowly acquired global recognition, 
the Middle and Primary Year Programs were 
introduced, followed by a program geared 
toward students on a career-related track. 
 
The mission statement reads: 
 
The International Baccalaureate® aims to 
develop inquiring, knowledgeable and 
caring young people who help to create a 
better and more peaceful world through 

intercultural understanding and respect. To 
this end the organization works with 
schools, governments and international 
organizations to develop challenging 
programmes of international education and 
rigorous assessment. These programmes 
encourage students across the world to 
become active, compassionate and lifelong 
learners who understand that other people, 
with their differences, can also be right. 
 
The learner profile was developed in 2006 to 
actualize the mission statement and to 
ensure the development of dispositions 
within the student characteristic of 
“international-mindedness”:[5] 
 
The profile aims to develop learners who 
are: inquirers, knowledgeable, thinkers, 
communicators, principled, open-minded, 
caring, risk-takers, balanced, and reflective. 
The IBDP is the oldest and best-known 
component of the IB. It aims to facilitate 
entry into college by offering specialized 
coursework during the student’s last two 
years of high school. The program is divided 
into six subject areas of language and 
literature, language acquisition, individuals 
and societies, sciences, mathematics, and the 
arts. Students are required to choose one 
course from each area and either an 
additional art course or a second course 
from one of the first five areas. While 
teachers have some say in course coverage 
(content and time spent on each concept), 
the mandatory externally graded exams 
drive the instruction. Students must also 
complete an extended essay (a research 
project begun in the junior year), a service 
project, and the foundational Theory of 
Knowledge (TOK) course. 
 
The goal is to ensure a structured, 
academically rigorous, internationally 
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focused program. It attempts to secure this 
goal through extensive teacher training, high 
levels of accountability, and strict testing 
regimens. Like AP, the IB uses its intensive 
testing programs in an attempt to stake out a 
position as a reliable indicator of college 
readiness so as to gain the notice of college 
admissions counselors and families. 
 
Forty-one (41) Catholic elementary and 
secondary schools in the United States have 
adopted one or more of the IB’s 
programs.[6] These schools see the IB’s 
reputation for academic excellence, focus on 
the integration of knowledge, and emphasis 
on global solidarity and service as working 
in harmony with their school’s Catholic 
mission.[7]However, the existence of some 
important commonalities does not translate 
into a significant fit between IB and 
Catholic education. 
 
Concerns 
 
IB takes a relativistic approach to truth. This 
is evident in its insistence upon exclusive 
use of a constructivist learning methodology 
(see discussion below), and it can be 
interpreted in its mission to help students 
“understand that other people, with their 
differences, can also be right.” The latter 
statement is certainly correct if understood 
to support the universality of truth, and 
matters of taste and opinion in some areas 
allow for multiple interpretations. 
Nevertheless, Catholic thought holds that 
there is much in the universe that is real and 
exists apart from our tastes, opinion, and 
often limited insight, whereas the IB 
program is often too focused on cultural 
differences. Math, science, and morality are 
not subject to human whim and limitation. 
Even though due to our fallen nature we 
might not always see the truth and may even 
at times seek to ignore or obfuscate it, we 
are nonetheless obliged to honor and bear 

witness to it in its fullness and direct our 
whole life in accordance with the demands 
of truth when discovered. 
 
IB insists upon the exclusive use of the 
constructivist learning approach[8] to the 
exclusion of other proven instructional 
methodologies.[9] A constructivist learning 
approach “is a view of learning suggesting 
that learners use their own experiences to 
create understandings that make sense to 
them, rather than having understanding 
delivered to them in already organized 
forms.”[10] Key features of a constructivist 
approach center on the learner as an active 
participant in the creation of new 
understanding, building upon their current 
understanding of a topic under 
consideration. Social interaction, or 
collaboration, is an essential component as 
is the centering of the learning tasks within 
real-world, meaningful settings.[11] This is 
a relatively new instructional approach with 
roots dating back to the early 1900s and the 
research of developmental psychologists 
Jean Piaget and Lev Vygotsky and 
educational researcher John Dewey.[12] 
 
Constructivist learning theory tends to bleed 
over into a constructivist philosophywhich 
states that man constructs his own 
knowledge—even of reality[13]—and that 
nothing exists that is not constructed in 
one’s own mind. Piaget, Vygotsky, and 
Dewey all rejected an objectivist or realist 
“view of knowledge and the possibility of 
attaining truth as it actually exists.”[14] This 
is something quite contrary to the Catholic 
perspective,[15] by which man is viewed as 
capable of knowing and entering into an 
objective reality. A constructivist 
philosophy leads to a subjectivist and 
relativistic view of reality since reality, 
according to this theory, is based upon each 
person’s perception. 
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Catholic schools must be cautious about an 
exclusive use of any one instructive 
methodology. All content and subject areas 
should be infused with a Catholic 
worldview, oftentimes requiring a variety of 
methods of instruction[16] depending upon 
the learner’s experience and background 
knowledge of the faith. Embracing a pure 
method of inquiry alone guarantees that only 
a partial connection or no connection to the 
Catholic faith will be made. Catholic 
schools using the IB program should insist 
on using other proven instructional 
approaches[17] such as direct-instruction, 
lecture-discussion, guided-inquiry, and 
“learning by heart” (which has a special 
place in effective catechesis).[18] These 
methodologies are also valid and hold a 
place in Catholic school pedagogy. 
 
IB has wide-ranging and costly licensing 
and program requirements, insists upon 
extensive teacher training in an 
overwhelming and indiscriminate group of 
teaching practices and contemporary 
learning theory, and controls the cumulative 
tests which drive the curriculum. There is 
real danger that a Catholic school’s own 
unique program and specific Catholic 
teacher training needs could get 
overwhelmed and crowded out. 
 
To be approved as an IB school, governing 
boards must agree that initial and future 
budgets will include funding for IB course 
instructors to receive IB professional 
development, that there is at least one 
designated IB coordinator in the school, and 
that teachers teaching IB courses have 
within their schedule a dedicated 
collaborative planning session and reflection 
time.[19] IB standards also highlight the 
central role of library and multimedia 
availability, so the program can “ensure 
access to information on global issues and 
diverse perspectives.”[20] 

To onboard the IB program, Catholic 
schools have included language in their 
mission statement to describe students as 
global learners and have changed their 
graduate profiles to include the required 
characteristics of the learner profile: All IB 
learners strive to be Inquirers, 
Knowledgeable, Thinkers, Communicators, 
Open-Minded, Caring, Risk-Takers, 
Balanced, Principled, and Reflective. 
Catholic schools seek to instill a host of 
virtues in students as well as attitudes and 
dispositions described by Jesus in the 
Sermon on the Mount. Many schools 
already have graduate profiles that include 
attributes of service and life-long learning as 
well as outcomes of living one’s faith and 
becoming a witness and evangelist for 
Christ, but when worldly qualities and 
characteristics become equally or more 
important to the formation of a student as a 
disciple for Christ, a school’s Catholic 
identity can be compromised. 
 
The IB program requires that each grade 
level focus upon prescribed concepts and 
that these concepts are explicitly 
documented in classroom practice and 
lesson plans. Oftentimes in Catholic 
classrooms, pride of place is given to the 
formation of a specific weekly virtue, 
including the theological virtues, which is 
used as a cross-curricular strand for 
formation purposes. In contrast, some 
Catholic schools have been moving to the 
use of philosophical questions such as 
“What is goodness?” or “How is this 
beautiful?” as overarching essential 
questions. The IB program, in demanding a 
school-wide understanding of concepts such 
as change, global interactions, systems, 
continuity, and perspective and how these 
concepts are viewed from a local, global, 
and national level, focuses primarily on man 
and his manipulation and interaction within 
the world, rather than on the person and his 



 48 

relationship with God. 
 
With so many requirements from an outside 
organization, the mission focus of Catholic 
education may easily be crowded out. This 
violates the Catholic social principle of 
subsidiarity, which maintains that a state or 
larger society not “substitute itself for the 
initiative and responsibility of individuals 
and intermediary bodies.”[21]Much like 
recently failed national education reform 
movements in the United States, which 
attempted to drive local efforts, the IB 
places international, secular humanist 
requirements created by outside groups upon 
local schools. 
IB’s emphasis on creating a globalist and 
relativist conception of the common good 
lacks what must be a Catholic school’s 
evangelical mission to spread the Kingdom 
of God on earth. Because Catholic education 
also pursues the common good, it may be 
tempting to assume a close match with a 
shared sense of philanthropic nobility and 
friendliness. But the nature of the common 
good and the means to advance it are 
approached differently in the relativistic and 
secular IB program than in the truth and 
faith-based focus of a Catholic school. 
 
IB literature states, “The aim of all IB 
programmes is to develop internationally 
minded people who, recognizing their 
common humanity and shared guardianship 
of the planet, help to create a better and 
more peaceful world.”[22] While this is a 
laudable goal, it excludes the need for strong 
local culture, the dignity of each human 
person as made in the image of God and the 
need to avoid a shared guardianship that 
increases the subservience of local peoples 
and cultures to globalist solutions which 
compromise individual liberty and national 
sovereignty in ways that contravene. 
 
IB’s emphasis on global citizenry conflicts 

with the Catholic social justice principle of 
subsidiarity, which favors a capable, 
smaller, and localized institution over 
dominance by a larger institution.[23] 
 
IB’s emphasis on a global citizenry can also 
mask the more profound reality of Catholic 
emphasis on the transcendent and universal 
destination of humanity in God. 
 
Recommendations 
 
Given the problems, complexities and 
dangers of integrating the IB program into a 
faithful Catholic school, it is best to not 
attempt to do so. Instead, Catholic schools 
should develop their own instructional 
programs to ensure a strong Catholic 
identity, an integral and harmonious 
Catholic liberal arts program, and solid 
teacher training that specifically includes 
designated opportunities for faith formation 
as well as the best of both traditional and 
contemporary educational practices. 
 
However, if a Catholic school has already 
incorporated the IB and circumstances do 
not allow for a transition away in the short 
term for prudential reasons, we recommend 
that school leaders ensure that their use of 
IB exemplifies the five Principles of 
Catholic Identity in Education,[24] paying 
particular attention to the concerns identified 
for each principle below. 
Principle I: Inspired by a divine mission. A 
Catholic school seeks to secure the supreme 
individual good of the students, that is their 
union with God, and to help serve the 
common good, the maximum of well-being 
possible for human society. 
 
The Catholic school must be up front and 
explicit that the eternal salvation of its 
students is the primary goal, and the 
secondary goal of service pursues the 
common good. The Catholic school’s goal 
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of service is of a different order than the 
IB’s service orientation and is particularly 
concerned with preparing students “for 
service in the spread of the Kingdom of 
God, so that by leading an exemplary 
apostolic life they become, as it were, a 
saving leaven in the human 
community.”[25] Service in a Catholic 
school has an evangelistic strand for the 
individual who is serving as well as those 
who are served. 
 
The Catholic school must ensure that it does 
not fall into IB’s secular humanism with its 
errant anthropocentrism. This can lead to the 
assumption that all human ills are solvable 
by wholly human programs and human self-
mastery rather than a reliance on God’s 
grace, mercy, and salvation. It can also 
result in a worldview where the 
manipulation of things and people supplant 
contemplation and an authentic 
interpretation of a thing or person’s meaning 
and proper end as intended by God. 
 
The IB mission statement must be 
interpreted with mental reservation. The IB 
Mission element which states, “other people, 
with their differences, may also be right” 
must be interpreted as “other people may 
actually be right about some things” or 
“other people may be closer to the truth than 
I am on this matter.” Such a proposition is 
always worthy of consideration and 
determination; whether or not there are 
“differences” involved is irrelevant. 
Assuming that “differences” provide 
privileged access to the truth or that there 
are multiple truths so that others can also be 
right at the same time risks descent into 
intellectual cowardice and relativism. There 
is no room for relativism in Catholic 
schools, as their goal involves truth and 
freedom, and as St. John Paul II stated, 
“once the truth is denied to human beings, it 
is pure illusion to try to set them free. Truth 

and freedom either go together hand in hand 
or together they perish in misery.”[26] The 
ardent pursuit of truth, indicative of Catholic 
education, should lead all to Christ, who is 
truth incarnate, and not be left to a 
relativistic mindset for the purpose of 
inclusivity and collaboration. 
 
The Catholic school must expand the limited 
profile of an IB graduate to fulfill the 
mission of Catholic education, not just the 
mission of international-mindedness, to 
include aspects of the Beatitudes, fruits of 
the Holy Spirit, and other dispositions 
advanced in the Bible such as humbleness, 
gentleness, patience, faithfulness, goodness, 
self-control, perseverance, godliness, 
joyfulness, peace, modesty, and love (see 
Gal 5:22, 2 Peter 1:5 and Eph 4:2). 
 
Principle II: Models Christian communion 
and identity. A Catholic school is a faith 
community united in service and fidelity to 
the local and universal Church. A warm 
family-oriented climate pervades the school, 
where employees model faithfulness to 
Christian truth and service is oriented in 
Christian love. 
 
The Catholic school must ensure that a 
globalist mindset does not replace the 
Catholic principle of subsidiarity—to 
address needs and concerns at the lowest 
level possible. 
 
The Catholic school must ensure its deeper 
sense of community. More than just 
globalist humanistic citizens of the world, 
Catholic schools develop “universal” 
citizens with an eternal destiny in the 
communion of saints. 
 
The Catholic school must transcend the IB’s 
limited and errant understanding of 
community and community service. If this 
point is missed, it could lead the school to 
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think it is adequately fulfilling its communal 
function when it simply helps others through 
secular human aid projects. A Catholic 
school’s sense of community and service is 
called to go deeper. As the Church reminds 
us, “Every human being is called to 
communion because of his nature which is 
created in the image and likeness of God. 
Therefore, within the sphere of biblical 
anthropology, man is not an isolated 
individual, but a person: a being who is 
essentially relational. The communion to 
which man is called always involves a 
double dimension, that is to say vertical 
(communion with God) and horizontal 
(communion with people).”[27] We do not 
serve others to be cosmopolitan, politically 
correct, or impress colleges and potential 
employers. We bond with others and 
humbly serve others—always starting with 
those closest to us and moving outward—
because we and they are made in the image 
and likeness of God. 
 
The Catholic school must ensure that its 
own teacher training[28] in Catholic identity 
is strong and effective and does not simply 
cede teacher training to the extensive IB 
requirements. 
Principle III: Encounter Christ in prayer, 
scripture and sacrament.  Catholic 
education, rooted in Christ, is continually 
fed and stimulated by Him in the frequent 
experience of prayer, scripture, and the 
Church’s liturgical and sacramental 
tradition.[29] 
 
The Catholic school, interfacing with IB, 
must increase its spiritual elements 
explicitly, given that IB has removed 
religion from its mission. 
 
Principle IV: Integrally forms the human 
person. A Catholic school harmoniously 
forms student’s bodies, minds, hearts, and 
souls in an environment where there is no 

separation between time for learning and 
time for formation. 
 
As with the AP test, the IB tests are such 
high-stakes affairs that they can drain the 
joy from learning and limit it to the 
intellectual and to the testable. More holistic 
Catholic education also teaches things which 
cannot be easily measured or tested or 
translated to academic credit. To do this 
requires an academic atmosphere 
characterized by flexibility, freedom, 
discovery, and awareness that enkindles a 
love for truth wherever it might be found, 
especially if it manifests itself in un-testable 
glory. 
 
The Catholic school must ensure the well-
rounded education of the student, not just a 
specific focus on how to apply knowledge to 
“novel situations for which there are no 
ready-made answers.”[30] 
 
The Catholic school must ensure that 
students continue to grow in physical ability 
and skill, since the last two years of the 
Diploma program heavily emphasize the 
acquisition of academic content along with 
sociological projects. 
 
The Catholic school must ensure the 
teaching and practice of Catholic social 
teaching, specifically the dignity of the 
person as made in the image and likeness of 
God—and not the dignity of the person 
simply because he has the ability to think 
and make his own choices and establish his 
own community. The Catholic school will 
teach the right to life and the sanctity of 
marriage and the family. 
 
Principle V: Imparts a Christian 
understanding of the world. A Catholic 
school critically and systematically imparts 
a Christian vision of the world, of life, of 
culture, and of history, ordering the whole of 
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human culture to the news of salvation. It 
also ensures the illumination of all 
knowledge with the light of faith and allows 
formation to become living, conscious, and 
active. 
 
Two specific IB areas need to be addressed: 
literature selection and the Theory of 
Knowledge Course. 
 
Literature selection: In any high school 
literature course, the IB requires that 
roughly half of all works taught must come 
from a prescribed list of authors (any work 
from an author can be selected). This list is 
large enough that a savvy and well-formed 
Catholic educator, who knows the works 
and authors to emphasize and avoid, can 
piece together an acceptable curriculum. 
A Catholic IB school should carefully study 
and implement the Newman 
Society’s Catholic Curriculum Standards for 
Language Arts[31] and “Policy Guidance 
Related to Literature and the Arts in 
Catholic Education” in its program. 
 
Theory of Knowledge (TOK) Course: This 
is the keystone IB course which attempts to 
unify the IB diploma curriculum, and it is 
the only course of study that all IB Diploma 
students must follow.[32] It is a general 
overview of epistemological theories of how 
humans come to know anything. It is a type 
of secular metaphysics course which raises 
fundamental philosophical questions about 
truth, meaning, certainty, relativism, reality, 
theology, morality, freewill, freedom, 
perception, logic, language, and a host of 
other philosophical and theological 
concerns. Significantly, this is all done in an 
ostensibly neutral way, which simply lists 
claims and counterclaims for each critical 
element while avoiding a position on the 
truthfulness or accuracy of the claims. 
 

This is a particularly dangerous and 
presumptive approach and can pose a grave 
threat to the intellectual and spiritual lives of 
students, who may not be in a position to 
adequately process and assess philosophical 
conundrums and crises which humanity has 
been debating for centuries. The material 
may be too weighty to be adequately 
digested by some teen minds. The dangerous 
combination of being overwhelming, 
oversimplified, and unresolved can lead to 
confusion, overconfidence, or despair. Ideas 
which students are not yet equipped to 
process on their own can risk leaving them 
adrift in a sea of relativism, rather than 
anchored in reality. 
 
Natural philosophy requires a dynamic 
union with faith in order to purify it and 
liberate it from presumption and 
despair.[33] In many cases the Catholic 
Church has provided definitive answers to 
these questions through centuries of 
reflection using both reason and revelation. 
Clear Catholic presentation on these topics 
is absolutely critical. In reality there is no 
neutral position, as every textbook or 
instructor presents a course through a 
particular worldview or lens, and a Catholic 
curriculum demands that its courses be 
taught from a Catholic worldview. 
 
When one tries to be everything to all 
people, one can be nothing to anyone—a 
truth that is evident in the presentation of the 
Ethics and Religious Ways of Knowing 
(WOK) sections. The morality subsection of 
the TOK course bends to proportionalism 
and consequentialism, inferring that the use 
of a deontological system of rules is 
backward—thus the following of the Ten 
Commandments as one of many ethical 
systems is inferred as an unadvanced way of 
knowing. It is also suggested that morality 
has many “matrices,” all of which can be 
correct depending upon your point of view. 
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According to one of the TOK textbooks, “It 
is not easy to know where to draw the line 
between one’s self and the groups we 
identify with… It is in this sense that we 
recognize that while there are multiple views 
on nearly all issues of importance—morality 
being central to our thought just now—no 
one can decide for you what is right and 
what is wrong no matter how tight the 
community bond is.” The very humanist 
view of morality is evidenced here, “At the 
very least, we can give our best thinking to 
important issues and one way to do this is to 
continue to ask questions of ourselves, 
thereby revising, rejecting, or reaffirming 
our own moral views.”[34] 
 
It is the responsibility of Catholic educators 
to present cogent, compelling, and lived 
answers to the greatest of life’s questions, 
such as when discussing the difference 
between intelligent design of creation and 
the theory of evolution. Unfortunately, in 
one TOK text a faith-based answer to this 
type of discussion is met with incredulity: 
 
The fundamental flaw in this argument is 
that a designer must logically be more 
complex than his or her design—a 
proposition which also needs explaining. 
Despite this, this line of thinking survives in 
what is known as ‘intelligent design’—
proposed as an alternative explanation to 
evolution. Unfortunately for the ‘theory’, 
intelligent design amounts to little more than 
an admission of ignorance when faced with 
a phenomenon that is not understood. Most 
of the favourite examples (e.g. blood 
clotting mechanisms, the structure of the 
bacterial flagellum, the functionality of the 
eye) used by the advocates of intelligent 
design have been shown to have credible 
origins and developmental pathways through 
evolutionary processes (italics not in the 
original).[35] 
 

To the contrary, Catholic educators are not 
neutral or disinterested spectators about 
these topics or the morality of these issues in 
the lives of their students. Teachers must be 
both passionate about the truths they 
discover and about the freedom and 
responsibility of their students to engage 
with these truths with growing 
independence. It is the student’s 
responsibility to probe and test the insights 
presented in their classes in their own lives. 
Students are ultimately free to reject the 
truths and reality which confront them, but 
teachers must in charity and freedom 
provoke the confrontations with reality 
whose ultimate source is Christ, the Word—
the Logos—and Truth incarnate. 
 
Catholic schools should heed Pope Leo XIII, 
who warned, “we must avoid at all costs 
those unfortunate schools where religious 
beliefs are indifferently admitted with equal 
treatment, as if, in the things that regard God 
and divine affairs, it matters little to have or 
not to have the right doctrine, or to embrace 
truth or error.”[36] Secular TOK courses are 
deeply prone to this danger. Catholic IB 
schools must do all they can to counter it. 
 
Therefore, if choosing to use the IB 
program: 
 
The Catholic school must ensure that the 
TOK teacher is deeply and faithfully trained 
in Catholic metaphysics and philosophy and 
has sound theological insight and training. It 
cannot be left to chance or simply handed 
off to a person of deep intellect and 
sincerity; the instructor must possess and be 
able to powerfully share a deep and felt 
Catholic intellectual worldview to counter 
the secularism and relativism saturating 
TOK texts. 
 
The Catholic school must ensure the use of 
its own supplemental textbooks to present 
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relevant materials and objections from a 
Catholic philosophical and theological 
tradition. A Catholic TOK program must 
ensure that significant readings or insights 
from Fides et Ratio, Veritatis Splendor, 
Redemptor Hominis, Dei Filius, 
and Gaudium et Spes (Part 1, Ch. 1-4) are 
included when “faith” is discussed as a 
required “Way of Knowing (WOK).” 
 
The Catholic school must ensure that the 
TOK course does not supplant catechesis 
and theology courses and must accompany a 
standard four-year, full-credit Catholic 
religion regimen. Because of the distinct 
secular philosophy driving so much of the 
curriculum, it is essential that the school 
double down on Catholic instruction, 
including the teaching, comparison and 
understanding of Catholic social justice 
principles, and be even more explicit in its 
Catholic identity than other schools. 
 
The Catholic school must challenge the IB 
perspective that theology and religious 
knowing are just other possible ways of 
knowing. Some texts condescendingly say 
that religious knowledge should not be 
rejected out of hand by IB students, as it is 
theoretically one of many possible ways of 
knowing that some may find helpful. This is 
a far cry from a Catholic understanding of 
theology as the queen of sciences. 
 

The Catholic school must ensure that its 
teachers are prepared to counter the 
relativism which saturates TOK texts with 
clear teaching that the universe is human-
friendly and was made for humanity. Reality 
is not unknowable or a trick of uncaring 
nature (materialist assumption) or of a god 
who wants to fool us. 
 
The Catholic school must be aware that the 
relativism which informs the TOK course is 
also present in the critical pedagogy and 
constructivist elements required by the IB 
program. Such ideologies are founded on the 
notion that reality is a product of the mind or 
of the culture, and by changing the culture 
we can change reality and the truth. The IB 
program celebrates, “Teaching and learning 
in the IB celebrates the many ways people 
work together to construct meaning and 
make sense of the world. Through the 
interplay of asking, doing and thinking, this 
constructivist approach leads toward open, 
democratic classrooms.”[37] 
 
The Catholic school must ensure that the 
“Areas of Knowledge” of religion and 
ethics, subsets of the TOK course, are not 
taught from secular textbooks but from the 
Catholic perspective, as incorporated in a 
traditional Catholic world religion class or 
Catholic morality course and based on 
the Catechism of the Catholic Church. 
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What “Old Books” Have To Teach Us 
About Being Human In the 21st Century 

 
Literature Matters. 

 
For the past 15 years, I’ve had the pleasure 
of teaching English literature at three 
Catholic high schools, exploring with 
teenagers some of life’s big questions: Who 
are we? Why are we here? How should we 
live? Where are we going, and how do we 
get there? During my early years of 
teaching, I discovered that I needed to do 
more than lay down the curriculum. I had to 
inspire and motivate; I had to challenge the 
minds and fire the imaginations of the 
students entrusted to me. I felt called to 
broaden their spiritual lives and to increase 
their capacity for mutual and self-respect. I 
have been doing all this through the study of 
great works of literature that explore themes 
of universal importance and provide an 
introduction to the breadth of human 
concerns and human wisdom. Reading these 
great works not only promotes the 
understanding of ideas but offers sustenance 
for the spirit as well as the mind. In the 
words of Mortimer Adler, a reader “may be 
transported, enriched, beguiled, delighted, 
amused, consoled, ennobled; taken to new 
and wonderful places, some of which are 
pure invention; introduced to characters who 
may become lifelong companions; allowed 
to overhear conversations that say what no 
one has ever said before; invited to share 
feelings that deepen their own.” 
 
Adler believed, as I do, that the pleasures of 
reading are enhanced by discussing what 
one has read. He, along with likeminded 
educators, developed what he called the 
Paideia Program. We can think of this as the 
Socratic method applied to carefully 
directed classroom discussions. I adapted 
this Socratic seminar style to my classes as 
the primary method to discuss the “great 

ideas” of literature: ideas about good and 
evil, pleasure and pain, virtue and vice, 
democracy and despotism, war and peace; 
ideas about happiness, justice, and wisdom. 
I did not saddle students with textbook 
assignments that belabor historical context, 
the author’s politics, and interpretations of a 
work’s literary significance. (Don’t get me 
wrong: I’ve always provided students with 
the appropriate background and context.) 
We simply read, annotated, analyzed, and 
discussed the works themselves, all in the 
context of the great ideas. 
 
Those seminar discussions did not stagnate 
in the realm of emotionally driven reader 
response, as if we were partaking in a book-
club Kaffeeklatsch. Rather, they were 
purposefully analytical in nature and 
focused directly on the narrative at hand. 
That may sound obvious to many, but I 
knew that the seminar discussions would 
only be as good as the students’ reading of 
the text itself. And here’s the most important 
point: My students had to read the works we 
studied — in full, not in summaries from 
SparkNotes or Wikipedia. They were asked 
to read, annotate, and prepare to actively 
participate in each seminar by responding to 
a set of well-organized prompts in addition 
to crafting their own analytical and 
interpretive questions pertaining to the 
“great ideas” we identified. In other words, 
my class was not centered on my lectures to 
them on the great works; I did not expect 
them to parrot my thoughts and 
interpretations back to me. In my view, 
that’s a low-level educational endeavor that 
reduces the study of literature to box-
checking and regurgitation. It doesn’t even 
require actually reading the assigned books. 
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It is a misguided approach that is more about 
indoctrination than true education and 
intellectual (and emotional, spiritual, and 
cultural) formation. In my experience, few 
students are inspired by that approach. 
The richest of these Socratic seminar 
discussions took place in an AP English 
Literature and Composition class I taught at 
an all-boys Catholic high school in 
Cincinnati. As you can imagine, literature is 
a hard sell to 16-year-old boys in the best of 
times. Asking them to read, discuss, and 
write about significant works of fiction may 
sometimes seem a fool’s errand. 
Nevertheless, most of these young men took 
away enduring life lessons, not from 
listening to me lecture to them — yes, I did 
that at times — but from engaging in frank 
discussion with their peers, under my 
guidance and tutelage, about “great ideas” 
that often relate to a central question that all 
great literature explores in one way or 
another: What does it mean to be human? 
Although I’ve taught a variety of different 
novels, plays, poems, and short stories over 
the years — from Homer to Shakespeare to 
Tolkien — I found the most fruitful seminar 
discussions consistently centered on three 
British novels that have each been the 
subject of previous Literature Matters 
columns: Mary Shelley’s Frankenstein (Jul.-
Aug. 2019), Aldous Huxley’s Brave New 
World (June 2019), and George 
Orwell’s Nineteen Eighty-Four (May 2021). 
I taught each in succession and linked them 
with Our Posthuman Future, Francis 
Fukuyama’s prescient critical survey of the 
21st-century biotechnology revolution. I 
typically introduced Fukuyama’s book (and 
related nonfiction material) between our 
readings of Frankenstein and Brave New 
World. 
 
Through the seminar discussions of these 
three novels, many students — for the first 
time — began to see the study of literature 

as relatable and relevant to their lives, not 
just because we routinely discussed how the 
literary themes of these novels manifest 
themselves in the real-world culture of the 
21st century but because they relate directly 
to who these students are, what they care 
about, and how they ultimately want to (and 
should) interact with the world around them. 
From my perspective, this is what the study 
of literature should — ideally — always do. 
Year after year, these students moved 
beyond an academic exercise to an 
intellectual adventure that engaged their 
minds and hearts, and it is instructive to note 
that they did this by studying “old books” 
rather than teen flicks from the 1980s or rap 
songs from the 2010s. “Relatability” is by 
no means synonymous with contemporary 
or base elements of pop culture. These 
literary discussions centered on “old books” 
appealed to students’ intellect, emotions, 
and imagination. They raised questions 
about life and death — and the afterlife too. 
They encouraged analytical thinking and 
reasoning about morality. They tapped into 
the wisdom of the ages. And because I was 
teaching in the context of a Catholic school, 
these discussions routinely probed the role 
of religion, faith, and God in daily life. In 
our seminars on Brave New World, for 
example, we discussed the underlying 
philosophies (consumerism, hedonism, 
communism, authoritarianism, etc.) that in 
any century will dehumanize us and lead us 
away from God and all that is truly good and 
beautiful, that will push men to question the 
value of human existence. 
 
As my students generated so many questions 
for further exploration of the great ideas 
based on these three masterworks of the 
19th and 20th centuries, I designed a senior-
year literature elective to enable them to 
continue our conversations on human nature, 
human rights, and human dignity that we 
began in their junior-year AP course. I 
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called this new course Science Fiction and 
the Moral Imagination. For students already 
familiar with the seminal works of Shelley, 
Huxley, and Orwell, I provided an 
opportunity to drill down on some of the 
pressing moral and cultural issues facing us 
in the 21st century — not by dissecting 
narratives of space exploration and alien 
invasions, which is what we often think of 
when we hear the term science fiction, but 
by focusing on works by authors who 
explore both our wildest dreams and our 
greatest fears about where technological 
advancement (and the attitudes associated 
with it) might lead us. This oft-dismissed 
literary genre presents many opportunities to 
exercise the moral imagination through 
attempts to anticipate future technological 
developments and to explore both the 
benefits and the dangers of these 
developments. More importantly, this vein 
of science fiction — perhaps speculative 
fiction is a better term — provides fertile 
ground for exploring universal themes 
related to human nature. 
 
“Great” science fiction is fueled by the 
concerns of the day as much as by the 
fantastic imaginings of the future. The 
golden age of science fiction that produced 
seminal works like Brave New World and 
Ray Bradbury’s Fahrenheit 451 (about 
which I wrote in March 2021) has now 
become the age of science fact: The 
technologies and attitudes envisioned by 
some of those authors have become realities 
or promise to become so in the coming 
years. 
 
I taught Science Fiction and the Moral 
Imagination as an interdisciplinary reading-
and-writing course that drew on imaginative 
literature, science, art, architecture, 
philosophy, and theology to explore timeless 
issues and themes pertaining to emerging 
digital technology and biotechnology — all 

relating to the implications these have for 
both the human person and human society. I 
introduced three relatively contemporary 
novels I’ve also written about in this column 
— The Thanatos Syndrome by Walker Percy 
(Jul.-Aug. 2020), The Constant Gardener by 
John le Carré (Sept. 2020), and Never Let 
Me Go by Kazuo Ishiguro (Jan.-Feb. 2021) 
— along with a selection of short stories, 
novel excerpts, and essays from the likes of 
Nathaniel Hawthorne, Jonathan Swift, Ray 
Bradbury, and C.S. Lewis. This reading 
syllabus set the stage for our discussions of 
the advancement of science and technology. 
We routinely asked four important questions 
about the speculative technologies 
dramatized in the stories: What are their 
purported benefits? What are their 
acknowledged drawbacks? What are 
possible unintended consequences? And 
what are the ethical and moral 
considerations involved in the application of 
these technologies? All these questions, of 
course, tie into technology’s effects on the 
human person. At the same time, we did not 
lose sight of the value of a pleasurable and 
edifying narrative. After all, it is through 
literature that we see these speculative 
technologies — whether it’s the elixir of life 
in Hawthorne’s “The Birth-mark” (about 
which I wrote in Jan.-Feb. 2019) or designer 
babies in Brave New World — brought to 
life in human society and where we 
“experience” their benefits, drawbacks, and 
consequences. 
 
Here’s the primary reason this course was 
popular with my students: We didn’t sit 
around discussing symbols and metaphors 
(which, admittedly, have their place in the 
study of literature); we analyzed and 
discussed the fiction we read in terms of 
emerging real-world concerns, particularly 
the posthumanist and transhumanist 
movements, human genetic engineering, 
designer babies, human cloning, 
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neuropharmacology, digital technologies, 
medical advancements, surveillance 
systems, and artificial intelligence. The 
following provided the guiding questions for 
the course: 
 
What is human nature? What does it mean to 
be human? 
  
Do we have a right to manipulate human 
nature? 
 
When does one begin to be and cease to be 
human? When does a person go beyond 
being human? Is that even possible? 
 
What is human dignity? What are human 
rights? 
 
What are the consequences of today’s 
biotechnology revolution and the 
advancement of emerging digital 
technologies, including artificial 
intelligence? 
 
What do contemporary and classic literature 
have to say about today’s biotechnology 
revolution and other scientific experiments 
involving the human person? 
 
What can we learn from science-fiction 
literature to help us live in the 21st century? 
 
How can our understanding help us innovate 
in response to an ever-changing world? 
 
As Huxley, Orwell, and Bradbury make 
clear in their prescient classics, great 
literature is essential to the transmission of 
important aspects of culture from one 
generation to the next. What Brave New 
World, Nineteen Eighty-
Four, and Fahrenheit 451 all have in 
common is that books are absent from their 
imagined dystopian societies. The citizens 
of Brave New World are too busy amusing 

themselves to have any interest in reading 
books, great or otherwise; Huxley’s One 
World government ingeniously controls the 
masses by providing instant gratification of 
sensory desires through mindless recreation, 
meaningless sexual encounters, and drug-
induced “happiness.” The intended 
consequences include a suppression of 
citizens’ innate curiosity about the world 
around them, so much so that even the idea 
of reading a book is an outdated absurdity. 
The government in Nineteen Eighty-
Four takes a brutal, authoritarian approach: 
Propaganda and disinformation are the order 
of the day, and anything other than official 
government statements are forbidden to be 
read or written; no one dares even look at a 
book for fear of being thrown into a 
windowless room and tortured. The world 
of Fahrenheit 451 is peopled by firefighters 
who, rather than putting out fires, burn any 
and every book. The irony is, however, that 
the vast majority of its citizens, as in 
Huxley’s dystopia, have no use for the 
written word; pervasive screentime has 
come to dominate all aspects of society, 
including formal education. 
 
Notably, in each of these stories, the heroes 
rebel by way of the book: Huxley’s John the 
Savage discovers William Shakespeare, 
Orwell’s Winston Smith keeps a forbidden 
diary, and Bradbury’s Guy Montag turns 
from burning books to reading them, 
including the Holy Bible. All three 
rebellions point to an enduring truth: 
literature matters; great books are essential 
to civilization. A sad fact of our own day is 
that, although we have more books available 
to us than at any time in history, fewer and 
fewer of us read great literature of universal 
appeal, distracted as we are by social media, 
news feeds, political sloganeering, podcasts, 
commercial television, Netflix, livestreamed 
sports at all hours, and constant text 
messaging. Even many educators, those 
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charged with the literary formation of the 
younger generation, appear to have 
convinced themselves and their charges that 
we no longer have time or use for “old 
books.” Newfangled educational theories 
often perceive little value in literature that 
communicates perennial truths. Instead, they 
opt for emotion-driven explorations of race, 
ethnicity, and sexual identity, short and 
trendy books that are often made into 
Hollywood movies that ironically supplant 
the books they purport to represent. 
 
One can be forgiven, then, for believing that 
great books from the past and present are on 
their way out, that they may soon remain but 

a fringe element of society, entertainment 
for antiquarians. Instead, we ought to try to 
understand the tremendous impact and 
influence these great works can have on us 
as individuals and as a society. Consider 
this: “Old books” allow us to learn about 
ourselves, to benefit from the insight of 
others, to explore other beliefs and cultures, 
to expand our grasp of the machinations of 
history; they encourage us to question 
accepted knowledge, to consider ethical 
complexities, to learn better ways to live, to 
refine our judgment, to develop empathy for 
others (especially those who are unlike us); 
and, of course, they entertain us. 

 
Michael S. Rose 
https://www.newoxfordreview.org/documents/what-old-books-have-to-teach-us-about-being-
human-in-the-21st-century/ 
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Thomas Jefferson, Still Standing 
 

It is progress that New York City won’t put out his statue for trash collection. 
 
The George Floyd summer of 2020 
continues to reverberate through American 
life.  
 
The mass protests subsided, but many cities 
are still unsettled. The store lootings have 
given way to the new organized crime of 
large-scale shoplifting. Statues of historical 
U.S. figures are no longer being torn down 
in the style of the Taliban destroying 
religious monuments in 2001. And of all 
places, New York City may be showing 
some light at the end of this tunnel: Despite 
an organized effort to remove him, Thomas 
Jefferson is still standing inside the chamber 
of the New York City Council—
temporarily.  
 
It is a sign of our times that one can describe 
as progress a decision not to toss Jefferson’s 
statue onto the curb for a sanitation pickup. 
But the details of New York’s decision on 
the Jefferson statue suggest—and I wouldn’t 
push past “suggest”—that still-serious 
people recognize we need alternatives to the 
American left’s French Terror solution for 
every political dispute. 
 
A 7-foot statue of Thomas Jefferson has 
stood in the City Council chamber for more 
than 100 years. Single-party control of New 
York ensured control of the council by 
career progressives, who naturally would 
want to banish Jefferson solely because of 
his slaveholding.  
 
In the months since last summer, leaders of 
museums, corporations and sports leagues 
have consented to similar, reductionist 
demands that involve race. That didn’t quite 
happen this week when it came time for 

New York’s Public Design Commission to 
vote on Jefferson.  
 
The commission, made up of 11 members 
mostly from the city’s museum and 
architectural communities, voted 
unanimously to remove the statue from the 
council chamber. But they also said 
Jefferson will stay where he is until the 
commission finds a suitable place for him. 
The left went ballistic. Former councilman 
and now state Assembly member Charles 
Barron said at the commission’s Monday 
hearing: “I don’t think it should exist. I think 
it should be put in storage or destroyed or 
whatever.” 
 
But Signe Nielsen, president of the Public 
Design Commission, made a not-
unreasonable point at the hearing: “There 
are 700 pieces of art under our jurisdiction. 
We cannot make a rash decision that will set 
a precedent for the other 699 pieces of 
artwork that may also have challenges from 
people or other groups of people.” The 
chances of anyone in such a role making so 
sensible a point out loud nine months ago 
were next to nothing.  
 
Some 17 historians sent the commission a 
letter making the argument, however 
impermissible now, that Jefferson’s legacy 
is weightier than the single element of race. 
In effect, they argued that the removal 
alternative was self-defeating for everyone. 
 
Raymond Lavertue of Oxford University 
called removal “a very simple solution that 
will erase the debate.” Annette Gordon-Reed 
of Harvard suggested to the New York 
Times that equating a Founder with the 
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Confederacy dilutes a clear understanding of 
the crimes of the Confederacy.  
That strikes me as a fundamental insight by 
a largely sympathetic observer into the 
unintended consequences of cancel culture. 
Eventually, they also cancel their own point 
of view. 
 
Similarly, Princeton’s Sean Wilentz wrote 
the commission, “By removing his statue we 
would forget how America’s racist 
proslavery leaders came to repudiate 
Jefferson’s Declaration as a collection of 
‘self-evident lies.’ ” 
  
This is the “dialogue” the left says it wants 
but more often suppresses by intimidation or 
coercion. The greater danger of the cultural 
erasures the left demands today is that the 
social arrangements they impose in time 
may be closer to “Lord of the Flies” than to 
the Founding Fathers.  
 
The police defunding movement has created 
a security crisis in Seattle. Minneapolis will 
vote Nov. 2 on a ballot measure that would 
dismantle its police department and replace 
it with a “comprehensive public-health 
approach.” The road back from this post-
police world will be long and littered with 
broken lives. 

The same tension animates the struggles 
between parents and school boards over 
replacing established curriculums with 
racialized historical narratives. The disputes 
are wrecking longstanding bonds between 
parents and schools. The U.S. left’s sudden 
displacements of history in public schools 
may even decide the outcome of the 
Virginia governor’s race between 
Republican Glenn Youngkin and Democrat 
Terry McAuliffe. 
 
A question remains: Where should Thomas 
Jefferson’s statue stand in New York City? 
If the fastidiously progressive council 
doesn’t want him, that’s their business. But 
the collection is growing of presidents 
consigned to the dustbin by New York City. 
In June, the design commission voted to 
remove Theodore Roosevelt’s statue from 
its entrance of the New York Museum of 
Natural History for its alleged offense to 
black and native Americans.  
 
Here’s a thought: Donate the author of the 
Declaration of Independence to one of New 
York’s inner-city Catholic schools. Their 
leaders and teachers will show you how to 
build a curriculum around Thomas Jefferson 
that neither dishonors nor ignores his past. 

 
Dan Henninger 
https://www.wsj.com/articles/thomas-jefferson-still-standing-new-york-city-council-
11634759125 
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John Paul II Was Right: Catholic Athletes Must Be Champions Of Virtue 
 
If athletic competition builds virtue and is not just “an end in itself,” said Pope St. John Paul II, 

it can be “a means to total and harmonious physical, moral and social development.” 
 
Twelve-year-old me looked forward to one 
thing every day: swim practice. Every day, 
five days a week, I was in the pool churning 
out laps for at least an hour. And I did not 
want to be anywhere else. 
 
Between dreams and aspirations of one day 
living Michael Phelpsian Olympic glory in 
the water, that hour a day was an important 
part of my daily Catholic education. 
 
My mother, in her highly-structured 
homeschool curriculum, was adamant that 
physical activity was as important to my 
education as was the time I spent learning 
about the sacraments, the saints, the 
American Revolution, fractions and 
coefficients, and everything else a 12-year-
old kid learns in school. 
 
For centuries, it was commonly understood 
that an education, fully realized, included 
athletic practice and competition, and the 
practice of such things nurtured greater 
virtue and intelligence. The classically 
educated person nourished mind, body and 
soul. 
 
Today, athletic competition is no less 
formative. It has the potential to impress and 
the potential to depress — to inspire 
celebration or disgust. And as such, it 
embraces the human experience, with all its 
highs, lows, twists and turns.  
 
There is a reason that many saints had a 
reputation for outdoorsmanship, sport and 
even military might. From St. Josemaría 
Escrivá’s hikes through the Pyrenees to St. 
John Paul II’s love of skiing, they 
understood that to be of sound mind means 

being of sound body, which glorifies God 
and leads the soul to virtue.  
 
Long before Christianity, the Olympics in 
Greece were as much a religious ritual as 
they were a competition between rivals — a 
stage to glorify their gods through 
competition and feats of athleticism. The 
ancient Greek philosopher Aristotle spoke of 
excellence as the only extreme that was 
virtuous.  
 
And while the 12-year-old kid who would 
get up at 4:30 in the morning to be in the 
water before the sun came up didn’t 
necessarily think of his daily swim practice 
in those terms, he was still striving each and 
every day to be faster, stronger and start and 
end every swim with a prayer.  
  
Play like a saint 
 
Sport today is one of the last cultural 
expressions in which excellence is 
celebrated. Yet the cultivation of virtue to 
attain true excellence instead of the illusory 
pleasure of fame and vanity is often ignored. 
Athletes can tend toward pride in their feats 
of strength, speed and skill, and the culture 
around sport can be unhealthy. Even 
Catholic schools and colleges with 
impressive athletic traditions often appear to 
seek success for its fleeting worldly benefits 
and not as a means to glorify God and model 
virtue. 
 
Student-athletes in Catholic education 
should “come to understand who they are as 
unified persons of body and soul, as sons 
and daughters of God and as responsible 
members of a community,” writes Dr. Dan 
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Guernsey, education policy editor and senior 
fellow at The Cardinal Newman Society, in 
a new set of standards for athletics policies 
in Catholic education.  
 
“Every sport,” said St. John Paul II in 
a 2000 address, “at both the amateur and the 
competitive level, requires basic human 
qualities such as rigorous preparation, 
continual training, awareness of one’s 
personal limits, fair competition, acceptance 
of precise rules, respect for one’s opponent 
and a sense of solidarity and unselfishness. 
Without these qualities, sport would be 
reduced to mere effort and to a questionable, 
soulless demonstration of physical strength.” 
 
Athletics purified by this Christian approach 
model fortitude, prudence, temperance and 
justice. These four cardinal virtues underpin 
everything that it means to be a good athlete 
and a good competitor, and they are the keys 
to living a virtuous life. 
 
Sport understood in this way, said St. John 
Paul II, is viewed “not an end in itself but as 
a means to total and harmonious physical, 
moral and social development.” 
  
Room for improvement 
 
The University of Mary in Bismarck, North 
Dakota, embraces this approach in 
its athletics programs “committed to 
individual greatness through virtuous 
leadership.” Forming virtue is first and 
foremost the purpose of the university’s 
athletics program. 
 
The four cardinal virtues are integral to both 
practice and competition, and the program 
also highlights humility and magnanimity. 
In its strategic plan for athletics, the 
university notes that its goal in sport is to 
“both develop and reveal character.” 

This “harmonious physical, moral, and 
social development” is central to a Catholic 
education, and many other faithful Catholic 
schools and colleges understand this, places 
like Ave Maria University, Belmont Abbey 
College and Franciscan University of 
Steubenville.  
 
Yet too often, Catholic education falls short 
in virtue formation. At worst, athletics 
programs may reflect St. John Paul II’s 
warning against a “questionable, soulless 
demonstration of physical strength.” 
 
Whether it’s Notre Dame’s multimillion-
dollar football program or Georgetown’s 
and Gonzaga’s profitable basketball 
programs, sport in higher education is 
susceptible to greed and exploitation as it 
feeds the pipeline to professional leagues. A 
Catholic college that pours money into 
expensive facilities and equipment, lacks 
mission-centered coaches and chaplains, 
disregards prayer and Mass while on the 
road, and is overly concerned about winning 
events has lost sight of forming the body, 
mind and soul in virtue. 
 
In secondary education the financial 
incentive for winning may be diminished, 
but nevertheless there is often room for 
improvement in teaching virtue through 
sport. Many student athletes at Catholic high 
schools never learn that the purpose of their 
athletic achievements is to glorify God and 
model a life of virtue.  
 
A character developed in virtue is a key 
objective of Catholic education. It should be 
part of any education, but Catholics can lead 
by example, embracing athletics as a means 
of formation for all able-bodied students and 
emphasizing the moral and social as well as 
physical benefits of exercise and teamwork. 
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Jeremiah Poff  
 
https://www.ncregister.com/blog/john-paul-ii-was-right-catholic-athletes-must-be-champions-of-
virtue 
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School Boards Seek FBI Protection…From Parents 
 
Critical Race Theory and the arguments and 
actions both for and against it are constantly 
in the news—headlines tell us how it is 
variously mandated, praised, cursed, or 
banned. Yet, through the din, a larger 
question is taking form: how did the 
teaching industry become a political 
behemoth largely opposed to Western and 
Judeo/Christian values?  
 
It becomes increasingly clear to parents that 
some (not all!) teachers, administrators, and 
government officials not only don’t care 
what parents think, but they believe that they 
have superior knowledge, more noble 
motives, and superior rights in this regard. 
After all, as public employees, they think 
they represent the state; and in their minds, 
children are, after all, not your children 
because all children are wards of the state. 
 
n a September 29 letter to President Biden, 
the National School Boards Association 
(NSBA), representing more than 90,000 
school board members, regarding the rising 
frustration of parents, told the President that 
as, “threats and acts of violence have 
become more prevalent, NSBA respectfully 
asks that a joint collaboration among federal 
law enforcement agencies, state and local 
law enforcement, and with public school 
officials be undertaken to focus on these 
threats.” In other words, they want the FBI 
to protect them from angry parents, and such 
an effort is already mobilized.  
 
The National Education Association (NEA) 
is against homeschooling because parents 
are not required to hold a teacher’s 
certificate. I am reminded of the former 
school board member I know who sat in on 
a class at school. She described to me how 
the teacher assigned reading to her students 
and then went to her desk with no further 

student interaction—hardly an approach that 
would require a certificate. Similarly, I had a 
college professor who read from the 
textbook for the entire period (okay, so it 
was a third-rate junior college—but the 
schlump had a certificate!). 
 
Don't waste my time telling me that 
exceptions don't make the rule and that there 
are plenty of good teachers around -- I know 
them well and have deep respect for them. 
Their existence does not negate the flaws in 
the system.  
 
Are our children wards of the state? For 
those still in the system, their education is 
provided by the state, their presence is 
mandated, preschool is more and more 
provided/mandated, and, in some schools, 
both breakfast and lunch are provided. The 
school system has mandated vaccinations in 
the past and has achieved mass compliance. 
Religion has been banished from the public 
sphere, which we have allowed them to 
control. The only reason that they consider 
our children as wards of the state is that we 
have allowed them to become tantamount to 
such. If you’re not convinced of that, let 
them be truant and see how that goes. 
 
Of course, this is certainly not a new 
problem. Our school system is simply living 
up to its pedigree. To understand that 
pedigree, we need to take a virtual trip to 
Prussia in the middle of the nineteenth 
century, where we will be able to 
observe Kulturkampf (cultural struggle) in 
action. 
 
But first, let’s travel back to the high Middle 
Ages, before the invention of the printing 
press. Books were hand copied, 
prohibitively expensive, and therefore rare, a 
reality that absolutely necessitated the 
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concept of lecturing and extensive note-
taking. 
 
Now step back into the present. Though 
books are as cheap as dirt, we still employ a 
pointlessly expensive lecture system of 
education. Some teachers will assign reading 
to their pupils but will tell them to take 
extensive notes because the tests will be 
based primarily on the lectures. Given that 
knowledge, many pupils never see the 
insides of their textbooks. Why would they? 
And why do we allow this? Parental 
approval of textbooks is readily doable; 
parental approval of lectures is highly 
unlikely. Is this not by design? Self-
perpetuation and self-aggrandizement are 
powerful forces. Now, I readily admit that 
I’m being simplistic; for example, some 
students are better auditory learners than 
they are visual learners. Are we so dull as to 
think unscripted lectures to be the only 
solution?  
 
Returning to Prussia, it is the year 1871 and 
the government of Otto von Bismarck is 
about to raise anti-Catholic sentiment to new 
heights. Prussia had been officially 
Protestant up until the German Revolution 
of 1848. Leveraging the anti-Catholic 
sentiment of the Lutheran majority and the 
woke anti-Christian liberal movement of the 
day, Prince Bismarck, placing national unity 
above all other considerations, became an 
unabashed champion of secularism in all 
things. Here are some of the highlights of 
Kulturkampf, steps taken by the Bismarck 
government that would become known as 
the May Laws. 
 
In July, 1871, he abolished the Catholic 
Section of the Prussian Ministry of Worship. 
Later that year, the Reichstag passed a law 
abolishing all ecclesiastical supervision of 
the primary-school system.  
 

In July, 1872, the Reichstag passed a law 
against Catholic religious orders, barring 
them from ministry in church or school. 
 
Catholic affairs in the military were 
removed from the Church and given to the 
“Old Catholic” church (think state church, 
as currently in China). 
 
The Prussian bureaucracy moved to make 
the Catholic clergy independent of Rome, 
placing the education of clergy in the hands 
of the liberalistic state. All manner of 
bureaucratic rules (known as the Falk Laws) 
were put in place to facilitate apostasy. As 
these changes were unconstitutional, the 
constitution was soon amended to allow 
them (May 1873; dubbed the “May Laws”).  
 
The draconian measures adopted are too 
many to be enumerated here. Suffice it to 
say that the faithful rallied and the 
subversion attempted by the Bismarck 
government only worked to cement the 
Catholic resolve, so much so that by 1878 
the government was seeking reconciliation, 
and would, over the next decade, revoke the 
May Laws.  
 
In the process, much lasting damage, in the 
form of the approach to education, had 
become institutionalized, and its 
scientifically barbarous efficiency had been 
noted by the world. What had laid the 
foundation for this extensive secularization? 
To answer that we need to look at the 
philosophical innovations of the nineteenth 
century. 
 
We can start with Johann Gottlieb Fichte. 
The Catholic Encyclopedia says that he 
“proclaimed the ego as the supreme reality,” 
and that, following his lead, “the 
romanticists proceeded to free creative 
genius from the barriers of convention and 
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tradition,”—traditions like Catholicism; 
indeed, Christianity. 
 
To get a taste of Fichte, we have this, among 
his more notable lapses of human dignity:  
If you want to influence [the student] at all, 
you must do more than merely talk to him; 
you must fashion him, and fashion him in 
such a way that he simply cannot will 
otherwise than what you wish him to will. 
 
He also said: 
 
Education should aim at destroying free will 
so that after pupils are thus schooled they 
will be incapable throughout the rest of their 
lives of thinking or acting otherwise than as 
their school masters would have wished. 
When the technique has been perfected, 
every government that has been in charge of 
education for more than one generation will 
be able to control its subjects securely 
without the need of armies or policemen. 
 
Fichte and his philosophy came on the heels 
of Prussian defeat in the Napoleonic war and 
hijacked a wounded national pride to 
produce a soulless military machine via a 
dehumanizing school system.  
 
Below are some highlights of that system: 
 
Compulsory 
 
Free (i.e., paid for through taxation) 
Totally secular 
 
State (intelligentsia) approved 
 
Highly indoctrinated, licensed teachers 
 
School consolidation and strict stratification 
by age group 
 
Sound familiar? 
 

Former communist operative Dr. Bella 
Dodd, in her book School of 
Darkness (1963), recounts a trip she made to 
Germany in 1930. Concerning her visit to 
the university, she writes:  
 
Here were men of the highest intellectual 
achievements who were ready to attach 
themselves to the forces of violence. I did 
not then realize, as I now do, that for close 
to a century the educational world of 
Germany had been subjected to systematic 
despiritualization which could result only in 
the dehumanization now apparent. This 
made it possible for such despiritualized 
men to serve both the Nazi and later the 
communist power with a terrifying loyalty 
and efficiency. 
 
All this being noted, consider this recent 
exchange between Virginia gubernatorial 
candidates Glenn Youngkin (R) and Terry 
McAuliffe (D), who previously served as 
governor from 2014-2018: 
 
Youngkin: What we’ve seen over the course 
of the last 20 months is our school systems 
refusing to engage with parents. In fact, in 
Fairfax County this past week, we watched 
parents so upset because there was such 
sexually explicit material in the library they 
had never seen, it was 
shocking.” Addressing McAuliffe directly, 
he said, “And in fact, you vetoed the bill that 
would have informed parents that they were 
there.” He continued, “You believe school 
systems should tell children what to do. I 
believe parents should be in charge of their 
kids’ education. 
 
In response, McAuliffe argued that parents 
would have “had the right to veto books” 
under the bill he had vetoed as former 
governor, while adding that he’s “not going 
to let parents come into schools and actually 
take books out and make their own 
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decision.” In summary, he said, “I don’t 
think parents should be telling schools what 
they should teach.” 
 
There you have it. End of discussion—if it 
weren’t for a host of fed-up, angry parents. 

With enough prayer and reparation, we may 
soon be humbly emboldened enough to end 
this century-and-a-half-long sinister parade 
of dehumanization.  

 
Jerome German 
 
https://www.crisismagazine.com/2021/school-boards-seek-fbi-protection-from-
parents?mc_cid=d594d9cd1d&mc_eid=ef21518f2c 
 

  



 70 

Whitmer Ought To Back School Choice Bill, Not Veto It,  
Michigan Catholic Conference Says 

 
The Michigan Catholic Conference has 
welcomed the passage of legislation that 
would help fund scholarships for private and 
religious K-12 schools and pay some 
expenses for public school students, though 
Gov. Gretchen Whitmer has promised to 
veto the bills. 
 
“The legislation will provide parents with 
greater tools to ensure academic success for 
their children regardless of the educational 
setting, represents an important and 
meaningful policy change, and is a step 
forward toward helping Michigan catch up 
to dozens of other states–including almost 
every state in the Midwest–that are much 
further along in offering school choice 
options to parents,” Tom Hickson, the 
Michigan Catholic Conference vice 
president for public policy and advocacy, 
said Oct. 27. 
 
“Parents are the primary educators and have 
the right to determine which school is best 
for their children,” Hickson added. “We 
commend the leadership of the Michigan 
legislature for passing these bills and 
encourage the governor to sign them into 
law, thereby providing parents with an 
important tool to help toward their 
children’s educational success.” 
 
The legislation would create Educational 
Savings Accounts that would give students 
access to the financial resources to use 
towards qualified expenses in public and 
non-public schools, the Catholic conference 
said. 
 
Private donors could give money to 
specially created organizations, which 
would then give funds to qualified students 
for educational purposes. Donor 

contributions would be entirely tax-
deductible. 
 
Eligible private school students could 
receive over $7,800 per year from 
scholarship programs set up under the law, 
the education news site Chalkbeat reports. 
Eligible public school students could receive 
up to $500 or $1,100 if they are in special 
education programs for various purposes 
including tutoring, extracurricular activities, 
books, computers, summer programs, 
speech therapy, or eligible transportation 
costs. 
 
There are about 1.8 million Catholics across 
seven Michigan Roman Catholic dioceses in 
a state whose population totals just under 10 
million. The state’s 36 Catholic high schools 
have about 12,500 students, while 166 
elementary schools have over 33,200 
students. Catholic school teachers employ 
about 3,300 lay teachers and about 50 priests 
or religious, according to the Catholic 
conference. 
 
Overall, there are about 150,000 students 
enrolled in the state’s K-12 private schools. 
By comparison, nearly 1.5 million students 
are enrolled in the state’s K-12 public 
schools, according to a September report on 
education statistics from the Education Data 
Initiative. 
 
The nonpartisan Senate Fiscal Agency said 
the bill would reduce state revenue “by as 
much as $500 million in the first year it was 
effective, with the potential for the revenue 
loss to increase 20% per year in later years.” 
 
The revenue would not affect the annual 
school aid budget, now totaling a record 
$17.1 billion, which was approved in a 
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bipartisan agreement earlier this year, the 
Detroit Free Press reports. 
 
The relevant bills are House Bills 5404 and 
5405, respectively sponsored by Republican 
State Reps. Bryan Posthumus and Phil 
Green, and Senate Bills 687 and 688, 
respectively sponsored by Republican State 
Sens. Tom Barrett and Lana Theis. 
 
“No matter a student’s background, we 
should be doing more to support parents, so 
they can have a more active and impactful 
role in their children’s education,” Theis 
said, according to the Detroit Free Press. 
 
The House bills were first approved in the 
Republican controlled legislature last week. 
They passed Oct. 27 by a final vote of 55-
49, the Associated Press reports. The Senate 
has also passed the bills. 
 
Hickson said the bills were “introduced and 
acted upon quickly”, but after evaluating the 
bills the Michigan Catholic Conference is 
now supporting them. 
 
However, Bobby Leddy, a spokesman for 
Whitmer, said the legislation was a 
“nonstarter.” 
“The Michigan Constitution sets up a system 
of school funding designed to ensure the 
quality of free public education in 
Michigan,” Leddy said, according to the 
Detroit Free Press. “This legislation 
undermines that constitutional guarantee, 
permitting the diversion of hundreds of 
millions of taxpayer dollars annually to 
private institutions. Michiganders are tired 
of the attempts to force a Betsy DeVos-style 
voucher program that drain resources from 
our public schools.” 
 
DeVos, the U.S. Secretary of Education 
under President Donald Trump, was cited by 
every Democratic legislator who argued 

against the bill. They said it served her 
interests. 
 
DeVos is a wealthy Michigan resident. She 
and her family are major donors to many 
Republican-leaning causes and she is a 
major backer of school choice programs. 
 
Foes of the legislation include the Michigan 
Association of School Boards, whose 
membership includes over 600 boards of 
education. 
 
Critics like Democratic State Sen. Dayna 
Polehanki, a former teacher, said the 
proposal was unconstitutional. 
 
In 1970, Michigan voters approved a 
constitutional amendment that bans public 
funds and public credits for any non-public 
school. The amendment also bars indirect 
payments and is considered the strictest ban 
in the U.S., according to the Associated 
Press. In the 2000 election, voters strongly 
rejected a constitutional amendment that 
would have declared a constitutional right to 
school vouchers. 
 
However, the Michigan Supreme Court 
recently upheld a court ruling that allows the 
state to reimburse the costs of private 
schools’ compliance with state-mandated 
rules, including recordkeeping and 
background checks for teachers. 
 
According to Chalkbeat, the Michigan 
legislation is similar to that which passed in 
Montana, whose ban on state programs for 
private school tuition was narrowly 
overturned by the U.S. Supreme Court in 
2020. 
 
The Second Vatican Council’s 1965 
declaration on Christian 
education, Gravissimum educationis, said 
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that parents “must enjoy true liberty in their 
choice of schools.” 
 
“Consequently, the public power, which has 
the obligation to protect and defend the 
rights of citizens, must see to it, in its 

concern for distributive justice, that public 
subsidies are paid out in such a way that 
parents are truly free to choose according to 
their conscience the schools they want for 
their children.” 

 
Kevin J. Jones 
 
https://www.catholicworldreport.com/2021/10/27/whitmer-ought-to-back-school-choice-bill-not-
veto-it-michigan-catholic-conference-says/ 
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Catholic School In India Given 15 Days To Erect Statue To Hindu Goddess 
 
Hindu activists in India are demanding a 
Catholic school erect a statue to the Hindu 
goddess of wisdom. 
 
On Oct. 25, A 30-member delegation from 
Bajrang Dal – a militant rightwing Hindu 
group – served a 15-day ultimatum to the 
Christ Jyoti secondary school in Satna, in 
the state of Madhya Pradesh. They want the 
school to install a statue of Saraswati, one of 
the most important goddesses in the Hindu 
pantheon. 
 
Father Augustine Chittuparambil, the 
manager of the school, said the group is 
claiming that the school removed a statue to 
the goddess that was already on the campus, 
calling it an “absolutely false accusation.” 
 
“Christ Jyoti School is approaching its 
golden jubilee year. It is a Christian Catholic 
school run by Satna diocese,” he told Crux. 
 
“There were no statues or photos of 
Saraswati installed in the school. This is a 
fabricated story with vested political 
interests. They have given me 15 days of 
time to install statue,” he said, adding they 
warned that there would be “strong” action 
taken if it wasn’t done. 
 
Chittuparambil pointed out that the school 
serves the community without 
discrimination, and that out of 3000 
students, only about 50 are Christians. 
 
Father Paul Varghese, the Education 
Secretary for Diocese of Satna also said the 
accusations were “fabricated and false.” 
 
“We have only one statue in our campus that 
was of Jesus, other than that that no other 
statue was placed in the campus,” he said. 
 

Bishop Joseph Kodakallil of Satna said since 
there was “no idol before … there is no 
question of re-instalment.” 
 
“It is fully and knowingly provoking the 
peace loving people to fight with the 
fundamentalists. We also consider this 
provoking is a part of their planning to 
disturb other schools as [elections] are near. 
We will never concede to their demand,” the 
bishop said. 
 
Bajrang Dal is associated with the Rashtriya 
Swayamsevak Sangh (RSS), a Hindu 
nationalist group. The RSS is also related to 
the Bharatiya Janata Party (BJP), which has 
ruled India since 2014. Madhya Pradesh is 
also ruled by the BJP. 
 
Hindu nationalists often accuse Christians of 
using force and surreptitious tactics in 
pursuing conversions, often storming into 
villages and leading “reconversion” 
ceremonies in which Christians are 
compelled to perform Hindu rituals. 
 
These pressures on Christians, which also 
affect Muslims and other religious 
minorities, are part of what observers 
describe as a broad program for the 
“saffronization” of India under Prime 
Minister Narendra Modi, meaning an 
attempt to impose Hindu values and identity 
while squeezing out rival faiths. 
 
Father Maria Stephen, the public relations 
officer for the Catholic Church in Madhya 
Pradesh, said the latest incident in Satna was 
“an unfortunate event.” 
 
“The violence against Christians started 
three months ago. Enforcing other religions 
to follow one religion is against constitution. 
It is an attempt to spread hatred and creating 
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division in the society. I strongly condemn 
this act of interference,” he told Crux. 
 
Archbishop Leo Cornelio, the emeritus 
archbishop Bhopal, said religious minorities 
are being threatened in the country. 
 
“These are anti-social elements who are 
doing these things. They are challenging our 

minority rights and trying to put pressure on 
us with false allegations, through these anti-
social methods,” he told Crux. 
 
“We have to take a clear stand and appeal to 
higher authorities. These are not people with 
any authority,” he said.

 
Nirmala Carvalho 
 
https://cruxnow.com/church-in-asia/2021/10/catholic-school-in-india-given-15-days-to-erect-
statue-to-hindu-goddess/ 
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Parents, It’s Time To Reclaim Our Kids From Tech 
 
A child psychologist says we need to take more steps to rescue our youth from the perils of social 

media and smart phones. 
 
As the world continues to grapple with the 
coronavirus pandemic, there’s been another 
type of scourge that’s been growing for 
years — the effects of media and technology 
on youth.  
 
For any good that has come of the tech 
revolution for our kids and adolescents, the 
research continues to pour in about all sorts 
of serious problems it’s causing in regards to 
physical, psychological, social, and spiritual 
health. 
 
Most recently, a Wall Street Journal 
report indicates that Facebook has been 
hiding research conducted over the past 
three years that clearly indicates that 
Instagram is harming youth, especially teen 
girls.   
 
Among many findings, almost a third of 
girls polled revealed that when they were 
feeling poorly about their bodies, their time 
on Instagram made them feel worse. Six 
percent of American users and 13% of 
British users traced their suicidal thoughts 
back to Instagram; in general, the data was 
clear that for many youth, Instagram is an 
unhealthy place to be. Forty percent of 
Instagram users are under the age of 22.   
 
As infuriating as it is to hear that this 
research was being hidden, Facebook, which 
owns Instagram, clearly states in their 
documents that youth have been and 
continue to be one of its major targets for 
growth. The company is currently working 
on building an Instagram platform for youth 
under the age of 13, while seemingly 
ignoring its own research about how toxic 
this platform is for younger users.   

Imagine if you were on a team growing and 
marketing a product and in the course of 
your development, you discovered it was 
poisonous for some of your consumers. Yet 
despite possessing clear evidence of its 
toxicity, you not only hide this information 
from the public (who continues to consume 
your product), you decide to further market 
and engineer it for the very individuals 
impacted the most. 
 
But it’s not just Facebook. It should be 
noted that stories abound over the past two 
decades about how the tech industry 
continues to take advantage of people in the 
name of profit. 
 
As one of many examples, three years ago 
the Wall State Journal reportedthat two big 
Apple investors called out the company in 
regards to clear evidence that “iPhones and 
children are a toxic pair.” Research related 
to addiction and psychological 
maladjustment for youth and smartphones 
had clearly indicated that these phones were 
causing significant harm for our youth; 
nevertheless, Apple was continuing to forge 
ahead in marketing these products to 
younger and younger kids (not to mention 
its other products in schools). Despite this 
admonition, I have yet to see how Apple has 
made any improvements in this area while 
they continue to infiltrate the youth 
market.     
 
For the last decade plus, I’ve been speaking 
and writing widely about the topic of youth 
and technology as a psychologist and father 
and I’ve come to a few conclusions.   
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First,social media and smartphones were 
never designed for our youth, nor are kids 
prepared to use them — even with regular 
monitoring and supervision.   
 
The psychological and neurological research 
of the past few decades has clearly 
demonstrated that just like drinking alcohol, 
gambling, or owning a credit card, our youth 
are simply not equipped to manage tech as it 
is currently being used.  The reality is that as 
even adults struggle mightily to manage 
their tech in a healthy way, our youth’s 
intellectual resources and life experiences 
are outstripped by devices and associated 
freedoms that are simply too much for them 
to manage. My colleagues in the psychology 
who work with youth see this every day.  
Second, technology is here to stay, but there 
is simply no reason that it has stay with our 
youth as it is currently.   
 
Used strategically, it is a great tool, but this 
is not how most of our youth are using it, 
nor are we as parents and teachers 
sanctioning it in a healthy way. We simply 
must take more assertive steps if we are 
going to stem the significant negative tide of 
health and well-being for our youth that tech 
is partly responsible for; although 
monitoring and education is important, it is 
insufficient in curbing the harmful trends.  
 
Third, nothing will change unless we as 
caregivers and professionals take intentional 
steps to do so.  
 
Ironically, it is our youth more than anyone 
else — whether they realize it or not — who 
are pleading with us to protect them in this 
way. Signs indicate they are growing weary 
of being addicted to their phones (50% 
admit this is the case) and watching their 
self-image plunge in front of a screen as 
they anxiously await the next post or 
communication. 

 
A few weeks ago, our 15-year-old son was 
talking to us about all the horrible things that 
his friends have coming into their phones on 
a regular basis. Along with his twin sister, 
they are two of three teens in their 
sophomore class without a phone or social 
media accounts.   
 
Since my kids were very young, they’ve 
heard their mother and me talk about the 
intentional choices we were making for 
ourselves and our family in regard to 
media/technology. Although many of us 
(other than the youngest kids) use the 
internet regularly, our kids don’t have 
gaming systems, mobile devices, cable, or 
social media accounts. All of these choices 
are predicated on doing what we feel is best 
for our kids’ short and long-term health and 
well-being.  
 
During our discussion, my son mentioned 
particular posts on his friends’ phones so 
embarrassing and disgusting that he couldn’t 
bear to tell his mother what they were 
about.  And yet, as he noted, what he was 
seeing was a regular stream that couldn’t be 
stopped, unless these kids blocked their 
friends (which was very unlikely) on their 
phones and social media accounts.  
 
As he was sharing this, it’s as if a light bulb 
was getting brighter. Although he had 
accepted our decision of no phones/accounts 
easier than his sister in previous years, it 
didn’t come without its own challenges and 
resistance. Yet two years into high school, 
firmly engaged in athletics, academics, and 
with a core friend group, it seemed he 
understood why we’ve made these choices 
about how we use tech in our family. And I 
believe as he continues to grow up, he’ll be 
very glad about it. 
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Jim Schroeder 
 
https://aleteia.org/2021/10/27/parents-its-time-to-reclaim-our-kids-from-tech 
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Bishop: Discrimination Law Could Force  
Guernsey’s Catholic Schools To Close 

 
An English bishop has said that a proposed 
anti-discrimination law could force an 
island’s Catholic schools to close. 
 
In a letter dated Oct. 23, Bishop Philip Egan 
said that the new policy “puts all Catholic 
schools in Guernsey under threat.” 
 
The island in the English Channel, which 
has a population of 63,000 people, is a self-
governing British crown dependency and 
not part of the United Kingdom.  
 
Egan, head of the Diocese of Portsmouth, 
which includes the Channel Islands, said 
that the policy would prevent Catholic 
schools from requiring that their principals 
are Catholic. 
 
The architects of the policy — known as 
the “Discrimination Ordinance: Grounds of 
(i) Religion or Belief and (ii) Sexual 
Orientation” — say it aims to ensure that job 
applicants are protected from discrimination 
on the basis of religion, belief, or sexual 
orientation. 
 
The policy, which would only apply to 
“senior leadership positions in religious/faith 
schools” five years after its introduction, is 
proposed by the employment and social 
security committee of the States of 
Guernsey, the island’s parliament, which 
will vote on the measure on Nov. 2. 
 
“While I fully support the wider intention of 
addressing the discrimination of minority 
groups, I believe this policy would violate 
its own principles of anti-discrimination by 
not recognizing our rights to freedom of 
thought, conscience, and religion as 
protected by the Universal Declaration of 
Human Rights,” Egan wrote. 

“I am deeply disappointed that the policy 
letter also contains several statements of a 
discriminatory tone towards the Catholic 
community and Catholic education, which 
lack any credible evidence base.”  
 
“In particular, it states that schools of a 
religious character damage social cohesion, 
lead to ethnic and socio-economic selection 
and do not provide a broad and balanced 
education.” 
 
“This claim is apparently informed by the 
Humanist UK society, who, unlike the 
Catholic Church, are not education providers 
in Guernsey. There is no evidence to 
substantiate this claim; in fact the opposite is 
true.” 
 
The 65-year-old bishop urged Catholics to 
write to their local representatives, urging 
them to support an amendment tabled by 
members of the education, culture, and sport 
committee. 
 
A press release issued by Portsmouth 
diocese said that the bishop’s representatives 
met with members of the employment and 
social security committee on Oct. 12 to 
resolve the dispute, but “the committee did 
not demonstrate openness to negotiation.” 
 
“We are proud of our schools and reflect 
that the Catholic Church has provided free 
education in Guernsey with the support of 
the state for over 150 years,” Egan said.  
 
“The dedication and love shown by 
parishioners, religious sisters, brothers, and 
teachers in past decades have provided a 
firm foundation for the flourishing vibrant 
schools we see today. Our schools continue 
to reflect significant ethnic diversity, 
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meeting the needs of sizeable minority 
groups across the island.” 
 
“Indeed, the Catholic schools of Guernsey 
are all rated either good, very good or 
excellent in accordance with the state’s or 
the Independent Schools Inspectorate’s own 
criteria for a broad and balanced education 

and the best educational outcomes are 
achieved which contribute to the prosperity 
of the island as a whole.” 
 
The Catholic Church has previously clashed 
with lawmakers in Guernsey over moves to 
introduce assisted suicide and 
liberalize abortion laws.

 
CNA Staff  
 
https://www.catholicnewsagency.com/news/249429/bishop-new-discrimination-law-could-force-
guernsey-s-catholic-schools-to-close 
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New Parish Outside Nashville Welcomes Growth Of Community, 
Plans For New Catholic Schools 

 
After moving to Nolensville, Tennessee, 14 
years ago, Laura Czarka began frequent 
drives out Nolensville Road to a greenhouse 
where she would buy plants every spring 
and fall. On each drive, she passes a hilly 
horse farm, where she said she had a dream 
to purchase one day the property for her 
family and her children’s families to live on. 
 
“I knew it wasn’t realistic, it was never 
going to happen,” said Czarka, who moved 
to Nolensville with her husband 14 years 
ago. “But I would look up at that house, the 
barns, and the horses grazing out there, and I 
just knew it was special.” 
 
While Czarka and her husband did not 
purchase the property, they are able to visit 
it almost every day. In January 2021, the 
Diocese of Nashville acquired the land. 
They established a parish and appointed a 
pastor in June. Over the next several years, 
the 166-acre parcel will become home to a 
K-8 school, a high school, and Mother 
Teresa Catholic Church. 
 
“Nolensville is growing exponentially, and 
it’s one of the fastest growing places in 
Tennessee,” said Father Anthony Stewart, 
pastor of Mother Teresa Catholic Church. 
“There are Catholic Churches that surround 
this whole area, and, you would ask 
yourself, if you’re looking at a map, why 
isn’t there a church there?” 
 
Nolensville is a charming town, Fr. Anthony 
said, but it is also experiencing robust 
growth. They are absorbing residents from 
historically Catholic communities such as 
those in New York, New Jersey, Illinois, and 
California. 
 

“The school systems are very good, the 
taxes are low, and it’s just a really beautiful 
area,” Fr. Anthony said. “The values of faith 
and family in the southern part of the United 
States are really attractive to people. It’s a 
great place to raise a family.” 
 
Mother Teresa Catholic Church is in a 
strategic position on the map with the 
growth of the area, Fr. Anthony said. The 
new property was purchased for $4.2 million 
dollars, with $3.2 million coming from two 
anonymous families and the remainder from 
the diocese. 
 
“This is subjectively good news, that a new 
church is being opened,” Fr. Anthony said. 
“While in some places the faith is waning, in 
other places, it is growing. This is a 
testament that the faith is still alive.” 
 
Before the parish was established, families 
would drive to Holy Family Catholic Church 
in Brentwood, about 10 miles away, where 
Fr. Anthony was previously the associate 
pastor. 
“We had on our parish database that 333 
families lived in Nolensville, but were 
driving to Holy Family because it was the 
closest Catholic church,” Fr. Anthony said. 
“It was obvious that Nolensville could 
sustain a Catholic church of its own.” 
 
 
The parish met for their first Mass Sept. 5 at 
Nolensville Elementary School, which will 
continue to be their location for Sunday 
Masses until construction begins on the new 
property. More than 600 people attended 
between two Masses, and more than 200 
people helped set up beforehand. 
“We’re repeating history because our parent 
church, Holy Family, about 30 years ago, 
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started in a high school gym,” Fr. Anthony 
said.
 
Autumn Jones 
 
https://www.catholicworldreport.com/2021/11/05/new-parish-outside-nashville-welcomes-
growth-of-community-plans-for-new-catholic-schools/ 
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Faith Shines Through Tragedy At Madrid Catholic School 
 

One child died when a parent hit a group of students with her car. 
 
A tremendous tragedy has struck a Catholic 
girls’ school in Madrid, Spain, but the faith-
filled response of those most affected has 
left everyone in awe. 
 
On Thursday at the Montealto school, a 
parent who was in the process of parking her 
minivan accidentally struck three of the 
students: girls ages 12, 10 and 5.  
 
The older two are in critical condition, but 
the youngest did not survive. Her mother 
reached her side before the child died, with 
enough time to embrace her and tell her she 
loved her. 
 
Other students had immediately run for the 
chaplain of the school, who arrived in time 
to give the little one the Last Anointing. 
 
Then, as the child was already on her 
journey to God, the mother reached to 
embrace and console the parent who had 
been driving the vehicle. 
 
The tragedy occurred at the end of the 
school day, with dozens of students and 
parents witnessing. Montealto is a school 

linked to the chaplaincy provided by Opus 
Dei. 
 
The reaction of those in the vicinity was of 
course immediate – some offering first aid 
and CPR, others calling for ambulances, 
some even running to a nearby hospital to 
entreat the help of ER doctors. 
 
Parents have shared their admiration at the 
mother’s reaction. The other mom, the 
driver, faces her own devastation. 
 
A Rosary chain began right away, with 
school families and others across Madrid 
praying for the victims, the families, and 
also the driver. The cardinal archbishop of 
Madrid offered his own condolences. 
 
Friday was a day of prayer at the school, 
with the Blessed Sacrament exposed. 
Students say they are taking the tragedy 
united, as a family, of faith and in prayer. 
 
“All that we can do is pray,” the school 
community has told the journalists who’ve 
arrived to the scene. 

 
Benito Rodríguez 
 
https://aleteia.org/2021/11/05/faith-shines-through-tragedy-at-madrid-catholic-school/ 
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Catholic School In Brooklyn Diocese Dismisses Teacher 
Who Contracted Same-Sex Marriage 

 
A music teacher at a Catholic school in the 
Diocese of Brooklyn was fired for violating 
a morality clause he agreed to at the time of 
his employment, said a statement from the 
diocese. 
 
“Matthew LaBanca no longer serves as the 
music teacher at St. Joseph Catholic 
Academy or as the Music Director at Corpus 
Christi Church,” said a statement from St. 
Joseph Catholic Academy in Astoria and 
Corpus Christi Church in Woodside 
provided to CNA by Adriana Rodriguez, 
press secretary for the Diocese of Brooklyn. 
 
“His contract has been terminated based on 
the expectations that all Catholic school and 
academy personnel, and ministers of the 
Church, comply with Church teachings, as 
they share in the responsibility of 
ministering the faith to students,” Rodriguez 
said. 
 
“Despite changes to New York State law in 
2011 legalizing same-sex marriage, Church 
law is clear. We wish Mr. LaBanca only the 
best in his future endeavors,” said the 
statement. 
 
On Oct. 13, Matthew LaBanca was fired 
from his positions as parish music director at 
Corpus Christi Church and as music teacher 
at St. Joseph Catholic Academy. LaBanca 
had worked as an organist and choir leader 
off and on for 16 years at Corpus Christi, 
and had taught music since 2015. 
 
LaBanca married his longtime male partner 
in August in a ceremony officiated by his 
father, who was ordained online by the 
Universal Life Church. The Catechism of 
the Catholic Church states that marriage is 
between one man and one woman who are 

not previously married without an 
annulment. 
 
While it is illegal to discriminate on the 
basis of sexual orientation, the “ministerial 
exception” or “ecclesiastical exception” 
means that religiously-based employers are 
not subject to these laws. 
The contract for teachers at Diocese of 
Brooklyn schools, which was provided to 
CNA by Rodriguez, requires that employees 
agree that they are serving in a ministerial 
role. 
 
“As a condition of employment, the 
TEACHER and the Academy are involved 
in the ministry of teaching and conveying 
the Roman Catholic Faith,” says the 
contract. “The TEACHER is essential to the 
ministry of conveying the Faith and 
acknowledges that she/he is a minister of the 
Roman Catholic Faith. ” 
 
Additionally, the contract reads, “The 
TEACHER agrees to teach and act 
according to the laws and precepts of the 
Roman Catholic Faith,” along with U.S. and 
New York laws, as well as a Code of 
Pastoral Conduct and Guiding Principles 
printed in the employee handbook. 
 
Teachers, per the diocesan contract, are 
“essential to the ministry of conveying the 
Faith” and must acknowledge that “she/he is 
a minister of the Roman Catholic Faith” to 
accept the job. 
“The TEACHER is to teach and convey the 
Roman Catholic Faith by being a role model 
of the Catholic Faith to their students. The 
TEACHER is to be a practicing Roman 
Catholic. The TEACHER is to support and 
exemplify by his/her public conduct 
Catholic Doctrine and Morality,” says the 
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contract. Further, teachers must “incorporate 
objects of Catholic Faith into the learning 
environment” and must “have religious 
articles displayed in the classroom at all 
times.” 
 
Although the contract states that “The 
Teacher will also lead her/his class children 
in prayer at least two (2) times per school 
day” and forbids the teaching, advocating, 
encouraging, or counseling of any beliefs or 
practices against Church teaching, LaBanca 
disagreed that he was a minister. 
 
LaBanca told the New York Times that he 
did not consider himself to be a minister at 
the school, and that he did not sign a similar 
contract for his job as music director at a 
parish. 
 
“I would say that’s a strong label for what I 
do,” he told the New York Times. “I would 
never have labeled myself a minister. And at 
school I was Mr. Matt, or Mr. Matthew, I 
was never called a minister.” 
 
He explained to the New York Times that 
his sexuality was never a secret at either job. 
 

“I respect that some people in the 
community may not understand or may not 
be able to see beyond what their catechism 
or their culture or their parochial mind-set 
may have informed them about this issue,” 
said LaBanca. “I was respectful in that 
regard, but people knew I was gay.” 
 
In July 2020, the Supreme Court ruled in a 
7-2 decision that Catholic school teachers 
fall under the “ministerial exception” and 
are not subject to anti-discrimination laws. 
 
“The religious education and formation of 
students is the very reason for the existence 
of most private religious schools, and 
therefore the selection and supervision of the 
teachers upon whom the schools rely to do 
this work lie at the core of their mission,” 
wrote Justice Samuel Alito for the majority 
decision in Our Lady of Guadalupe School 
v. Morrissey-Berru. 
 
“Judicial review of the way in which 
religious schools discharge those 
responsibilities would undermine the 
independence of religious institutions in a 
way that the First Amendment does not 
tolerate,” he said.

 
Christine Rousselle 
 
https://www.catholicworldreport.com/2021/11/05/catholic-school-in-brooklyn-diocese-
dismisses-teacher-who-contracted-same-sex-marriage/ 
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Defeating the Cancel Culture With Kindness 
 
It’s a book! It’s a game! It’s got a sticker, 
and a token, and a secret message!There’s a 
map of a very special island! BRAVE 
Books’ new release Fame, Blame, and the 
Raft of Shame, by U.S. Congressman Dan 
Crenshaw, packs in all of that and more—
promising hours of pure fun along with 
moments of insight as elementary-school 
children learn to resist the cancel culture.   
 
Rep. Crenshaw, Republican Congressman 
from Texas and former Navy SEAL, was 
seriously injured in an explosion in Iraq in 
2012, suffering the loss of his right eye and 
impaired vision in his left eye. Despite his 
massive injuries, Crenshaw remained upbeat 
and determined; and it is that positive 
outlook that he hopes to pass along to the 
younger generation through Fame, Blame, 
and the Raft of Shame. 
 
Crenshaw has written before about the 
divisive mob politics that have threatened 
American culture. His best-seller for 
adults, Fortitude: American Resilience in the 
Age of Outrage, encourages readers to 
demonstrate tolerance and resilience, and to 
turn away from the prevailing “safety 
culture” of trigger warnings and safe spaces. 
We must all, Crenshaw insists, lighten up, 
toughen up, and begin treating our fellow 
Americans with respect and grace. 
 
But back to the kids’ book: The citizens of 
Starlotte City range from Eva, a voluptuous 
hippopotamus who aspires to be an actress, 
to Swan, a famous magician with no sense 
of humor. When Skunk makes a joke about 
Mr. Mountain Lion—who happens to have 
one eye and wears an eye patch just like Dan 
Crenshaw’s—Swan wants to make an 
example of him to warn others not to make 
cruel jokes. Skunk is hurled by the 

community onto the Raft of Shame and 
sentenced to swirl in the whirlpool.  
 
But that was not the end. One by one, the 
citizens of Starlotte City—the Beaver, the 
Chipmunk, the Antelope—each did 
something which Swan deemed to be 
offensive. The crowd on the Raft of Shame 
grew larger, causing the whirlpool to soak 
the city.  
 
The spell is broken when, finally, Eva 
breaks free from Swan’s negative influence 
and calls on the citizens of Starlotte City to 
forgive one another. “If we put Swan on the 
raft,” Eva warns her fellow citizens, “we’re 
just as mean as she is. Instead of banishing 
animals when they say mean things, we can 
choose not to listen to them.” 
 
After the story ends, children can take the 
BRAVE Challenge, practicing the skills of 
kindness and resilience they’ve learned in 
the pages of Fame, Blame, and the Raft of 
Shame by playing games. 
 
Game #1, “Get Me Off This Raft!” teaches 
how to forgive and how to ask for 
forgiveness, and how to understand each 
other’s intentions.  
 
Game #2, “Operation Raft Rescue,” shows 
how to help others by using constructive 
feedback instead of tearing them down.  
 
And Game #3, “The Big Laugh Challenge,” 
helps children to understand how canceling 
shuts down and isolates, but laughter brings 
joy and communion. 
 
The hours of tabletop fun and family 
conversations will, Dan Crenshaw hopes, 
lead to years of peaceful coexistence, as 
children learn to get along well with friends 
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who have opposing viewpoints. The lessons 
imparted in Fame, Blame, and the Raft of 
Shame will result in fewer statues being 
toppled, fewer books being removed from 
library shelves, fewer high school students 
being rejected for their conservative 
viewpoints, and fewer classic films being 
altered with a “filter” that screens out speech 
that is deemed offensive.  
 

Rep. Crenshaw says: 
 
When we show kindness in the face of 
cruelty, it gives us the opportunity to break 
down divisions. We avoid unnecessary 
conflict, and can even start a friendship. 
This doesn’t mean you shouldn’t stand up 
for yourself, but you should do so with grace 
and fortitude, not bitterness and contempt.

Kathy Schiffer 
 
https://www.crisismagazine.com/2021/defeating-the-cancel-culture-with-kindness 
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San Diego Diocesan Schools To Accept Personal Belief Exemption  
From Student Covid Vaccine Mandate 

 
Catholic schools in the Diocese of San 
Diego will accept “any” personal belief 
exemption for the coronavirus vaccine once 
California’s mandate for schoolchildren 
goes into effect.  
 
“In implementing any legal mandate for 
Covid vaccinations that includes a personal 
belief exemption, the Catholic schools of the 
Diocese of San Diego will accept any 
parents request for exemption as valid,” said 
a Nov. 1 letter to school pastors and 
principals from the diocese’s Offices for 
Schools and Communications & Public 
Affairs.  
 
“The consensus among legislative analysts 
with whom we have spoken is that it is 
unlikely that the legislature will give 
legislative approval for a mandate without a 
personal belief exemption,” they said.  
 
On Oct. 1, California Gov. Gavin Newsom 
(D) announced that all children enrolled in 
public, charter, or private schools aged 12 
and older would need to be vaccinated 
against the coronavirus, albeit with personal 
belief exemptions. This mandate gos into 
effect January 2022.  
In California, a 2019 law prohibits religious 
exemptions and personal belief exemptions 
for standard childhood vaccinations, 
including measles, rubella, polio, and 
inoculations against seven other diseases. 
Only medical exemptions are allowed for 
these cases. Prior to this policy, parts of the 
state had childhood vaccination rates 
comparable to developing countries.  
 
While religious and personal belief 
exemptions are not allowed for fully-
approved childhood vaccines, California law 
requires that any additional vaccine that is 

added to the list of mandatory vaccinations 
without legislative approval must allow for 
personal belief exemptions. Newsom did not 
go through the California legislature when 
mandating the coronavirus vaccine for 
students.  
 
Presently, the COVID-19 vaccine produced 
by Pfizer-BioNTech is available for children 
aged 5 and up thanks to an emergency use 
authorization.  
 
The mandate has proven divisive even ahead 
of its implementation, said the diocese.  
“The question of Covid mandates divides 
our parent communities as it divides our 
societies,” they said. “We hope that this 
course of action by the diocese balances the 
need to protect the health of our students, 
teachers and staffs with the rights of parents 
to decide issues vital to their children.”  
 
A personal belief exemption from a vaccine 
requirement is different than a religious 
exemption, as a personal belief is not based 
on some sort of creed. Presently, 44 
states allow for some sort of religious 
exemption; 15 of those states also permit 
“personal belief” exemptions.  
 
Only California, Connecticut, Maine, 
Mississippi, New York, and West Virginia 
do not allow religious exemptions from 
childhood vaccine mandates.  
 
Only California has required children to be 
vaccinated against COVID-19 in order to 
attend school. Conversely, 17 states have 
passed laws or have issued 
directives prohibiting educational 
institutions from mandating their students 
receive the coronavirus vaccine.  
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For Catholics, religious exemptions for the 
coronavirus vaccine are typically not 
available. Many Catholic leaders, including 
Pope Francis, have explicitly promoted the 
vaccine, and the United States Conference 
of Catholic Bishops has stated that reception 
of the vaccines is licit.  
 
In a December 2020 note the Congregation 
for the Doctrine of the Faith stated that 
although vaccines with a remote connection 
to abortion are “morally acceptable,” it also 
stated that “vaccination is not, as a rule, a 
moral obligation” and “therefore, it must be 
voluntary.”  
 
The congregation acknowledged “reasons of 
conscience” for those refusing a vaccine, 
while at the same time noting: “In the 
absence of other means to stop or even 
prevent the epidemic, the common good 
may recommend vaccination, especially to 
protect the weakest and most exposed.” 
 
In the Diocese of San Diego, Bishop Robert 
McElroy explicitly ordered his priests to 
refuse any requests for a religious 
accomodation to the mandate.  
 

In August, McElroy said that he had 
received several inquiries from priests 
regarding “a declaration written by the 
Colorado Catholic Conference on the issue 
of vaccinations and Catholic teaching.” 
 
“The purpose of this declaration seems to be 
to elicit from the pastor a public indication 
that a specific parishioner’s decision to 
refuse the COVID vaccine is rooted in and 
supported by authentic Catholic faith,” said 
McElroy in a letter to the priests of his 
diocese on Aug. 11.  
 
To do so would be “particularly 
problematic,” as the Holy See did not raise 
objections to the vaccines and even said 
receiving one would be “laudatory,” he 
said.   
 
“Thus the pastor is being asked not to 
endorse what the Church does not teach on 
this question, but rather what individuals 
might discern as their chosen bathway even 
when that pathway is built upon a rejection 
of the Church’s objective teaching on the 
morality of the Covid vaccine,” said 
McElroy.

Christine Roussell 
 
https://www.catholicnewsagency.com/news/249528/san-diego-diocesan-schools-to-accept-
personal-belief-exemption-from-student-covid-vaccine-mandate 
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The Living Tradition Of Catholic Education: A History With a Future 
 

The decline of Catholic education is a civilizational crisis,  
no less critical than the loss of Latin in the liturgy. 

 
In recent decades, Catholic education has 
become less and less distinct from 
mainstream schooling. Catholic educational 
leaders often talk of the need to educate the 
whole person and to instill “values” in 
pupils, notwithstanding the fact that values 
are contemporary America’s replacement for 
the traditional virtues. Many teachers, 
Catholic or not, would agree with these two 
vague and highly subjective goals. Things 
have not always been so. 
 
Historically, an unchanging characteristic of 
Catholic education was the search for a 
balance between the Biblical and classical 
Greek models of pedagogy. Overall, for 
most of the past two thousand years, this 
education aimed to mold pupils for the 
Christian life and their future salvation via 
training in the seven cardinal virtues, 
participation in the sacramental life, and 
knowledge of the truths of the faith. Only in 
recent decades have we deviated from this. 
 
Historically, Christian school masters 
followed the Greek trivium, or three-fold 
path of grammar, dialectic or logic, and 
rhetoric. In theory, if not practice, this was 
to be followed by the quadrivium, or four-
fold path of arithmetic, geometry, music, 
and astronomy. Astronomy was once 
deemed to be the highest secular discipline 
because it dealt with the realm closest to the 
angels. Together, the trivium and 
quadrivium made up the liberal arts, which 
were valued by most people in the West for 
centuries. 
 
The roots of this Christian system were 
almost as ancient as Christianity itself. The 
Church Fathers turned to ancient Greek 

philosophy and paideia (the Greek word for 
education) for evangelization. This had a 
major bearing on ancient Christian 
pedagogy. The Alexandrian School, led by 
Clement of Alexandria (150-215) and his 
disciple, Origen (184-253), sought to fuse 
the very best of the pagan thinkers with 
Christianity. 
 
Even if certain Fathers such as Pope 
Gregory the Great (540-604) warned against 
the teaching of the pagan authors to 
Christians, they could not escape how they 
themselves had been shaped by this 
education, as H.D. Brown notes: 
 
All of the Fathers drew upon their classical 
training and repertoire. It is also important to 
remember that, whether rejected or not, the 
values and attitudes culled from Roman 
education pervaded the Fathers’ thought, 
and as a result much that filtered through the 
system as Catholic doctrine about history, 
society, and morality was Roman and not 
specifically Christian.1 
 
The Church Fathers passed on ancient 
classical teaching, whether they intended to 
or not. Nonetheless, Biblical principles were 
always at the forefront of Christian 
education. In a letter to a friend on her girl’s 
education, St. Jerome advises strict training 
in the virtues. Jerome (342-420) also prized 
the Psalter as a source of reading practice 
and knowledge of the virtues, a practice that 
became widespread in the Middle Ages. 
According to Jerome, training in religious 
truths and ascetic practices such as fasting 
would protect the girl from the sins of the 
world: “Christians are not born, but made.”2 
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Christian education also aimed to pass on 
tradition. St. Augustine (354-430), a former 
teacher of rhetoric, reflected on education 
in De magistro. Eugen Rosenstock-Huessy 
noted in 1938 how in this treatise education 
fit into the saint’s concept of tradition: 
 
Teacher and student represent past and 
future, and, also, the bridge of 
communication between past and present. 
They are, therefore, distemporaries, not 
contemporaries. Two types exist of which 
one is embodied by the teacher, the other by 
the pupil. In learning, in teaching, in 
education, the miracle is achieved of 
bringing both together in a third time.3 
 
As the ancient world gave way to the early 
Middle Ages, the Benedictines became 
Europe’s schoolmasters. While the medieval 
era is famed for its trade in saints’ relics, the 
trade in books to add to the monasteries’ 
ever-growing libraries was also intense. The 
most famous libraries were in France, 
though the Irish and English also played 
significant roles in passing on ancient 
learning. 
 
With few educational centers on the 
Continent in the eighth century, England’s 
School of York stood out as a center of 
learning. Worried about the effects of 
inadequate education on the health of 
Christianity and, therefore, on the political 
and cultural unity of his empire, 
Charlemagne (748-814) fused the 
evangelical work of the Church with greater 
learning. He prioritized grammar to bring 
greater clarity to preaching and catechism. 
He invited the great Alcuin of York (735-
804) to be the schoolmaster of Europe. 
 
The so-called High Middle Ages saw great 
upheavals in Catholic education. If 
Charlemagne placed the first path of the 
trivium, grammar, at the core of education, 

the thirteenth and fourteenth centuries 
placed logic and dialectic, the second path of 
the trivium, at the core. 
 
It was the development of the universities, 
particularly the University of Paris, in step 
with the growth of the Franciscans and 
Dominicans who largely manned these new 
institutions, that most obviously transformed 
the educational scene in these centuries. 
Masters roamed, from university to 
university, from one Dominican or 
Franciscan house of learning to another. 
 
Born in 1225, Thomas Aquinas seemed to 
always be moving about—first to Naples, 
then Paris, Cologne, back to Paris, and Italy 
too—often following his own master, Albert 
the Great, who outlived him. Aquinas was 
on the road to a Church Council in 1274 
when he checked into a local monastery. 
The monks pressured the ailing Dominican 
into giving a few lessons, which were to be 
his last. 
 
The humanist embrace of rhetoric was the 
last of the three medieval revolutions in 
learning that followed the paths of the 
trivium itself. As was often the case, the 
change in education reflected wider social 
shifts. The fourteenth and fifteenth-century 
Italian communes were growing in political 
independence. Unsurprisingly, they also 
sought independence from the Church. This 
included education. Later, the northern 
humanists, led by Erasmus of Rotterdam 
(1466-1536), solidified the new education 
by preferring classical Greek and Latin to 
medieval Latin. 
 
 
The Jesuits, born in the humanist age, 
continued this humanist love for the classics 
until the twentieth century. Their 
contribution to education in the re-energized 
Tridentine Church paralleled that of the 
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University of Paris in the High Middle Ages. 
However, instead of students going to them 
in Paris, they went to the students. Along 
with Franciscan and Dominican educators, 
they spread throughout the world. 
 
This was the age of heroes. Adhering to the 
spirit, “Teach us to give and not to count the 
cost,” Ignatius of Loyola’s men followed the 
Portuguese adventurers to Goa, Malacca, 
Macau, and Brazil. They followed the 
Spanish to Mexico, Peru, and the 
Philippines. They followed the French to 
Quebec and further west. Everywhere they 
went, they set up colleges and trained the 
next generation. Yet they also formed the 
next generation in the Old World. Their 
influence in France was so widespread that 
most aristocrats, and even Voltaire, were 
Jesuit-trained in the eighteenth century. 
 
Female orders made tremendous 
contributions to this expansion of Catholic 
education. The Ursulines’ work paralleled 
that of the Jesuits and helped to build the 
Catholic culture of the new world. The 
Ursulines’s foundations included Mexico 
City (1585) and New France (1639). 
If the Middle Ages was the age of the 
trivium in the service of the Church, the age 
of Galileo, and the centuries that followed, 
was that of the quadrivium in the service of 
the state. Western man became enamored 
with science and, even more, with 
technology and the power that technology 
could bring over nature. This led to an ever-
widening split between society and the 
Church, which was mirrored in education. 
 
The state increasingly encroached on what 
had been the Church’s domain. 
Christianity’s influence over education 
began to decline, as Europe’s princes began 
to see the significance of technology and 
science-oriented education as keys to the 
expansion of their own power. Curiously, 

scientists themselves remained religious, if 
not Catholic. Newton wrote more on 
spiritual topics than on science. Leibniz 
wrote extensively on God, ontology (the 
metaphysics of being), and the problem of 
evil, famously concluding that “we live in 
the best of all possible worlds.” 
 
The French seventeenth century saw many 
education-related orders established. The 
Sulpicians focused on educating the 
priesthood. The Christian Brothers and 
Lasallians contributed to educating children. 
 
The growth in educational orders continued 
in the nineteenth century, when the French 
Church tried to repair the destruction of the 
Revolution. French bishop Felix Dupanloup 
(1802-78) wrote at length on education, and 
was concerned that women receive an 
education in order to have more fulfilling 
lives. Henry Newman (1801-1890) 
continues to inspire generations. 
 
Yet at the end of all the social, economic, 
and political changes in the nineteenth 
century, secularism seemed to win the day in 
many countries. The French state passed its 
law of laicité in 1905, which secularized the 
schools and took education (and a host of 
other duties) out of the hands of the Church. 
A parallel movement, the Kulturkampf, took 
place in the last decades of the century in 
Bismarck’s Germany. The Catholic Polish 
inhabitants of Prussia, for example, were 
forced to go to Germanizing and 
secularizing state schools. 
 
The twentieth century saw more fracturing, 
though there were also triumphs. Female 
religious orders, such as the Sisters of 
Loretto and the Sisters of Holy Cross, made 
tremendous, memorable, and long-lasting 
contributions. Catholic education flourished 
in the U.S. from elementary schools to 
Catholic universities. Notre Dame, 
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Fordham, Georgetown, and other institutions 
eventually became accepted parts of the 
American establishment. Perhaps too much. 
Fortunately, Rome provided strong 
leadership. The papacy’s leadership, such as 
by promoting the study of Thomism in 
seminaries, encouraged areas of growth and 
hope. Today, Thomism continues to flourish 
throughout the Catholic world. 
 
The benefits of Catholic schooling and the 
Latin Mass have been felt throughout culture 
and society. This means that the decline of 
Catholic education is a civilizational crisis, 
no less critical than the loss of Latin in the 
liturgy. The pastor’s daughter (and translator 
of Dante) Dorothy Sayers (1893-1957), 
in TheLost Tools of Learning, articulated 
this loss: 
 
Do you ever find that young people, when 
they have left school, not only forget most 
of what they have learnt (that is only to be 
expected), but forget also, or betray that they 
have never really known, how to tackle a 
new subject for themselves? Are you often 

bothered by coming across grown-up men 
and women who seem unable to distinguish 
between a book that is sound, scholarly, and 
properly documented, and one that is, to any 
trained eye, very conspicuously none of 
these things?”4 
 
What would Sayers say of the state of 
education, Catholic or otherwise, today? 
 
Yet there have been many promising 
developments in recent years. New Catholic 
educational institutions in the US claim 
greater adherence to traditional Catholic 
teaching and education than much of the 
Catholic old guard. New classical publishers 
and institutions of learning serve the 
growing need for educational resources in 
Latin, Greek, rhetoric, classical authors, 
virtue education, and the Bible. 
 
The future of Catholic education faces many 
challenges but can be bright—as long as we 
remain determined, learn about this 
tradition, and form communities of learning. 

 
Brian Welter 
 
Endnotes: 
 
1 George Hardin Brown, A Companion to Bede, Woodbridge: The Boydell Press, 2009, p. 18. 
2 St. Jerome, “A Girl’s Education,” in Jerome: Select Letters, pp. 338-369, Cambridge, 
Massachusetts: Harvard University Press, 1933. 
3 Eugen Rosenstock-Huessy, De Magistro of St. Augustine, 1938, p. 2. 
4 Dorothy Sayers, (1948) “The Lost Tools of Learning,” Hibbert Journal: A Quarterly Review of 
Religion, Theology, and Philosophy, vol xlvi, p. 4. 
	
https://www.catholicworldreport.com/2021/11/10/the-living-tradition-of-catholic-education-a-
history-with-a-future/ 
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St. John Paul the Great:  
Introducing Denver’s Newest Catholic Classical High School;  

Open House Oct. 30 
 
Nearly 30 years have passed since Pope 
John Paul II arrived in Denver and in a 
prophetic word, destined it to be the center 
of the New Evangelization. Among the 

many fruits of World Youth Day, the 
Archdiocese of Denver now welcomes its 
latest — St. John Paul the Great Catholic 
High School.  

 
The new high school is Catholic, 
independent and co-ed. Its classically 
inspired curriculum will be academically 
rigorous, especially in the areas of math and 
science. A robust sports program will 
accompany formation in the fine arts, 
adventure in the backcountry, and future 
opportunities for pilgrimage. 
 
Located adjacent to Our Lady of Lourdes 
Catholic Church, the high school has been 
established in Denver’s old Rosedale 
Elementary School. Renovations are 
underway, with Phase I construction to be 
completed by the late spring. Its inaugural 
year, 2022-2023, will welcome ninth and 
tenth grade students, until the school reaches 
its capacity of grades 9-12 at 440 students. 
The school is, of course, open to all students 
and their families throughout Denver and 
surrounding areas. 
 
But is another Catholic high school really 
necessary? The John Paul the Great team 
believes so. Ideological forces have radically 
altered the present state of education — and 
a new response of robust Catholicity is 
required. Furthermore, young families have 
repeated the same request: a formation in 
Catholic orthodoxy that, while being 
resilient and uncompromising, is at the same 
time joyful, Marian and mission-oriented. 
For this purpose, John Paul the Great 
recommits to the central work of human 
formation — the presupposition of true 
orthodoxy — the fruit of which is always a 
culture of joy. Hearing the call of 

Archbishop Aquila to move from the 
maintenance of Christendom and into 
apostolic mission, this new high school is, in 
many respects, the first-born institution of 
his apostolic mandate.  
 
“Given the great mission that parents have 
in raising up saints,” says Rosemary Vander 
Weele, principal of Our Lady of Lourdes 
Catholic School and board member to the 
high school, “St. John Paul the Great exists 
to support families in offering a high school 
experience full of joy that will form young 
men and women who will bring the truth of 
Christ to the culture.” 
 
St. John Paul the Great Catholic High 
School was born from the prayer and 
dialogue of a community of educators, 
priests, and benefactors. Specifically, the 
vision of the school has been developed by 
leaders in classical education in close 
collaboration with members of the 
Companions of Christ. The latter, a 
community of diocesan priests founded in 
Denver in 2007, desire to serve not just as 
sacramental chaplains but as teachers in the 
classroom and fathers to the community. 
Through their shared mission, they 
contribute in a unique way to the 
evangelization of the students and the 
cultivation of vocations.   
 
Pope John Paul II’s vision of holiness 
captivated the world because it was 
authentically human. This new high school 
exists to offer young people the human 
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experience of life in Christ, patterned after 
our great model and patron. When education 
is centered on the Incarnation, then the 
project of human formation becomes the 
decisive task for a vibrant orthodoxy in a 
post-Christian age.  
 

It is to this vision — and all the practical 
questions that accompany it — that all are 
invited to learn more by attending our 
upcoming Open House on Oct. 30 at 1:30 
p.m., in the gym of Our Lady of Lourdes 
Catholic School (2256 S. Logan Street, 
Denver). For more information or to register 
for the event, visit jpthegreatdenver.org.  

Fr. John Nepil 
 
https://denvercatholic.org/st-john-paul-the-great-introducing-denvers-newest-catholic-classical-
high-school-open-house-oct-30/ 
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The Obscenity Of Segregating Schoolchildren By Race 
In the Name Of Anti-Racism 

 
It’s breathtaking in its perverse 
perniciousness: a Manhattan junior-high 
school’s plan to racially separate 7th and 8th 
grade students into so-called “affinity 
groups” for class discussions on racial 
identity and social justice. This is a public 
school teaching children that the color of 
their skin matters more than the content of 
their character. 
 
The principal, Shanna Douglas, says the 
exercise serves the school’s mission to 
“undo the legacy of racism and oppression 
in this country that impacts our school 
community.” No, it’s feeding, even creating, 
an entirely new racism. 
 
The Lower Manhattan Community School is 
44 percent Asian, 29 percent white, 15 
percent Hispanic and 8 percent black. That 
melting pot surely teaches them plenty about 
how to get along, fostering friendships that 
show them they’re not really different. 
Douglas wants them obsessing about 
differences that shouldn’t matter at all. 
 
And the city Department of 
Education defends her: DOE flack Nathaniel 
Styer calls the planned discussions a “two 
day celebration.”  
 

Some parents are even sold on this madness, 
though one mom conceded that most parents 
are too afraid to speak out. 
 
Not all: One father told The Post that some 
families want teachers to focus on 
academics, not this garbage. “Teach the 
history,” he said. “Tell that story. I’m all for 
an honest accounting. But this is something 
different. It’s insidious.” 
 
New York parents have no problem with 
their kids learning about the nation’s history 
of slavery and discrimination, nor discussing 
the modern legacy of it. But the goal should 
surely be Dr. Martin Luther King Jr.’s vision 
of a time when we become one big family of 
Americans: “Not white Americans, not 
black Americans, not Jewish or Gentile 
Americans, not Irish or Italian Americans, 
not Mexican Americans, not Puerto Rican 
Americans, but just Americans.” 
 
Plenty of work remains to be done. But no 
one needs the schools actively setting that 
work back by insisting on maximal race-
consciousness, let alone by literally 
imposing racial segregation on junior-high 
kids. Dr. King is surely rolling over in his 
grave.

Post Editorial Board 
 
https://nypost.com/2021/11/21/the-obscenity-of-segregating-children-in-name-of-anti-racism/ 
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Learn How To Sing Gregorian Chant With This Podcast 
 
The beautiful and mysterious tones of 
Catholic chant have inspired dedication in 
the faithful for centuries. While these often 
somber tones are moving to hear, they can 
be difficult to sing, especially for those 
unfamiliar with the ancient musical 
format. Now there’s a new podcast series 
that is teaching the nuance of this sacred 
artform, and it’s run by a non-profit men’s 
choir Floriani. 
 
Floriani is a new ensemble that just 
established themselves as a 501(c)(3) in 
May of 2021. They accompanied their 
launch with a lovely rendition of “Salve 
Regina,” and then promptly delved into a 
new podcast series, called Chant School 
Podcast. In the first three weeks they have 
already released five lessons on chant.They 
explain their mission on their website: 
 
“St. Hugh of Cluny once spoke of how the 
learning, practicing, and singing of liturgical 
chant is a sure way to grow in holiness, in 
closeness to the Word, and in submission to 
the discipline of singing God’s praises. 
Floriani has taken these words to heart, and 
it is our intent to inspire and educate the 
next generation of Catholic musicians in the 
spirit of this beautiful inheritance.” 
 
“St. Hugh of Cluny once spoke of how the 
learning, practicing, and singing of liturgical 
chant is a sure way to grow in holiness, in 
closeness to the Word, and in submission to 
the discipline of singing God’s praises. 
Floriani has taken these words to heart, and 
it is our intent to inspire and educate the 
next generation of Catholic musicians in the 
spirit of this beautiful inheritance.” 
 
“The ‘Ave Maris Stella’ is a chant that 
probably goes back to the 9th century … 
The chant itself probably arrives in the 12th 

century and that’s the earliest we see the 
notation for it. Regardless, it is a powerful 
text and it emphasizes the Virgin Mary’s 
role as the ‘Star of the Sea,’ the Northern 
Star that is fixed in the sky and we can 
follow.”  
 
Giorgio goes on to tell a quick story related 
to the chant. He explains that in the 13th 
century, St. Bridget of Sweden was taken by 
a Roman mob and prepared to be burned 
alive. While on the pyre, Our Lady asked 
her to sing the “Ave Maris Stella,” which 
she did. When she reached the phrase “Solve 
vincla reis” (Loosen the chains of the guilty) 
St. Bridget was released. 
 
The lesson proceeds with the pair taking 
viewers step-by-step through the chant. First 
they sing a section, then they explain each 
portion of it. They go through the Latin 
pronunciations syllable-by-syllable in order 
to ensure that each word is sung with the 
appropriate nuance.  
 
One of the things that we appreciate most 
about this series is that they don’t just teach 
to sing, they teach how to practice. The 
routines and habits singers learn when they 
practice are an aspect that can make or break 
a performance. Here, they show singers how 
to break down complex sections and tackle 
them phrase by phrase until the student can 
achieve chant perfection.  
 
There are already five episodes of the Chant 
School Podcast, totalling over an hour and a 
half of free vocal lessons. As it hasn’t even 
been a month since their launch, this prolific 
pace could see as many as a dozen lessons 
by year’s end. Be sure to like and follow 
their YouTube page in order to support their 
non-profit mission to teach the next 
generation of Catholics to chant.  
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 Start your lessons today at Floriani’s 
website, or on YouTube at Floriani Sacred 
Music. 

 
J-P Mauro 
 
https://aleteia.org/2021/11/22/learn-how-to-sing-gregorian-chant-with-this-podcast 
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Cordileone To Catholic Students After Boycott Of Pro-Life Assembly:  
'Do Not Be Victims Of the Culture' 

 
The archbishop of San Francisco has 
encouraged students at a local Catholic high 
school to reject the lies of the abortion 
industry and become courageous advocates 
for life, following a boycott of a pro-life 
assembly at the school.  
 
“Do not be victims of the culture,” 
Archbishop Salvatore Cordileone wrote in 
an open letter to students at Archbishop 
Riordan High School.  
 
Cordileone met with student leaders at the 
high school on Nov. 8 to discuss the 
incident.  
The meeting was "a chance for productive 
and thoughtful dialogue," said the high 
school's interim president, Tim Reardon. 
 
Cordileone wrote an open letter to all 
students in preparation for the meeting. The 
text of his letter was published by First 
Things Nov. 19.  
 
“There are powerful forces in our country 
that use slogans to co-opt you into being 
agents of their own self-serving agendas. 
You must see through the lies,” he said in 
the letter. 
The students staged a walkout Oct. 22 to 
protest an all-school assembly featuring pro-
life speaker Megan Almon. 
 
According to an account of the incident by 
the San Francisco Chronicle, students began 
to exit the auditorium and file into an 
adjacent gym about “five minutes” into the 
presentation, leaving “a few dozen of the 
school’s more than 800 students” in the 
auditorium for the entire talk. 
The walkout has since gained media 
attention after a video of the walkout went 

viral, with several hundred thousand views 
on TikTok. 
 
“My school tried to hold a pro-life 
assembly,” on-screen text on the video of a 
throng of masked students reads, “So we 
walked out.” 
 
In his letter, Cordileone praised students for 
their idealism and energetic advocacy for 
justice. He then challenged the students to 
discern the truth about abortion.  
 
“Abortion is the killing of a human life,” 
Cordileone wrote. “This is a scientific fact. 
The fetus in the mother’s womb is a unique, 
growing human being, with its own unique 
DNA.  
 
“The method of killing depends on the stage 
of pregnancy and type of abortion, but often 
involves such techniques as dismembering 
the limbs, crushing the skull, and burning 
the body,” he said. 
 
But above all, abortion is a moral issue, the 
archbishop wrote.  
 
“No matter the method, abortion is a 
horrendously violent act,” Cordileone said. 
“This is not hyperbole. It is scientific fact.” 
 
Cordileone went on to challenge students to 
advocate for the truth about abortion, which 
is not glamorous, but fosters greatness.  
 
“Think of the abolitionists of the mid-19th 
century, or the advocates of civil rights of 
the mid-20th century: They did not fit into 
the societies of their times, advocating for 
politically unpopular and unfashionable 
causes,” he wrote. “They risked, and some 
lost, their lives in the effort to correct the 
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greatest injustice of their time. We now 
regard them as the moral heroes of their 
generation.” 
 
He cited Rev. Dr. Martin Luther King, Jr., 
who once said that “the arc of the moral 
universe is long, but it bends toward 
justice.” 
 
“This, though, only happens when a new 
generation of moral heroes rises up to 
correct the injustice,” the archbishop wrote. 
“This requires a strong backbone, great 
spiritual stamina. Will you be the moral 
heroes of your generation? Do you have 
what it takes?” 
 
Cordileone urged the students to cultivate 
their prayer lives. He wrote that only 
Christ—and His Church—can offer women 
true choice in the face of an unplanned 
pregnancy, and healing after an abortion.  
 
He encouraged young women at the high 
school to cherish their fertility as a blessing 
that does not come at the cost of progress for 
women.   
 
“God has given you the awesome gift of 
being able to conceive and bring to the light 
of day a new, unique human being, with an 
immortal soul,” he wrote. “I’m old enough 
to remember a time when our society 
cherished this gift and protected it; indeed, 
in effect, society organized itself around it.” 
 
“It is true that back then women were 
deprived of many opportunities that they 

now enjoy, and this is progress to be 
celebrated. However, it should not come at 
the cost of women having to cancel out this 
awesome gift.” 
 
Cordileone challenged young men at the 
high school to respect women as equals, not 
as tools to be used for selfish pleasure.  
 
“You still have a ways to go before you 
mature into full manhood,” he wrote. “If you 
want to remain a boy forever, then spend 
your life caring only about yourself and 
every little immediate pleasure that you 
desire, because to be a real man requires a 
life of sacrifice and virtue.  
 
“It also means acting responsibly by 
showing respect toward women as your true 
equals and cherishing and respecting that 
awesome gift she has of bringing new life 
into the world,” he said. 
He prayed that students at Archbishop 
Riordan High School would be open to 
learning and growing in their knowledge, 
“and especially open to hearing and trying to 
understand points of view different from 
your own, even points of view with which 
you strongly disagree.” 
 
“I wish that is what those of you who 
walked out of the speech by a pro-life 
activist recently would have done,” he 
wrote. “This action put on full display one 
of the blind spots of youth due to young 
people’s lack of extended life experience: 
gullibility.”

 
Kate Olivera 
 
https://www.catholicnewsagency.com/news/249676/cordileone-to-catholic-students-after-
boycott-of-pro-life-assembly-do-not-be-victims-of-the-culture 
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Protestantism, Anti-Catholicism, And Public Education In the United States 
 
Despite its tradition of de-centralized, local 
control, the public school system in America 
has functioned as the established Church of 
the United States. 
 
This election season, the political eyes of the 
nation turned to Virginia, my current state of 
residence. The race for governor turned an 
off-year election decidedly on, with the 
battle between Republican candidate Glenn 
Youngkin and Democrat (and former 
governor) Terry McAuliffe understood by 
many to be a referendum on the 2020 
presidential election—and by some, nothing 
less than a battle for the Soul of America 
and the future of civilization as we know it. 
These cosmic issues have found a curious 
focus: education. Many Virginians are up in 
arms about elite, liberal school boards 
imposing progressive ideology—be it 
transgenderism or wokeness—on innocent, 
unsuspecting children. Youngkin styled 
himself a defender of “parents’ rights” in 
education, while McAuliffe predictably 
came to the defense of the education 
establishment. Youngkin’s victory has been 
hailed as a victory for parents. 
 
From a Catholic perspective, the conflict 
around education raises historical questions 
and reveals a certain historical short-
sightedness. How did we get here? The 
historian can only answer that we are, in 
some sense, right where we have been from 
the beginning of public education in 
America. Have school boards always been at 
war with parents? Not directly. The original 
combatants were school boards and 
churches, most especially the Catholic 
Church, which at the beginning of public 
education in the United States struck most 
Protestants as the single greatest threat to 
American democracy. 
 

The very existence of public schools has 
perhaps never fit comfortably with the 
American ideal of democratic self-
sufficiency. The Founders certainly believed 
in the need for an educated citizenry, but as 
suffrage was restricted to a propertied (and 
educated) elite in the first decades of the 
republic, there was no need for widespread 
public education; educated men of property 
were self-sufficient by virtue of their 
education and property. 
 
The difficulties began when those property 
restrictions fell away: with the unwashed 
masses able to vote, what would become of 
the great work of the Founders? Some, call 
them Jacksonian Democrats, believed that 
the average man was gifted by God and/or 
Nature with all of the qualities needed to be 
a politically responsible citizen. Others, call 
them Whigs, were not so sure. The political 
descendants of the old Federalist wing of the 
Founding generation, Whigs insisted that the 
common man needed education in order to 
be a responsible citizen—with 
“responsible,” of course, meaning someone 
who would see eye-to-eye with Whigs on 
the great political issues of the day. 
Education has thus been a matter of politics 
from the very start. 
 
It was, moreover, a matter of religion. The 
disestablishment clause of the First 
Amendment had bequeathed a tradition of 
religious pluralism to the new nation. The 
overwhelmingly rural character of early 
American society brought with it a 
geographic dispersion that allowed the 
various religious groups to keep at a 
peaceable distance. Increasing urbanization, 
along with proposals for a common, public 
school system, threatened to break this 
peace. 
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All parties involved in the early debates over 
education believed that true education 
required some sort of religious instruction, if 
only to reinforce basic Christian moral 
principles. The average Christian of the 
early 19th century had yet to see the line 
between morality and “sectarian” doctrines 
as clearly as the more deistically inclined 
Founders. Baptists, Presbyterians, and 
Methodists open to the idea of education 
initially wished to educate their children in 
denominational schools. Whig education 
reformers believed such religious divisions 
would defeat one of the main purposes of 
public education: to tame the anarchic 
tendencies of modern democracy by 
developing a single standard of rational 
citizenry. 
 
Denominational identities remained strong 
enough to breed suspicion of universal 
standards of Christianity. That so many 
leaders of the “common school” movement 
were Unitarians, a denomination at the far 
liberal extreme of American Protestantism, 
only exacerbated these suspicions. Horace 
Mann, one such Unitarian, assumed the 
office of Secretary of the newly created 
Massachusetts Board of Education in 1837. 
He endeavored to persuade skeptics that a 
public school should refrain from teaching 
any religious precepts particular to specific 
denominations but must nonetheless teach 
the Christian morality common to all 
denominations. Moral instruction would 
take place simply by the reading aloud of 
passages from the Bible, without comment, 
at the beginning of every school day. No 
Protestant could object to the reading of the 
Bible. 
 
Before the various Christian groups could 
decide if such necessary reading were 
sufficient to Christian education, a new 
group that did object to Bible reading 
entered the debate: Catholics. 

The increasing immigration of Catholics to 
the United States during the 1830s was no 
small part of the troubling, democratic 
destabilization that reformers sought to 
contain through education. Catholic bishops 
in growing cities such as Philadelphia 
initially greeted the new public school 
system as an opportunity for Catholic 
immigrants to integrate into American 
society and acquire the education that would 
help them rise in the world. Still, the Bible 
reading proposed by Mann and other 
educational leaders presented an obstacle for 
Catholics who were forbidden to read 
unauthorized translations, such as that of the 
Anglican King James Bible, the standard 
translation used by English-speaking 
Protestants. Bishop Francis Kenrick of 
Philadelphia spent several years in the late 
1830s trying to work out some sort of 
compromise with the city’s Board of 
Controllers for the Public Schools. 
 
Similar controversies were brewing in the 
other great Catholic population center of the 
time, New York City. Bishop John Hughes, 
whose pugnacious style earned him the 
nickname, “Dagger John,” was far more 
confrontational than his counterpart in 
Philadelphia. A native of Ireland who bore 
the memory of his country’s oppression at 
the hands of English Protestants, Hughes 
viewed the efforts of reformers to promote a 
new, non-sectarian model of education as 
nothing less than an assault on Christianity. 
In his “Address of the Catholics to Their 
Fellow Citizens of the City and State of New 
York (1840), Hughes states: 
 
A new sectarianism antagonist to 
all Christian sects has been generated in . . . 
the public schools . . . this new sectarianism 
is adopted by the Common Council of the 
City, and is supported, to the exclusion of all 
others, at the public expense. Have the 
conscientious Methodists, Episcopalians, 
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Baptists, Lutherans, and others, no scruples 
of conscience at seeing their children, and 
the children of the poor brought up under 
this new sectarianism? It is not for us to say, 
but for ourselves we can speak. And we 
cannot be parties to such a system, except by 
legal compulsion against conscience. 
 
Hughes’s attack on the education elite is 
completely in keeping with his reputation as 
a nineteenth-century version of a Catholic 
culture warrior. More surprising is his 
ecumenical appeal to Protestants to unite 
with Catholics in a Christian coalition 
against secularism. 
 
Both the attack and the appeal sound 
strikingly contemporary. Both failed to 
affect the trajectory of public education or 
relations between Catholics and Protestants. 
Faced with a choice between following the 
lead of Unitarians or making common cause 
with Catholics, American Protestants chose 
the Unitarians, who at least still allowed for 
the reading of the King James Bible. In 
1844, Catholic objections to the King James 
Bible led to riots in Philadelphia, which left 
two Catholic Churches burned and twenty 
people dead; today’s School Board scuffles 
seem tame in comparison. 
 
Following these events, Dagger John put all 
of New York City on notice that he would 
burn the whole city down should Protestants 
dare to attack any Catholic churches on his 
watch; they did not. These events forced 
Hughes to retreat from his brief moment of 
moral ecumenism and commit himself to 
building up a separate parochial school 
system that would keep Catholic children 
safe from contamination by the secularism 
and Protestantism that animated the public 
schools. 
 
The days of anti-Catholic rioting have 
largely passed. One echo of this early 

struggle remains: the dream of a common 
morality. In addressing New York’s 
Protestants, Hughes appealed to more than a 
common enemy: 
 
For though we may differ in our definition 
of the religion of Christ, still we all 
generally profess to believe, to revere it, as 
the foundation of moral virtue and social 
happiness. Now we know of no fixed 
principle of infidelity, except in 
the negation of the Christian religion. The 
adherents of this principle may differ in 
other points of skepticism, but in rejecting 
Christianity they are united. 
 
Again, such sentiments sound strikingly 
contemporary, of a piece with Jerry 
Falwell’s Moral Majority and the general 
ethos of the “Christian Right.” As we have 
seen, Protestants in Hughes’s time refused to 
accept the ideal of a moral alliance with 
Catholics. That such a consensus seems to 
exist today among some conservative 
Americans reflects less a vindication of 
Hughes’s vision than a somewhat blinkered 
vision of morality. The political and 
economic revolutions of the last two 
hundred years brought with them a moral 
revolution: a rejection of the broad range of 
customs and norms through which people 
understood the duties and obligations that 
came with membership in a community for a 
new, narrow set of contractual rules, usually 
expressed in the negative: don’t kill, don’t 
steal, don’t lie. Can “thou shalt not teach 
critical race theory” really stand in for a 
common morality? 
 
Hughes’s battle with the education 
establishment of his day contains yet another 
parallel to our own: the adversaries in past 
and present battles both claim only to be 
defending a “common” morality not 
dependent upon the authority of any 
particular religious group or denomination. 
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The dream of a neutral, universal morality 
independent of religion was central to the 
vision of the Founders: a common morality 
would provide the basis for social stability 
once provided by an established church. 
With the emergence of public education, 
that dream descended from an 
Enlightenment elite to the vulgar masses, 
who had a surprisingly wide range of ideas 
about the nature of religion and morality. 
The revivals of the Second Great 
Awakening brought a widespread revolt 
against traditional clerical authority in 
mainline Protestant churches, what the 
historian Nathan O. Hatch has called the 
“democratization of American Christianity.” 
From Mormons to Shakers to the ever-
increasing number of more conventional 
Protestant sects, the diversity was staggering 
in comparison with eighteenth-century 
America. 
 
Looking back from our own time, one might 
be tempted to object: “But at least they were 
all Christian!” When faced with the 
secularism of his own day, Hughes himself 
said as much. He was content to distinguish 
his common morality from that of his 
opponents by a vague, general friendliness 
toward religion. Dorothy Day once observed 
that American Catholics are far too quick to 
settle for the lesser evil. I would add that this 
habit has fostered another, more troubling 
habit: confusing a lesser evil with a positive 
good. Based on political ads, the parents 
who oppose critical race theory would seem 

to be okay with the status quo of sex 
education in public schools, which, with 
some regional variations and occasional 
bouts of “abstinence only,” amounts to 
instruction in contraception. Compared with 
this “business as usual,” critical race theory 
is moral small potatoes. 
 
As a principle to guide public education, 
“parent’s rights” may seem preferable to any 
of the ideologies of our current education 
elite. Lost in the debate over rights and 
ideologies is the deeper issue of the role of 
the Church in education, an issue at the heart 
of the culture wars present at the creation of 
the public school system and central to the 
heroic history of the Church’s efforts to 
sustain a separate, parochial school system. 
For almost two hundred years, Catholics 
have been financially penalized for this 
commitment, forced to pay twice for 
education: taxes for public schools and out-
of-pocket tuition for Catholic schools. 
 
Hughes, writing in 1840, compared this to 
the situation of Catholics in Ireland, forced 
to support the established Protestant Church 
of Ireland. Despite its tradition of de-
centralized, local control, the public school 
system in America has functioned as the 
established Church of the United States. 
Were a politician to eschew scare-
mongering nostalgia, address this historic 
reality and propose a workable plan to 
correct this historic injustice, I might 
actually go out and vote. 

 
Dr. Christopher Shannon 
 
https://www.catholicworldreport.com/2021/11/23/protestantism-anti-catholicism-and-public-
education-in-the-united-states/ 
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Thanksgiving Back In the States 
 

The cup of amity is inexhaustible. Drink deep from it, and be glad. 
 
The last time I was stateside for 
Thanksgiving, my almost eighteen year-old 
firstborn son had only nine months of life 
outside the womb. My hair was full and 
dark. My brothers and sisters were just 
starting out in life, or on the cusp of 
adulthood. My mother and paternal 
grandparents yet breathed. 
 
Looking on the family portrait we had taken 
on that visit, with four generations of 
Altieris in it, I could list many other 
changes. Some of them would make me say, 
Sic transit gloria mundi. Some of them do 
make me pine. Others reveal in hindsight 
what would come in the years that have 
transpired. All remind me of the myriad 
ways in which my whole family has been 
blessed. 
Words like “improbable” and 
“unreasonable” come to mind, when I 
consider the benefices that Providence has 
seen fit to heap upon us. 
 
To be here, in this place – a nation not by 
blood, nor atop soil, but in gratitude to 
heaven, the sign and measure of our 
fellowship – where I was born and where 
my parents reared me with my brothers and 
sisters and our friends, is cause for 
unutterable joy. I don’t entertain any sort of 
hope that I might be worthy of the heavenly 
largesse with which I am graced – not this 
side of celestial Jerusalem – but I have spent 
the last many years becoming convinced that 
our work must be to try. 
 
I almost said: “To try, and let God do the 
rest.” 
 
That would get it exactly backward. The 
great thing is to let Him work in us. “Pray,” 

the great Jesuit chaplain of my high school’s 
football team would tell his boys at Mass on 
Fridays before games, “as though everything 
depends on God – because it does,” and 
then, “play as though everything depends on 
you – and it does.” Win or lose, he told the 
boys to make sure that every prayer on their 
lips and every effort of their limbs would be 
an offering to the greater glory of God. 
 
Talking with my father around the dinner 
table recently, we recalled that there were 
two things Fr. B. simply could not tolerate: 
one was the sight of a boy who was not 
doing his best, whether in class or at practice 
or in the game; the other was bullying, 
especially of the kind that was not so much 
physically brutal as designed to make 
someone feel small or unwelcome – “less 
than” we’d say today, or not part of the 
group, the team, the fellowship. 
 
Fr. Eugene Brissette SJ was a Providence 
native – a fact that always struck me for its 
poetry – and a ballplayer in his youth. He 
played center for Boston College in the late 
’30s. He joined the Jesuits and became a 
science teacher. The earliest memory I have 
of him is from St. Benedict’s – I think – in 
Stamford, Ct., in any case, one of the 
churches where he would say supply Masses 
on weekends. 
 
My father introduced me to him when I was 
maybe five or six, maybe a little younger. I 
wish I’d made more of an effort to get to 
know him through the years. Our religion 
provides the wherewithal to hope that all 
similar desires shall be satisfied beyond 
history. This is the source of our joy and the 
cause of our happiness. 
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While we’re on the subject of tables, I recall 
that last year, my friend Ken Craycraft wrote 
of his longing for a crowded one with a 
place by the fire for all and sundry. 
 
“Everyone’s a little broken,” the chantreuses 
sing, “and everyone belongs.” That’s it, 
world-in-a-nutshell. (Click on the link above 
and read the piece, and scroll to the bottom 
and play the song, no need to thank me.) 
 
I’m unutterably glad to be here, this year, 
and looking forward to the crowded table at 
my brother’s house, where – among other 
things that will happen – my daughter will 
experience her first American Thanksgiving. 
By the time you read this, she may well be 

in tryptophan-and-pie-induced lethargy, but 
I expect that will last only a short while. 
Then, it will be back to play with her 
cousins. 
 
I will delight in what I have received, and be 
more generous than I have been in sharing 
of the great blessings given me, more 
hospitable in welcoming all who would join 
our company. Thanksgiving increases 
fellowship and bounty. The cup of amity is 
inexhaustible. Drink deep from it, and be 
glad. 
 
Happy Thanksgiving, dear friends and 
fellows, all! 

 
Christopher R. Altieri 
https://www.catholicworldreport.com/2021/11/25/thanksgiving-back-in-the-states/ 
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Meet the Young Catholics Restoring Wayside Crucifixes Across France 
 
The missionary spirit of young people in 
France is being rekindled by the surprising 
success of an association that is restoring 
wayside crucifixes across the country — and 
attracting considerable media attention in 
the process. 
 
SOS Calvaires was founded in 1987 in the 
Maine-et-Loire department in western 
France. It sought to bring together people 
dedicated to preserving the calvaries, 
oratories, and chapels that dot the French 
landscape.  
 
The association gained momentum in 2015 
when a group of young Catholics, who 
openly declared themselves “proud of their 
religion and heritage,” took up the mission 
under the leadership of Paul Ramé, who runs 
a carpentry business.  
 
Julien Lepage, Ramé’s brother-in-law, 
joined the adventure in 2018 as a treasurer. 
He gradually rose to a leadership position, 
bringing with him great ambitions.  
 
“I got to know about the association’s 
activities when my brother-in-law invited 
me to the laying of a calvary in our region, 
and it touched me very deeply,” Lepage told 
CNA.  
 
“Indeed, to restore a calvary is very simple. 
But the impact is huge in terms of 
testimony, and I immediately saw the 
evangelizing dimension of it,” he said. 
 
Lepage added that he soon challenged his 
team — whose members are all under 35 
years of age — to restore one calvary a 
month in their region, instead of one or two 
per year. 
 

Thanks to a growing social media presence, 
the association started to attract more and 
more young people willing to serve Christ in 
this way. They also drew the attention of 
Catholic and local media — until a well-
known French YouTuber noticed them and 
things changed radically. 
Baptiste Marchais was struck by the beauty 
and sincerity of the association’s mission. 
He is the French record holder in the bench 
press discipline. His YouTube channel, 
Bench and Cigars, has 230,000 subscribers.  
 
In February, he joined members of SOS 
Calvaires in laying a 13-foot-high calvary. 
The video that he posted a month later 
quickly gained more than 200,000 views. 
 
“This video has been an incredible game 
changer for us,” Lepage said. “We received 
thousands of donations overnight and people 
from across France asked us to restore 
calvaries in their respective regions.”  
 
“We understood that there was something to 
be done, and we decided to embark on a 
national adventure, with new offices in 
different parts of the country,” he explained. 
 
Lepage noted that the association had 
invested a lot of money to remain 
autonomous and be able to produce its own 
crosses. 
 
Within six months, SOS Calvaires 
established 25 branch offices in France. To 
date, it has around 4,000 donors. It also has 
800 members — up from 15 in February. 
 
The organization is now restoring 10 
calvaries a month across France. 
 
The association occasionally provides 
calvaries to local pastors for their 
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communities. It also sells some to private 
citizens who wish to plant a cross on their 
property.  
 
“It is a way of letting people know that they 
are entering a Christian land, and we 
encourage these initiatives,” Lepage 
commented. 
 
He said that the association’s growing 
visibility had great evangelizing power, 
especially among young people. He 
recounted that after Baptiste Marchais 
posted his video, priests received calls from 
young people wanting to go back to church. 
 
The initiative not only offers young people 
the chance to meet together. The ceremonies 
at the laying of calvaries are also always 
accompanied by prayer, songs, and 
convivial meals. 
 
“Nowadays, countless young people feel 
lost, and they seek action,” Lepage said. 
“Restoring and setting calvaries in place 
falls within their competence and gives them 
a sense of belonging. They can identify with 
a cause, and it gives them a brighter image 
of the Catholic world.” 
 
“Many of them see France declining, 
collapsing, and they want to preserve the 
Christian roots of their country, whether 
they are practicing Catholics or not.” 

The present situation in France, marked by 
waves of vandalism and desecration of 
Catholic monuments, has not dampened the 
enthusiasm of the association’s young 
volunteers.  
 
“Some time ago, one of our calvaries was 
tagged [with graffiti], and we responded by 
publicly warning vandals that for each 
calvary destroyed, we would build two 
calvaries, and it never happened again,” 
Lepage said. 
  
Following its rapid expansion, the 
association hopes to restore 250 calvaries in 
2022, and 1,000 per year by 2024.  
 
This ambitious goal will be supported by an 
app designed to allow members to geolocate 
and list all the endangered or dilapidated 
calvaries that they come across. A 
partnership with the Association of the 
Guides and Scouts of Europe is also helping 
members to map and reference the country’s 
calvaries. 
 
But the association’s grand designs do not 
stop there. It is also moving into education, 
offering instruction in schools. It sees this as 
a way to prepare new generations to keep 
alive the flame of faith and Catholic 
tradition in France. 

 
Solène Tadié  
 
https://www.catholicnewsagency.com/news/249709/meet-the-young-catholics-restoring-
wayside-crucifixes-across-france 
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Continued Controversy Over Crucifixes In Italian Classrooms 
 
The longest-running battles over crucifixes 
in Italian classrooms are undoubtedly legal 
ones. And a recent ruling has caused an 
uproar in the media, and is likely to spark 
new clashes rather than promote a truce. 
 
The crucifix has long been a central and 
most venerated Christian symbol, expressing 
a variety of beliefs and truths about the life, 
death, and Passion of Jesus Christ. 
Considering that it represents the torment 
and suffering of Christ, it is perhaps not 
surprising that crucifixes objects of ridicule 
and insults. This in fact often happens in 
schools in Italy. 
 
“In Italy, there is a regulation, dating back 
almost a century, which provides for the 
display of the crucifix in classrooms,” 
explains jurist Filippo Vari, professor of 
Constitutional Law at the European 
University of Rome. And “although that law 
was approved during Fascism, even in the 
Republican era it was considered important, 
and was appreciated at a popular level.” 
 
Despite this, it is not uncommon to read 
news about crucifixes being vandalized, 
desecrated, or mocked by pupils and 
students. Probably, given the excuse of their 
young age, they may “not know what they 
do” (Lk 23:34), as Jesus said on the Cross, 
invoking forgiveness for his executioners. 
 
But Adel Smith, founder of the Muslim 
Union of Italy, was about 40 years old when, 
as a guest on the longest-running political 
talk show on Italian television’s number one 
channel RAI1, described the crucifix as “a 
little cadaver hanging from two sticks.” For 
many years this gentleman of Scottish and 
Egyptian origin, who grew up Catholic then 
converted to Islam, led a high profile battle 

against the display of crucifixes in public 
places in Italy, such as schools and courts. 
 
However, many voices of the Italian Muslim 
community, mostly consisting of 
immigrants, criticized his polemics as well 
as his stunts, such as throwing a crucifix out 
of the window of the hospital where his 
mother was hospitalized. 
 
Nevertheless, the longest-running battles 
over crucifixes in Italian classrooms are 
undoubtedly legal ones. And a recent ruling 
has caused an uproar in the media, and is 
likely to spark new clashes rather than 
promote a truce. 
 
The dispute was initiated twelve years ago 
(the Italian justice system is not known for 
speed) by Franco Coppoli, a teacher at a 
vocational high school in Terni, not far from 
Rome. He regularly removed the crucifix 
from the classroom wall before giving a 
lesson. The school’s headmaster punished 
him with a 30-day suspension from work. 
Coppoli invoked freedom of teaching and 
conscience, but he did not refrain from 
insulting the headmaster. The first court 
ruling proved the headmaster right. The 
Court of Appeals, the second level of Italian 
justice, also rejected Coppoli’s appeal 
against the suspension. 
 
But he did not relent. On September 9, 2021, 
the Supreme Court of Cassation, Italy’s 
highest court, also ruled on the case. The 
punishment imposed on Mr. Coppoli was 
tossed out. But his claim for damages was 
not upheld. The crucifix, as the ruling 
explains, is linked to “the lived experience 
of a community and the cultural tradition of 
a people”; so hanging it in schools does not 
go against the principles of secularism. 
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The novelty, however, is that the presence of 
the crucifix in classrooms is no longer 
mandatory, although not forbidden. It is up 
to the school community to decide whether 
or not to hang the crucifix on the wall, 
seeking a solution respectful of those who 
may not agree. In addition, the crucifix 
could also be flanked by symbols of other 
religions professed by some of the students, 
while seeking a reasonable accommodation 
between any differing positions. 
 
This ruling, according to Filippo Vari, 
“raises many doubts and many problems,” 
because “it does not disagree with the 
Strasbourg court, but with the position of 
Italian administrative judges.” 
 
The reference is to another case that caused 
much talk in the past, the famous “Lautsi 
case,” named after the Finnish-born mother 
who in 2002 turned to the Veneto Regional 
Administrative Court because her children’s 
school rejected her proposal to remove 
crucifixes from classrooms. On that 
occasion, Vari recounts, “both the TAR and 
the Council of State [the Italian 
administrative court of appeal, NDR] 
established that the compulsory and 
exclusive display of the crucifix is 
compatible with the Italian Constitution, 
since it is not only a religious symbol but 
also a cultural one.” In particular, “the 
Council of State observed that while the 
crucifix may have a religious significance 
for believers, it does not have a 
discriminatory value for non-believers.” 
 
But Ms. Lautsi then turned to the European 
Court of Human Rights, a court established 
in 1959, based in Strasbourg, France, after 
the “European Convention for the Protection 
of Human Rights and Fundamental 
Freedoms,” signed by 47 member States of 
the Council of Europe. 

 
In 2009, the first ruling by a chamber of the 
European Court of Justice found in favor of 
Ms. Lautsi. But the Italian government 
appealed, supported by many other 
European states and non-governmental 
organizations. Finally, in 2011, the Grande 
Chamber, the highest level body of the 
European Court, overturned the previous 
ruling with the consensus of 15 out of 17 
judges: displaying the crucifix in schools 
does not violate the freedom of education of 
non-believing parents. 
 
The news made so much noise that even the 
then-director of the Vatican Press Office, Fr. 
Federico Lombardi, made a statement: the 
European court, in his opinion, recognized 
not only that “the culture of human rights 
must not be placed in contradiction with the 
religious foundations of European 
civilization,” but also a principle of 
“subsidiarity”. In other words, every country 
has the right to evaluate the significance of 
religious symbols in its own cultural history, 
as well as the place of their display. 
 
In essence, Filippo Vari further explains, 
“The European Court of Human Rights has 
recognized that in Europe there is no single 
model of relations between public power 
and religion. This is also said by an 
authoritative American scholar Joseph 
Weiler, speaking of countries that ‘see no 
wrong in a religious, or religiously rooted, 
self-understanding of nation and state, and 
in a public space more or less replete with 
state-endorsed religious symbology…’” 
 
It is noteworthy to point out that Weiler, a 
distinguished Jewish jurist and professor at 
New York University, represented the 
governments of Armenia, Bulgaria, Cyprus, 
Greece, Lithuania, Malta, Russia and San 
Marino against Ms. Lautsi in 2011. 
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“In Europe,” Vari underscores as an expert 
in constitutional law, “there are countries 
where the Head of State is also the head of 
the Church, like the United Kingdom. Let us 
think of Ireland, whose Constitution opens 
‘in the Name of the Most Holy Trinity, from 
Whom is all authority and to Whom, as our 
final end, all actions both of men and States 
must be referred’. Let us think of Malta, 
whose Constitution states that ‘the religion 
of Malta is the Roman Catholic Apostolic 
Religion’ and ‘the authorities of the Roman 
Catholic Apostolic Church have the duty 
and the right to teach which principles are 
right and which are wrong…’” 
 
When Veneto’s Regional Administrative 
Tribunal rejected Ms. Lautsi’s request to 
remove crucifixes from schools in 2005, it 
also stated that “we are living in a time of 
tumultuous encounter with other cultures 
and, in order to prevent it from turning into a 
clash, it is essential to reaffirm our identity, 
even symbolically…” 
 
Sixteen years later, the encounter with other 
cultures and religions in Italy has become 
even more tumultuous. Nevertheless, 
Professor Vari says, “I think that public 
opinion in Italy is overwhelmingly in favor 
of displaying the crucifix. Italian history has 
been intertwined with that of Christianity for 
thousands of years, as can be seen by 
visiting thousands of squares in our country. 
And I would say that almost every Italian is 
fully aware of this, as well as of the fact that 
in order to dialogue with others it is 
necessary to be aware of one’s own history 
and identity.’” 

However, what is clear for the professor is 
not so evident to others. It is not by chance 
that Lautsi and Coppoli belonged to the 
Union of Agnostic, Atheists and Rationalist 
(UAAR). A few years ago, the UAAR 
launched a polemical campaign for the 
removal of crucifixes from public buildings 
under the motto ‘let’s de-crucifix Italy’. This 
did not prevent an Italian Catholic 
newspaper, a few years ago, from giving the 
UAAR’s honorary president, cartoonist 
Sergio Staino, a regular column every 
Sunday for his strange re-reading of Jesus in 
a very questionable and political way. 
 
The last point is that following the 
September ruling by the Supreme Court, the 
wall of a school classroom may contain 
symbols that, unlike the crucifix, have no 
history in Italian culture. It will be 
interesting to see if the vandals will also 
have the courage to offend other religious 
symbols, including Muslim ones, as Islam 
has much less tolerant adherents. 
 
In any case, Filippo Vari says 
diplomatically, “the Court of Cassation’s 
ruling has the merit of highlighting how the 
display of religious symbols can be a 
moment of encounter and dialogue between 
different religions and cultures. But it seems 
to me that the Court of Cassation has 
exceeded the boundaries of the role of the 
judiciary Italian system, to indicate a 
solution that should instead be identified by 
the legislature”. That’s why in conclusion, 
“it would be important for Parliament to 
intervene to resolve this issue with a law.” 

 
Paolo Fucilli 
 
https://www.catholicworldreport.com/2021/11/29/continued-controversy-over-crucifixes-in-
italian-classrooms/ 
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Upcoming SCOTUS Case Focuses On Religious Education,  
“Sectarian Exclusion” 

 
To receive state tuition funds in Maine, a 
religious school can be religious in name but 
not in fact. That may change after the 
Supreme Court rules in the case of Carson v. 
Makin. 
 
Four years ago, in a case from Missouri, a 
majority of justices of the Supreme Court 
agreed that a Lutheran church that operated 
a day school was entitled to funding from a 
state program for upgrading playgrounds in 
the interests of child safety. 
 
Last year Chief Justice John Roberts, 
writing for the majority, leaned heavily on 
that ruling in upholding a Montana program 
that provides scholarships for students to 
attend nonpublic schools, including church-
sponsored ones. To disqualify religious 
schools because they are religious would be 
penalizing religious free exercise, Roberts 
said. 
 
Now the Supreme Court is being asked to 
take the next step–arguably, the only 
reasonable one. The new case, Carson v. 
Makin, comes from Maine and is scheduled 
to be argued before the court December 8. A 
decision is expected next spring or early 
summer. 
 
In Maine, where 143 of the 260 school 
districts do not have public high schools, the 
state provides tuition assistance for students 
to attend nonpublic schools of their choice, 
wherever located. Exclusive New England 
prep schools are among the recipients of 
these funds. But not church-sponsored 
schools deemed too religious by the state 
education department. 
 

Two sets of parents are challenging this 
exclusionary practice. But the First U.S. 
Circuit Court of Appeals upheld it, 
reasoning (in the words of the parents’ brief 
to the Supreme Court) that “the exclusion 
does not bar students from choosing to 
attend schools with a religious status, but 
rather bars them from using their aid to 
attend schools that provide religious, or 
‘sectarian’ instruction.” 
The parents are represented by a public 
interest law firm called the Institute for 
Justice. The dispute has predictably attracted 
an outpouring of friend of the court briefs on 
both sides. The opposition to the parents 
includes not only public school 
organizations and groups like the Freedom 
from Religion Foundation and American 
Atheists, Inc., but the Biden administration’s 
Justice Department. U.S. Solicitor General 
Elizabeth Prelogar has asked and received 
permission from the court to participate in 
the oral argument on the opponents’ side. 
 
Central to the dispute is a distinction–
adopted by the First Circuit Court–between 
a school’s “status” as a religious institution 
and what the school actually does. If the 
Maine education department determines that 
a church-sponsored school “promotes the 
faith or belief system with which it is 
associated and/or presents the material 
taught through the lens of this faith,” it 
judges the school “sectarian” and, as such, 
ineligible for tuition funds. 
 
In practice, this means that to receive state 
tuition funds in Maine, a religious school 
can be religious in name but not in fact. 
Referring to this as “sectarian exclusion,” 
the parents’ brief in the Carson case calls it a 
form of invidious discrimination against 
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families who “believe that a religious 
education is best for their child,” forcing 
them to “choose between a public benefit to 
which they are entitled and their right to 
send their child to a religious school.” 
 
Over the years, issues pertaining to church 
schools have come before the Supreme 
Court frequently. In a landmark decision 
nearly a century ago, the court unanimously 
upheld the right of such schools to exist and 

the right of parents to send children to them, 
but since then its rulings have taken a 
generally negative view of various forms of 
government assistance to schools, parents, 
or students. More recently, however, the 
court has begun to shift in their favor.  
 
The outcome in Carson v. Makin could shed 
important light on how far that process 
might extend. 

 
Russell Shaw 
 
https://www.catholicworldreport.com/2021/12/02/upcoming-scotus-case-focuses-on-religious-
education-sectarian-exclusion/ 
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Bishops Condemn School Attacks In Cameroon 
 
Cameroon’s English-speaking bishops have 
condemned attacks on schools in the 
country’s conflict-ridden North West and 
South West Regions. 
 
Their latest statement comes after four 
students and a teacher were killed on Nov. 
24 at Government Bilingual High School 
Ekondo-Titi in the South West region. 
 
Schools have become a battleground as 
Anglophone separatists fight the majority 
French-speaking government in the African 
country. For many years, the separatists 
imposed a schools’ boycott, which they 
enforced with violence. 
 
“Our hearts have been pierced again!” said 
Archbishop Andrew Nkea Fuanya of 
Bamemda, in a statement he signed on 
behalf of all the bishops of his ecclesiastical 
province, which overs the Anglophone 
regions of Cameroon. 
 
“In recent times, we have painfully 
witnessed an agonizing drama involving, 
among other evils, the targeting and killing 
of pupils, students and teachers … We have 
hardly recovered from the cruel killing of 
Enondiale Tchuengia Carolaisse, killed in 
Molyko-Buea on Thursday, October 14, 
2021, and the brutal killing of another pupil, 
Brandy Tataw, on Friday, November 1, 
2021, in Nkwen-Bamenda, then we are 
confronted again with the killing of four 
more innocent Cameroonians within the 
protected area of a school,” said the 
archbishop. 
 
“These innocent victims are not the cause of 
the socio-political crisis, and their deaths 
cannot be the solution. Their murder is 
totally senseless and unacceptable,” Nkea 
said. 

A local government administrator confirmed 
the attack, telling Crux that “separatist 
fighters laid ambush in the school before 
students arrived. They were dressed like 
soldiers to give students the feeling that they 
were actual soldiers guarding the school.” 
 
Timothee Aboloa identified the students as 
Emmanuel Orume 12, Joyceline Iken 16, 
and Kum Emmanuel, 17. The teacher, 
Celestine Song was 58 years old and a 
mother of four. 
 
“It was quite a frightening scene,” said 
Henry Agbor, a local resident. 
 
“I heard a loud explosive. I was standing 
around the Okada beach park ready to take a 
bike to the beach before the mayhem broke 
out. Besides the teacher and students who 
have died, many students are also 
wounded,” he told Crux. 
 
“We never expected this,” said Father 
Gaetan Ndongo. 
 
“The attacks are creating fear around the 
place and the education of our children has 
been systematically sacrificed,” he told 
Crux. 
 
The recent attacks are a grim reminder of the 
price education has had to pay in the 
separatist war in Cameroon’s English-
speaking regions, now in its 5th year. 
 
The darkest date was probably Oct. 24, 
2020, when six children were killed by 
suspected separatists at the Mother 
Francisca International Bilingual Academy 
in Kumba. 
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Several other schools were attacked the 
following month, leading to the deaths of at 
least three other students. 
 
Earlier this year, on Oct. 14, a soldier killed 
Enondiale Carolise, a student on her way to 
school in Buea. Another girl, Tataw Brandy, 
was killed by a soldier in Bamenda on Nov. 
10. 
 
The United Nations says more than 700,000 
children have been forced out of school 
during the conflict, with 2 out of 3 schools 
being shut. 
 
Yasmine Sherif, the director of Education 
Cannot Wait, said the Cameroon crisis is 
among “the most complex humanitarian 
crises in the world today.” 
 
“Children and youth are having to flee their 
homes and schools, are threatened with 
violence and kidnapping, and being forced 
into early childhood marriage and recruited 
into armed groups,” said Sherif. 
 
“We call for urgent support from donors to 
respond to this forgotten crisis. We call for 
the respect of human rights and adherence to 
the principles of international humanitarian 
law and the Safe Schools Declaration, and 
for partners to redouble efforts so all 
children and adolescents can get back to the 

safety, protection and hope that quality 
learning environments provide,” she said. 
The bishops have condemned violence as a 
means of problem solving, insisting that life 
must be protected. 
 
“We, the Bishops of the Ecclesiastical 
Province of Bamenda, condemn these 
barbaric acts, which violate all International 
Laws and Conventions safeguarding the 
inviolability of schools and the protection of 
learners (pupils and students), and teachers, 
offend against the fundamental right to 
education, and breaks the Fifth 
Commandment of God,” the statement 
reads. 
 
“We have been persistent in our call for the 
respect and defence of human rights, 
especially the right to life, openness to 
dialogue, an option for the truth and 
recourse to peaceful means as the best way 
to a durable solution,” it continues. 
 
While calling on the government to ensure 
the security of schools, we make a special 
appeal, once more, to all perpetrators of 
violence to allow the genuinely human 
feelings of love, pardon and benevolence to 
flow into their hearts so that the safety and 
security of all may be guaranteed, alongside 
the right of all young people to life and to an 
education and a future,” the statement 
added. 

 
Ngala Killian Chimtom 
 
https://cruxnow.com/church-in-africa/2021/12/bishops-condemn-school-attacks-in-cameroon 
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Will the Supreme Court Finally End Discrimination  
Based On Religion In School Choice Programs? 

 
COMMENTARY: The court will hear oral argument in ‘Carson v. Makin’ Wednesday. 

 
The Supreme Court is set to hear oral 
argument Wednesday in Carson v. Makin, 
an important religious-freedom case 
involving Maine’s tuition-assistance 
program for rural students. At the moment, 
it discriminates against Catholic and other 
Christian parents. The court — much to the 
indignation of progressive lobbyists — may 
put an end to that.  
 
Some background is in order. Many rural 
towns in Maine don’t have their own school 
system; more than half lack a secondary 
school. In areas without access to public 
schools, Maine allows students to attend 
other public or private schools at public 
expense. There is a catch, however. Parents 
can only choose “a nonsectarian school in 
accordance with the First Amendment of the 
United States Constitution.”  
 
Maine applies the insulting “sectarian” label 
to any school that “promotes the faith or 
belief system with which it is associated 
and/or presents the material taught through 
the lens of this faith.” So any “religious” 
school benefiting from its program must be 
religious in name only. Some schools with a 
religious founding are allowed to participate 
because the state concluded that the school 
curricula does not include any religious 
teaching. 
 
According to the Supreme Court, the First 
Amendment guards against “excessive 
government entanglement with religion.” I 
can’t imagine a more entangled process than 
one involving government officials combing 
through the teaching materials of religious 
schools.  
 

Three Maine families in areas with no public 
secondary school would like to send their 
children to private, nonprofit Christian 
schools. They have filed suit, claiming that 
Maine’s “nonsectarian” requirement violates 
their First Amendment right to the free 
exercise of religion.  
 
The Supreme Court has dealt several blows 
recently to state laws barring “sectarian” 
entities from participating in state programs 
or receiving state funds. These “No-Aid 
provision” bans have a long and dark 
history. They were enacted in the late 19th 
century and called “Blaine Amendments” 
after Maine congressman James Blaine, who 
had tried and failed to incorporate such bans 
into the U.S. Constitution. “Sectarian” in 
this context was too often code for 
“Catholic.”  
 
Judge Kyle Duncan, now on the Court of 
Appeals for the 5th Circuit, observed that, 
“by 1890, twenty-nine states in all had 
incorporated into their constitutions explicit 
prohibitions against the allocation of public 
funds to sectarian schools and other 
institutions.” Interestingly, Maine did not 
adopt a “Blaine Amendment” to its own 
state constitution. Its “sectarian rule” was 
enacted by the Maine Legislature in 1980. 
Instead of taking an overtly anti-Catholic 
stance, Maine has chosen to discriminate 
equally against all religious schools. Small 
consolation.  
 
Just five terms ago, in Trinity Lutheran 
Church of Columbia, Inc. v. Comer, the 
Supreme Court reviewed a case where 
Missouri banned a church-run preschool 
from receiving a grant from the state’s 
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scrap-tire-recycling grant program to 
resurface its outdoor playground. Chief 
Justice Roberts, writing for the majority, 
explained that “the exclusion of Trinity 
Lutheran from a public benefit for which it 
is otherwise qualified, solely because it is a 
church, is odious to our Constitution all the 
same, and cannot stand.” Despite efforts by 
the education establishment to limit Trinity 
Lutheran’s reach, the Supreme Court last 
year declared unconstitutional Montana’s 
exclusion of religious schools from its 
tuition-assistance program.  
 
“A State need not subsidize private 
education. But once a State decides to do so, 
it cannot disqualify some private schools 
solely because they are religious,” wrote 
Roberts in Espinoza v. Montana Dept. of 
Revenue.  
 
Justice Neil Gorsuch, joined by Justice 
Clarence Thomas, wrote a concurring 
opinion in Espinoza that is particularly 
relevant to the court’s resolution of Carson. 
The First Amendment, wrote Gorsuch, 
“forbids laws that prohibit the free exercise 
of religion. That guarantee protects not just 
the right to be a religious person, holding 
beliefs inwardly and secretly; it also protects 
the right to act on those beliefs outwardly 
and publicly.”  
 
In light of Trinity Lutheran and Espinoza, 
the Maine parents should have been handed 
an easy victory in court. Unfortunately, that 
is not what happened. 
 
A three-judge panel of the U.S. Court of 
Appeals for the 1st Circuit, which included 
retired Supreme Court Justice David Souter, 
coyly distinguished Espinoza from the 
Maine case. The panel claimed that no-aid 
provision at issue in Espinoza barred 
religious schools from participating in a 

state tax-incentive program solely because 
of the religious status of the schools.  
 
Maine’s “sectarian exclusion” rule, by 
contrast, focuses on what the school teaches 
through its curriculum and related activities 
and how the material is presented. The 
panel, clearly ignoring the Gorsuch 
concurrence, wrote: “Because Maine 
permissibly requires public educational 
instruction to be nonsectarian for reasons 
that reflect no hostility to religion, it betrays 
no hostility toward religion when it imposes 
a use-based ‘nonsectarian’ restriction on the 
public funds that it makes available for the 
purpose of providing a substitute for the 
public educational instruction that is not 
otherwise offered.”  
 
University of Baltimore law professor 
Kimberly Wehle, in a recent commentary 
piece for The Atlantic, questions whether 
the parents in Carson even have the right to 
sue. The schools these families desire for 
their children, she notes, have said that they 
won’t accept public-tuition payments if 
doing so would require compliance with the 
Maine Human Rights Act, which bars 
discrimination in employment based on 
sexual orientation and gender identity.  
 
Wehle reasons that since the schools of 
choice “are unwilling to participate in the 
funding in the first place,” a “ruling in their 
favor would not redress any concrete injury, 
which is required to access the federal 
courts.” It’s a clever, contorted and 
profoundly illiberal argument — 21st-
century progressive academia in a nutshell.  
 
Fortunately, not all legal scholars are so 
blinkered ideologically.  
 
In a brilliant Newsweek commentary piece, 
Notre Dame law professor Richard Garnett 
and law student Olivia Rogers point out that 
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the lower court’s distinction between 
religious status and religious use “makes no 
sense, especially in the context of schooling. 
After all, in many religious traditions, faith 
is integrated into formation, learning, 
education and development. For many 
schools, ‘religious’ is not simply what they 
are; it is also what they do.” What’s more, 
maintaining discriminatory barriers that 
exclude religious schools “fundamentally 
undermines parents' ability to freely exercise 
their religious beliefs by limiting their 
educational options.”  
 
Garnett and Rogers understand that many 
parents in the United States are turning to 

Catholic and other religious schools as 
partners in the crucial task of educating their 
children. And they want their children’s 
schools to be authentically religious.  
 
So now the ball is in the Supreme Court, and 
progressives who demand that public funds 
go only to secular schools are likely to be 
disappointed. The court will surely give the 
Maine parents a sympathetic hearing on 
Wednesday. And before the school year 
ends in June, discrimination based on 
religion in school-choice programs will 
probably be banned once and for all. 

 
Andrea Picciotti-Bayer 
 
https://www.ncregister.com/commentaries/will-the-supreme-court-finally-end-discrimination-
based-on-religion-in-school-choice-programs 
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Workers In NYC Face COVID Vaccine Mandate, 
Causing 'Worry' At Some Catholic Schools 

 
Catholic and other private school employees 
in New York City are speaking out against a 
city mandate that says they have to be 
vaccinated against COVID-19. 
 
Mitch Schwartz, First Deputy Press 
Secretary to Mayor Bill de Blasio, said that 
staff at private businesses and private 
schools need one dose of the vaccine by 
Dec. 27.  
 
The Dec. 6 announcement was anticipated, 
as de Blasio had said Dec. 2 that private 
school employees were going to need to be 
vaccinated in the near future, the AP 
reported. 
 
On Dec. 2, Dr. Thomas Chadzutko, 
Superintendent of Schools for the Diocese of 
Brooklyn, said that while they have “placed 
great emphasis on getting the COVID-19 
vaccine,” they respect each individual's 
choice to make their own decision, adding 
that “we have and continue to remain 
opposed to any such mandate.” 
 
Chadzutko wrote that on Dec. 2, Catholic 
schools and academies throughout Brooklyn 
and Queens joined a “coalition of religious 
and independent schools throughout New 
York City asking the Mayor and Health 
Commissioner to reconsider plans to 
implement a vaccine mandate.” 
 
That coalition, the New York State Coalition 
for Independent and Religious schools, sent 
a letter to de Blasio and to Health 
Commissioner Dr. Dave Chokshi asking 
them to reconsider the mandate. 
 
“While we support and generally encourage 
Covid vaccination in our schools, and while 
in fact most of our schools’ employees are 

so vaccinated, none of our schools insist 
upon such vaccination as a condition of 
employment,” the letter, authored by Rabbi 
David Zwiebel, chairman of the Committee 
of NYC Religious and Independent School 
Officials, said. 
 
Vaccination is a choice “most appropriately” 
left to the individual, the letter said, adding 
that vaccination “is an area where 
government should be using its bully pulpit 
to persuade, not its regulatory arm to 
coerce.” 
 
The letter said that imposing a mandate 
could be “devastating” to schools and 
children. Only a small percentage of staff at 
these schools, for individual circumstances 
or personal values, have chosen to forgo 
vaccination, the letter said.  
 
Many of those who have chosen to forgo 
vaccination will be sure to resist 
vaccination, even if a mandate comes, which 
will cause them to be terminated from their 
jobs, the letter said. 
 
“As a result,” the letter said, schools will be 
put in a difficult position of filling vacancies 
with high quality teachers and staff, which 
could be “impossible” in the middle of the 
school year. 
Recognizing the danger of the Omicron 
variant, the letter acknowledged the 
mandate’s goal of hampering the spread of 
COVID-19. 
 
“However, there are ways to try to move 
toward that goal short of a mandate, ways 
that will not interfere with the value of 
personal choice and will not risk the 
wholesale loss of teachers and other school 
employees,” the letter concluded. “The 
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religious and independent school community 
respectfully urges you to reconsider.” 
 
The Office of the Superintendent of Schools 
for the Archdiocese of New York told CNA 
in a Dec. 8 statement they are aware of de 
Blasio's mandate.  
 
The statement, says that an "increasing 
majority" of archdiocesan teachers and 
school staffs have received the vaccine and 
added that "we continue to urge others to do 
so," while noting that those who are 
unvaccinated are tested weekly.  
 
"Once we receive formal notification from 
the City," the statement says, "we will 
review the mandate to determine this order’s 
relevance and applicability to our Catholic 
schools, and any potential response."  
 
"However, our students, families, teachers, 
and administrators should be assured that 
our schools in New York City and beyond 
will remain open for safe, in-person 
instruction, as we have done for the past 
year, with a rate of nearly zero COVID 
transmission in our buildings," the statement 
concludes. 
 
The New York Times reported that Cardinal 
Timothy Dolan of New York spoke to de 
Blasio on the phone before the mayor’s 
announcement of the mandate. 
 
John Quaglione, the Deputy Press Secretary 
for the Diocese of Brooklyn, told CNA on 
Monday that the diocese received no official 
notification from the mayor prior to his 
announcement and has yet to be sent the 
Executive Order directly from the health 
department or the mayor's office. 
“We were able to download the Executive 
Order from the mayor's website, otherwise, 
we still would not know what it says or 
entails,” Quaglione added. 

De Blasio, speaking on MSNBC’s “Morning 
Joe” on Monday, said that he is “confident” 
the mandate will withstand any legal 
challenges that might come its way.  
 
Alexandra Sullivan, a parent with children 
in New York archdiocesan schools, told 
CNA on Monday that de Blasio’s mandate is 
“alarming.” 
 
“Catholic teaching holds that vaccination 
must be voluntary and that no one should be 
coerced into a decision against their 
informed conscience,” Sullivan said. 
“Teachers employed by the Catholic Church 
should be afforded the freedom to exercise 
their conscience.” 
 
Sullivan said that the mandate causes 
“worry” for parents who are concerned that 
there will be a future mandate for children to 
be vaccinated to attend school. 
 
“That would be a grave and dangerous 
overstepping of government authority,” she 
added. “It is imperative that our bishops 
fight against such government overreach to 
protect their employees and to protect the 
children under their care in Catholic 
schools.” 
 
The AP reported that there are about 56,000 
employees at 938 schools in New York City 
to whom the mandate applies. 
 
Both the Vatican and the U.S. bishops' 
conference have said that reception of the 
vaccines is morally permissible when 
recipients have no other ethical option due 
to the gravity of the pandemic. Pope Francis 
has encouraged COVID-19 vaccination, 
calling it an "act of love." In December 
2020, the Congregation for the Doctrine of 
the Faith issued a note stating that reception 
of the vaccines is morally permissible but 
"must be voluntary"; the note recognized 
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"reasons of conscience" for refusing 
vaccines. 
 
Joseph Bukuras 
 
https://www.catholicnewsagency.com/news/249803/workers-in-nyc-face-covid-vaccine-
mandate-causing-worry-at-some-catholic-schools 
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A New Painting Of the Nativity By Henry Wingate 
For Oakcrest School In Virginia 

 
Here is a recently completed painting of the 
Nativity that now hangs in Oakcrest School 
in school in Virginia. It is painted by Henry 
Wingate who is also based in Virginia. It is 
quite large, over 9 feet long and nearly 8 feet 
wide. Henry told me, “Those who 
commissioned the painting wanted it to be 
seen as Oakcrest’s Nativity, in that it would 
have signature aspects to it, such as the 
school uniform plaid that the girls wear. 

This I put in a not too obvious spot, in a 
basket behind the donkey. Two other 
signature pieces are a cardinal and the 
flowers of a Dogwood tree. These are both 
Virginia state items, the state bird and the 
state flower. I especially wanted to show the 
tender and close relationship between 
mother and child and also with St. Joseph. I 
used an actual cave near my studio as the 
background.” 

 
David Clayton  
 
https://www.newliturgicalmovement.org/2021/12/a-new-painting-of-nativity-by-
henry.html#.Yd7msi-B1AZ 
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Hindu Nationalists Attack Catholic School In India 
 
A Catholic school in India was attacked on 
Dec. 6 by a group of Hindu nationalists after 
a YouTube channel accused the institution 
of baptizing Hindu students. 
 
The incident took place at St. Joseph School 
in Ganj Basoda in the state of Madhya 
Pradesh. 
he YouTube channel “Aayudh” had used an 
Oct. 31 photo of the Catholic children at the 
parish church receiving First Communion 
from the bishop, misidentifying it as a 
baptism ceremony at the school, which is 
located nearly a mile away. 
 
“The hooligans shouted against the 
Christians as well as school authorities for 
allegedly conducting baptismal ceremony of 
the school children. They pelted stones to 
the front elevation and broke windows and a 
vehicle,” said Father Maria Stephen, the 
Public Relations Officer for the Catholic 
Church in Madhya Pradesh. 
 
The priest told Crust officials from the 
Diocese of Sagar had informed the police 
about the issue, who offered assurances that 
Catholic institutions would be protected. 
 
“However, they could not curtail the attack,” 
Stephen said. 
 
Brother Antony Pynumkal, of the Malabar 
Missionary Brothers and the principal of the 
school, told Crux the allegation of 
conversion was “fake and baseless.” 
 
He said they had received a statement on 
Nov. 30 from local Hindu groups alleging 
the conversion of students, which is when 
the authorities approached the police. 
 
Pynumkal said the mob caused over $20,000 
in damage. 

“Our school has 1500 students, of which 
only 4 are Christian students, around 20 are 
Muslim students, and the rest belong to the 
majority [Hindu] community,” he said. 
 
Archbishop Felix Machado, the Secretary 
General of the Catholic Bishops Conference 
of India (CBCI), said he was saddened by 
the attack. 
 
“It pains my heart. I am not even asking 
which religion we belong to. But are we 
human beings?  Where are we as Indian 
citizens, are we living in the 21st century?” 
Machado told Crux. 
 
“As I heard, a mob 300 people armed with 
stones and iron rods forcibly entering a 
school premises when exams were going on, 
when students of Class 12 were appearing 
for a Mathematics exam,” the archbishop 
said. 
 
“The students and the school staff present 
during the incident had escape narrowly, 
anyone could have been injured in the 
violence. Is there law and order in this 
beloved country of mine? I am not debating 
about religion here; every life is precious,” 
he told Crux. 
 
Madhya Pradesh is over 90 percent Hindu, 
and Christians just make up 0.3 percent of 
the population, compared to 2.3 percent in 
the nation as a whole. The state recently 
passed a Religious Freedom Bill, which 
despite its name is an “anti-conversion” law 
aimed at keeping Hindus from joining other 
religions. 
 
Hindu nationalists often accuse Christians of 
using force and surreptitious tactics in 
pursuing conversions, often storming into 
villages and leading “reconversion” 
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ceremonies in which Christians are 
compelled to perform Hindu rituals. 
 
These pressures on Christians, which also 
affect Muslims and other religious 
minorities, are part of what observers 
describe as a broad program for the 
“saffronization” of India under Prime 
Minister Narendra Modi, meaning an 
attempt to impose Hindu values and identity 
while squeezing out rival faiths. 
 
Modi is a member of the Bharatiya Janata 
Party (BJP), which has ruled India since 
2014. The BJP is linked with the the 
Rashtriya Swayamsevak Sangh (RSS), a 
Hindu nationalist group. 
 

Madhya Pradesh – which is also ruled by the 
BJP – is one of several states in India to 
enact anti-conversion laws, despite the 
freedom of religion enshrined in India’s 
constitution. 
 
Under the provisions of the new law, a 
“forced” religious conversion could lead to a 
one-to-five-year jail term and a minimum 
fine of around $350. If the person converted 
was a minor, the jail term and fine could be 
doubled. 
 
Our honorable prime minster is very cordial 
to us, and the honorable prime minister 
warmly received our delegation and assured 
us things, but regrettably nothing happens,” 
Machado said. 

 
Nirmala Carvalho 
 
https://cruxnow.com/church-in-asia/2021/12/hindu-nationalists-attack-catholic-school-in-india 
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School Choice Advances In the States 
 

Advocates describe “breakthrough year” 
 
Remember the Red for Ed movement? Three 
years ago, teachers in West Virginia massed 
on the state capitol by the thousands, 
demanding salary increases and seeking to 
stop legislation that would have brought 
private-school choice to the state. For the 
most part, the teachers succeeded.  
 
They got their raise and prevented all but the 
creation of a few public charter schools. 
Their tactics soon spread to other states, 
with large teacher protests leading to salary 
hikes in Arizona, Indiana, Kentucky, and 
Oklahoma. 
 
Teachers in West Virginia not only reveled 
in their success but also vowed to punish 
their enemies. In last year’s primaries, they 
helped unseat a pair of state senators who 
were prominent supporters of school choice. 
Overall, however, teachers suffered political 
losses in the state.  
 
Republicans won supermajorities in both 
legislative chambers, and they wasted little 
time before passing one of the most 
expansive school-choice laws in the country. 
 
West Virginia now offers universal 
education savings accounts, or ESAs. These 
differ from traditional vouchers in that they 
can be used not only for private-school 
tuition but also for tutoring, therapies, 
technology, and all manner of education-
related services. The state’s new Hope 
Scholarship program, which launches in the 
2022–23 school year, provides students with 
up to $4,600 each in state funding for a wide 
range of approved services (including those 
from out-of-state providers). The program is 
open to all K–12 students, with funds 
available to families who withdraw students 

from public schools or who don’t enroll new 
school-aged children there in the first place. 
What’s more, there’s a trigger provision that 
allows children who are already enrolled in 
private schools to receive vouchers, if 
participation in the ESA program does not 
exceed 5 percent of public-school 
enrollment within two years. 
 
Other states have experimented with ESAs 
but, as with other choice initiatives, these 
scholarship programs have generally been 
limited by geographical area or to particular 
populations of students or families (such as 
children with disabilities or those from a 
military background). In West Virginia, 
ESAs are not capped and will be widely 
available. “They had no private-school 
choice a year ago, and now they have the 
most ambitious program in the country,” 
says Patrick Wolf, an education-policy 
professor at the University of Arkansas. 
“They went from zero to 100 in one 
session.” 
 
Victory Laps 
 
West Virginia stands out in its dramatic 
move toward school choice, but it was far 
from the only place where proponents were 
able to take a victory lap this year. Other 
states that had long resisted choice options 
suddenly changed their positions. In states 
that have consistently experimented with 
alternatives to traditional public schools, 
such as Arizona and Florida, the size and 
scope of their programs continued to grow. 
“It has been a breakthrough year,” says 
Robert Enlow, president and CEO of the 
advocacy group EdChoice. “This is, without 
a doubt—based on all our tracking over the 
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years—the biggest year for educational 
school choice.” 
 
Florida remains a leader in providing 
options for families. About one in four U.S. 
children taking advantage of private-school-
choice programs live in Florida. The state is 
continually expanding its offerings. A law 
enacted in May 2021 merged various 
programs while increasing private-school 
scholarships to 100 percent of per-pupil 
funding. The bill prioritizes low-income 
families making under 185 percent of the 
federal poverty level ($49,000 for a family 
of four) but expands eligibility to encompass 
those making up to 375 percent of the 
federal poverty level, or just under $100,000 
for a family of four. The law also eliminates 
the old requirement that students enroll in 
public schools before applying for a 
scholarship, and it exempts military families 
from program limits and waiting lists. 
 
In Florida, choice supporters are well 
organized, enjoying strong champions both 
in the legislature and in Governor Ron 
DeSantis, a Republican who has appointed 
choice-receptive justices to the state 
supreme court. Daniel Aqua, the executive 
director of Teach Florida, suggests that the 
state’s population growth has also helped 
promote its school-choice experiment, with 
both private and public schools seeing 
increasing enrollment. “With tremendous 
population growth comes decreased 
competition for children,” he says. 
 
All told, seven states created new programs 
this year, while 11 more expanded existing 
options. The Wall Street Journal declared 
2011 “the year of school choice.” In 2021, 
advocates have enjoyed even greater 
success. 
 
Several factors account for this achievement. 
The pandemic led to widespread school 

closures, which in turn caused real 
headaches for parents. It would be too much 
to say that all parents became choice 
parents, but clearly more of them—
including affluent suburban parents who had 
generally taken pride in their local schools—
suddenly found themselves scrambling for 
workable alternatives. By definition, this 
meant they were open to nontraditional 
instruction programs and methods, including 
private schools and learning pods. This 
dynamic helped expand the choice coalition 
beyond its core supporters among 
conservatives and libertarians paired, 
sometimes uneasily, with low-income 
minority parents from urban cores. Those 
groups, in turn, set aside their differences to 
work together in 2021. “Just as the country 
was splitting and becoming polarized, the 
school-choice movement was too,” Wolf 
says. “There didn’t seem to be as much 
cooperation between those two groups. But 
Covid changed that. There’s nothing like a 
crisis to bring people together and get them 
to focus on what unifies them.” 
 
The pandemic not only shut classrooms but 
state capitols as well. With Covid-19 closing 
statehouses to the public for long stretches, 
teachers and parents opposed to choice 
programs were unable to gain easy access to 
legislators, let alone stage large 
demonstrations of the Red for Ed variety. 
This lack of access was a problem for 
advocates working in many policy areas, but 
it posed particular challenges for teachers 
and parents, who were already stretched thin 
owing to childcare difficulties and the 
demands of remote or hybrid instruction. 
There was less advocacy and legislative 
activity related to charter schools in 2021 
simply because, as parents searched for 
options, they could already choose a charter 
school at no cost to themselves (in states that 
allow charters), while private-school tuition 
can be prohibitive for many families. 
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Finally, partisan politics played a role as 
well this year. The choice proposals that met 
success were launched almost exclusively in 
Republican-controlled states in the South 
and elsewhere. Not much happened in the 
Democratic blue states where schools were 
closed the longest.  
 
Although President Trump lost his 
reelection bid last year, he campaigned on 
choice and during his last month in office 
signed an executive order allowing states to 
use federal funds for vouchers for 
disadvantaged children. His education 
secretary, Betsy DeVos, was not able to 
move the needle much while in office, but 
she remains a formidable defender of 
choice. She and her family have helped to 
fund legislative candidates all over the 
country. In 2020, they devoted more than 
$10 million to political contributions in their 
home state of Michigan alone. Enlow, of 
EdChoice, says that the focus that DeVos 
and the Trump administration devoted to 
choice issues in the District of Columbia and 
nationally had a “unique, positive effect” on 
state action. Becky Pringle, president of the 
National Education Association, casts the 
former education secretary’s influence in a 
different light: “Now, after her voucher 
plans were rejected by Democrats and 
Republicans in Congress over the last four 
years, Betsy DeVos is funding efforts to 
push states with Republican-controlled 
legislatures to take scarce funding away 
from public schools and give it to private 
schools.” 
 
Republicans gained or expanded their power 
at the state level last year, with Democrats 
failing to take control of a single legislative 
chamber. There have always been 
Republicans who oppose at least some kinds 
of school choice—Roger Hanshaw, the 
house speaker in West Virginia, voted 
against the ESA bill—but it became a lot 

harder for teachers unions and other choice 
opponents to kill a bill if they had to pick off 
20 Republican votes rather than a handful. 
“This is a bipartisan issue, and it should be,” 
Enlow says, “but in places like West 
Virginia, the outcome of the election 
emboldened legislators.” 
 
Building on Success 
 
School-choice advocates held a much 
stronger hand this year than they’ve enjoyed 
in the recent past. The question now is 
whether they’ll be able to build on their 
success, or whether the pandemic created a 
singular set of political circumstances. 
History suggests that the momentum will 
continue. In many cases, only modest 
programs could muster enough support for 
initial passage, and that was so in some 
states last year. Once in place, however, 
programs have typically received additional 
funding, with eligibility requirements 
expanding over time. That’s been true in 
Florida, where bills to create or expand 
programs are passed nearly every year and 
where about 200,000 children are now 
enrolled in some sort of choice program. 
 
Opponents of choice are worried about their 
recent losing streak continuing. Jack 
Schneider, an education historian at the 
University of Massachusetts Lowell, says 
that schools could reach an inflection point 
where such a significant number of tax 
dollars are diverted to homeschooling and 
private schools as to have a measurably 
damaging effect on traditional district 
schools, though it hasn’t yet happened in 
any state. “There’s a real danger of a 
negative feedback loop here,” he says. “You 
defund schools, the quality declines, and 
you’re able to make further arguments for, 
quote, choices for people, which further 
undermines the quality of schools.” 
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It’s been a full decade since Arizona 
launched its education savings account 
program. At the time, it looked like the hot 
new idea destined to spread rapidly to other 
states. That didn’t happen. In 2015, Nevada 
passed a law that promised nearly universal 
ESAs (96 percent of school-aged children in 
the state were eligible), but the program’s 
funding formula was blocked by the state 
supreme court, and the initiative was 
eventually killed when Democrats took 
control of the legislature. 
 
This year, Indiana, Kentucky, Missouri, and 
New Hampshire all created ESA programs. 
Georgia expanded its special-needs 
scholarship program to make it act as a de 
facto ESA, allowing expenditures beyond 
tuition including tutoring, meals, 
transportation, speech and occupational 
therapy, and even uniforms. In 2020, North 
Carolina expanded its Opportunity 
Scholarship voucher program by boosting 
the family-income limit for eligibility and 
through other provisions. 
 
“ESAs are sort of the sexy new model for 
private-school choice,” Wolf says. 
By not limiting eligibility in any way, the 
West Virginia law lends credence to the 
time-honored complaint that such programs 
hand money to parents who aren’t sending 
their kids to public schools anyway. 
According to initial state estimates, the 
program will cost roughly $24 million to 
support students who leave public schools, 
but more than $100 million to subsidize 
those who have not been attending public 
schools. 
 
Patricia Rucker, who chairs the West 
Virginia Senate’s education committee, says 
she “never understood why states would 
limit ESAs for certain types of kids and 
issues and geographical areas.” She says the 
public schools work well for most 

children—perhaps 95 percent of them—but 
there will always be students who are not 
well served by traditional schooling. As a 
parent of special-needs children herself, she 
has encountered moments when district 
schools weren’t able to be flexible enough to 
accommodate them properly. She often 
hears similar stories from other parents. 
“How can you ask a teacher with 30 kids to 
stop everything when one child is crying?” 
Rucker asks. “It’s really not fair to expect 
that.” 
 
Whatever their benefits in terms of helping 
kids, ESAs turned out to have a secret 
ingredient that helped win political support 
for choice in some red states this year. 
Republicans dominate rural America 
politically, but winning rural voters over to 
the school-choice cause has been a struggle. 
Underpopulated areas typically offer 
families few options in terms of private 
schools, so there’s not exactly a groundswell 
of support for private-school choice among 
rural residents. Traditional public schools 
may be the only game in town. “In some of 
these small towns, not only is the school the 
major employer, but it’s the center of the 
community,” says Tim Benson, a policy 
analyst with the Heartland Institute, a 
conservative think tank in Illinois. “All the 
kids go there. Three or four generations have 
gone to that school. They don’t want 
anything to disturb it in any way.” 
 
ESAs can introduce choice to rural areas, 
Rucker says, not only because parents can 
use the money to pay for tutoring and the 
like, but also because the funding that ESAs 
provide can potentially help build up the 
market for such services—a market that 
could include the public schools themselves 
acting as providers of discrete services. 
“There were legislators who had not 
supported choice in the past whose fears 
were greatly helped by pointing this out,” 
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she says, “that you could use the money to 
pay for public-school services.” 
 
Tough Fight in Arkansas 
 
Ken Bragg has been trying to initiate school 
choice in Arkansas throughout his three 
terms as a state legislator, taking up a baton 
that other lawmakers had carried for years 
prior to his arrival. In 2020, he couldn’t 
move a bill to create a tax-credit scholarship 
program (in which the state essentially 
underwrites scholarships by giving a tax 
break to donors) out of committee. He was 
more optimistic this year. 
 
Bragg combined $4 million for the 
scholarship program with $6 million in grant 
money that public schools could apply for. 
He had hoped that the 60–40 split in favor of 
public schools would win over skeptics, but 
public-school administrators still worried 
about the per-pupil state funding they would 
lose with every child who accepted a 
scholarship to attend private school. Support 
in the house looked favorable, but enough 
legislators were “intimidated,” Bragg says, 
by telephone calls from school 
superintendents the night before the vote 
that they balked, and the bill failed—by 
eight votes. 
 
“They all tend to stick together,” Bragg 
says, “even the rural schools that wouldn’t 
be affected by it.” 
 
Bragg and his colleagues persisted, coming 
up with a much more modest proposal that 
offered $2 million for tax-credit 
scholarships. His initial bill included an 
escalation clause to increase funding by 25 
percent once the $4 million or $6 million 
limits were reached. That provision was 
eliminated, as were a number of 
accountability measures and audit 
requirements. 

Lack of accountability is one reason choice 
opponents say these programs are 
misguided. Any time there’s a lot of public 
money flowing out in multiple directions, 
they say, there’s potential for fraud. The 
West Virginia ESA program, for example, 
allows anyone who is not a family member 
to receive funds for tutoring. “The way you 
continue to get money is using the money,” 
says Carol Burris, executive director of the 
Network for Public Education, an advocacy 
group that supports public schools. “It really 
opens the door for misuse of funds and lack 
of education for children.” 
 
The stripped-down bill in Arkansas provides 
enough funding for scholarships covering 
250 children out of a statewide student 
population of 480,000. Over the past couple 
of decades, legislators in many states have 
adopted this kind of incremental approach. 
Unable to win support for more ambitious 
ideas, they take baby steps, launching 
initiatives that amount to pilot programs. 
Once programs are created, they can be 
expanded—and generally they are. Montana 
provides one striking example along these 
lines. Last year, Republicans won the 
governor’s office for the first time in 16 
years, which eased the way for a major 
expansion of that state’s tax-credit 
scholarship program. Previously, credits per 
donor were capped at $150. Now, they can 
go as high as $200,000. 
 
Lawmakers also expanded tax-credit 
scholarship programs this year in Florida, 
Indiana, Iowa, Kansas, Nevada, Oklahoma, 
and South Dakota. Because of state 
policymakers’ tendency to expand existing 
programs, even small initiatives such as 
Bragg’s encounter fervent opposition, with 
superintendents and unions viewing them as 
the camel’s nose under the tent. It’s also 
why choice advocates take what they can get 
from their state legislature, hoping to lay 
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down even a tiny foundation they can build 
on later. 
 
“If it’s a good program and it’s helping kids, 
wouldn’t you want to expand it?” Bragg 
asks. 
 
Testimonials from parents whose children 
took advantage of a privately funded 
scholarship program in Arkansas provided 
powerful lobbying tools for Bragg, he says. 
School-choice advocates frequently say that 
word of mouth from satisfied parents is one 
reason choice programs have grown over the 
years. Schneider, the education historian, 
suggests this parental support also points to 
something about how choice proponents are 
now approaching their advocacy activity. 
For years, data comparing private and 
charter schools to traditional district schools 
have been muddy, at best, in terms of 
showing anything like superior performance 
among alternative institutions. Rather than 
making comparisons related to student 
achievement, Schneider says, choice 
advocates are now mostly trying to make a 
different kind of sale.  
 
“There’s some evidence to believe that some 
charter schools do some things pretty well,” 
he says, “but that’s not the rhetorical basis 
for a reform movement. Instead, we are 
hearing that we need to empower families 
with options and we need to stop letting big 
government and the teachers union dictate 
what’s best for kids.” 
 
Pursuing the Vision 
 
School choice has enjoyed some measure of 
bipartisan support, with many prominent 
Democrats singing the praises of charter 
schools. That was about as far as they were 
willing to go, however.  
 

For most Republicans, charters were only 
the starting point. They are pushing hard to 
realize the vision laid out by economist 
Milton Friedman more than a half century 
ago, in which public education dollars 
become fully portable, following students to 
any type of school they might attend. 
Advocates haven’t come anywhere close to 
achieving that vision, but it is still being 
promoted by DeVos as well as influential 
conservative groups at the state level, 
including the American Legislative 
Exchange Council and think tanks that are 
part of the State Policy Network. 
 
In 2021, everything broke the right way for 
school-choice advocates. The pandemic 
roused dissatisfaction among parents while 
limiting the lobbying activity of teachers 
unions and their allies. This state of affairs 
put many Democrats in an uncomfortable 
position, trapped between frustrated 
constituents and unions who insisted in 
many jurisdictions on keeping schools 
closed, even after the science suggested they 
were not high-risk locations for contracting 
Covid-19. Last summer, United Teachers 
Los Angeles put out a statement saying that 
as part of a “safe and equitable start of 
school,” the union wanted passage of 
Medicare for All, new taxes on wealth and 
millionaires, housing for homeless and low-
income populations, defunding of police, 
and a moratorium on charter schools. This 
may be an extreme example of a teachers 
union stretching its demands past the 
schoolyard, but conservatives are delighted 
to suggest that unions have overplayed their 
hand. “The pandemic and closures gave 
legislators the backbone necessary to go 
ahead and cast a vote for choice programs, 
where before they’d be on the fence,” 
Benson says. 
 
Will that momentum carry over into a post-
pandemic world? Conditions will be 
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different. With schools open everywhere, 
many parents won’t feel the same urgency to 
find alternatives. But as with so many other 
issues, school-choice advocates say that 
Covid-19 served to reveal systemic 
weaknesses that have been present all along. 
It may have been the straw that broke the 
back of opposition, at least within the GOP. 
The few red states that had long been 
holdouts when it came to creating choice 

programs, such as Arkansas and Kentucky, 
have at last hopped on the bandwagon. 
In West Virginia’s case, they’re now leading 
the band. “I really do think there is a sense 
of inevitability about the expansion of 
school choice,” says Garrett Ballengee, 
executive director of the Cardinal Institute, a 
conservative West Virginia think tank that 
helped promote ESAs. “I don’t think we’ll 
see a groundswell for limiting these 
programs.” 

 
Alan Greenblatt  
 
https://www.educationnext.org/school-choice-advances-in-states-advocates-describe-
breakthrough-year/ 
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Schools Of Promise 
 

Refugee children receive schooling as they await resettlement 
 
Silvia Simon and her three younger sisters 
lived in relative peace with their parents in 
Malakal, South Sudan, until 2013, when a 
militia associated with the government 
attacked the town, kidnapping her parents. 
Her uncle told her to flee to Egypt with her 
sisters and apply for asylum. He promised 
he would soon follow. 
 
Silvia did as she was instructed. She took 
her siblings — Victoria, 10; Famela, 8; and 
Anna, 2 — and led them on their escape, 
traveling thousands of miles by bus to Cairo. 
Silvia was 19 at the time. She later learned 
her parents and her uncle were killed. 
 
Once in Cairo, the four girls were on their 
own, with no one to help. Despite life’s 
hardships, Silvia soon found work as a 
housekeeper and a flat in Maadi, a poor 
neighborhood south of Cairo. She enrolled 
Victoria and Famela in a school near their 
residence, St. Joseph Community School, 
which serves displaced children, and things 
seemed to be going well. 
 
However, two years later, Silvia suffered a 
severely broken leg after she threw herself 
out of a small public bus to escape an 
attempted gang rape. She was unable to 
continue working and could not pay the rent. 
 
“If you can’t pay your share of the rent,” her 
housemate told her, “you’ll have to pay it 
with your body.” 
 
He sexually assaulted her and she became 
pregnant. He then kicked the four girls out. 
Silvia, her leg still broken, and her sisters 
slept on the street for a week, taking shelter 
in the doorways of large buildings, until one 
of her acquaintances took them in. 

Silvia eventually returned to housekeeping, 
but she has been able to work only two days 
a week due to ongoing health issues since 
breaking her leg. Her small income provides 
for their basic needs. She, her 4-year-old son 
and her sisters now share a two-bedroom flat 
with a divorced mother of four, also from 
South Sudan. Each family gets one 
bedroom. 
 
“My life is not easy,” says Silvia with tears 
in her eyes. “I live with the hope of seeing 
my sisters graduate from college. When I get 
tired, I remember my mother’s voice, ‘Don’t 
give up on your sisters.’ I have become 
everything to them. 
 
“I tell them: ‘Look at those who are living a 
good life,’ ” she continues. “ ‘They have 
made it through education. I work as a 
housemaid because I am not educated. This 
will be your fate if you do not learn.’ ” 
 
Victoria, now 18; Famela, 16; and Anna, 10, 
have made their big sister proud by working 
hard to excel at school. Victoria, who is in 
her third year of high school, has always 
ranked first in her class. Famela, who started 
high school this year, and third-grader Anna 
are also among the first in their class. They 
now attend St. Charles Lwanga School, 
another school for displaced children, 
located in Sakakini, a neighborhood in the 
district of Abbasiya, north of the city center. 
 
Victoria and Famela seem younger than 
their age. They are very slim, mostly due to 
malnutrition, but their eyes shine with 
intelligence. Victoria suffers from severe 
anemia. Her school has offered her free 
treatment, but she is still severely emaciated. 
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Despite these hardships, the sisters hope 
education will change their fate and help 
them realize their dream of resettling in a 
Western country, where better educational 
opportunities are available. 
 
“The situation would have been worse if we 
did not have the opportunity to learn,” says 
Famela. “At school, we have a social life 
and hope in the future.” 
 
According to the UNHCR, Egypt hosts more 
than 265,000 registered asylum-seekers and 
refugees, but the Egyptian government says 
the number exceeds five million, as many of 
the displaced do not register with the United 
Nations agency. 
 
The government grants them the freedom to 
move and live among Egyptian society. 
However, according to the UNHCR, Egypt’s 
challenging economic conditions in recent 
years “have considerably increased the 
vulnerability of both refugees and host 
community members. With many refugees 
lacking a stable source of income, basic 
needs are barely covered.” 
Nonetheless, living in Egypt is better for 
many of these families than living in their 
native countries, where they have no 
security or access to services. 
 
Sudanese have found refuge in Egypt for 
decades, beginning in the mid-1980s when a 
substantial number fled civil war in their 
country and found a haven in Egypt. 
 
In 1984, in response to the growing refugee 
community, the Comboni Missionaries built 
a school in the garden of Sacred Heart 
Church in Sakakini, where they continue to 
minister. They saw how difficult it was for 
Sudanese children to enroll in Egyptian 
schools due to their inability to meet the 
admission requirements, such as having the 
correct identification papers, and the 

bullying they experienced when they did 
attend Egyptian schools. 
 
The Comboni Missionaries named their 
school after St. Charles Lwanga, a well-
loved young Ugandan saint, martyred in 
1886. It was the first school to serve the 
Sudanese community in Egypt and offers 
both elementary and high school education. 
 
As Sudanese and South Sudanese refugees 
increased, as well as displaced persons from 
other African countries, including Eritrea 
and Somalia, the Comboni Missionaries 
decided to build three more schools in 
neighborhoods where refugees had settled in 
large number: St. Josephine Bakhita Center 
for Basic Education in Al Tabbah, at the 
northern limits of Cairo; St. Joseph 
Community School in Maadi, south of 
Cairo; and a school in Zeitoun, a city north 
of Cairo. 
However, due to a shortage of priests among 
the Comboni Missionaries, they handed St. 
Joseph Community School to the 
Franciscans in 2013, and the school in 
Zeitoun to the Salesians in 2019. The 
Comboni Missionaries continue to run St. 
Charles Lwanga, which has more than 600 
students, and St. Josephine Bakhita, which 
serves about 400 students. 
 
The Rev. Lokwang Casimiro welcomed 
students at St. Charles Lwanga on the first 
day of the school year, celebrating Mass for 
the feast day of the Comboni Missionaries’ 
founder, St. Daniel Comboni, on 10 
October. 
 
After Mass, Botrous Amnruss, the principal, 
made some announcements, but not before 
patting the shoulder of a statue of St. Daniel 
standing next to the podium and giving 
thanks for the work of the community he 
founded. The students applauded, nodding 
in agreement and gratitude. 
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The school’s breakfast program started one 
week later. Rose Daniel, a refugee from 
South Sudan, has been working in the school 
kitchen since 2007. She and her colleagues 
prepare breakfast each day for the students, 
which include her two children, Keiji, 20, 
and Morbi, 18, who are completing their 
high school education. Mrs. Daniel says 
breakfast varies from day to day — lentils, 
beans, fava beans, falafel sandwiches. 
 
The young children get their meal at 9 a.m., 
and the older children eat 30 minutes later. 
They go to the kitchen where large baskets 
of food await them. Each student takes a 
plastic bag that contains a sandwich. When 
they return to the class, they receive cans of 
juice. 
 
Although the meal is simple, it is necessary, 
as many refugee families are unable to 
provide food on a regular basis for their 
children. In some cases, the school breakfast 
is the main meal a child will eat throughout 
the day. 
 
Victoria, Famela and Anna benefit from the 
breakfast program. 
 
“The most important thing for me is to save 
for the rent,” says their big sister, Silvia. “At 
school, they eat breakfast. So, when we 
don’t have money for food, they will have 
eaten something already.” 
 
In addition to education, Sacred Heart 
Church, also called “the Sudanese Church,” 
has been crucial in helping the Sudanese and 
South Sudanese with free medical services 
for the neediest among them and with food 
aid, when available. 
 
The Rev. Dominic Eibu, the parish priest, 
and Father Casimiro, the assistant pastor, are 
relatively new to Sacred Heart Church. Both 
are Comboni Missionaries originally from 

Uganda. Father Eibu arrived four years ago 
and Father Casimiro two years later. 
 
“By these schools, we give refugees hope 
that their status is not a permanent one,” 
says Father Eibu. “God takes care of the 
homeless, the poor and the needy. We are 
called to be part of this mission of the 
Creator.” 
 
The two priests work hard to run their 
schools, despite a continuous budget deficit, 
especially in recent years with a decrease in 
grants from international donors. They keep 
a good attitude amid the overwhelming 
needs they deal with every day. 
 
“The school fees paid by the parents are 
symbolic, ranging from 900 Egyptian 
pounds to 1,500 Egyptian pounds [about $57 
to $95] for the academic year,” says Father 
Eibu. “Of course, this is little to cover the 
running costs of the school, so we ask 
donors for help.” 
 
Teachers’ low salaries are an ongoing 
challenge, too; for many, their salary does 
not cover living expenses in Cairo. 
 
“If you work as a teacher, your salary is low 
compared with those working as 
housekeepers. There are teachers who leave 
teaching and work as housekeepers to get 
paid more,” says Sawsan Amin, a science 
teacher at St. Charles Lwanga. 
 
Father Eibu says the parish and school 
administration are trying to increase salaries, 
“but resources are limited.” 
 
The school is in the same compound as 
Sacred Heart Church, separated by a large 
tent-covered courtyard. It recently 
completed the construction of a hall that will 
be used by the school for formative group 



 134 

programs, cultural meetings, parent 
assemblies and final exams. 
 
ictoria dreams about attending medical 
school and becoming a surgeon; Famela 
dreams about studying computer science. 
But their dreams may end at high school if 
they cannot afford to take their final exams 
for their leaving certificates, overseen by the 
Sudanese embassy in Cairo. 
 
The schools run by the Comboni 
Missionaries, as well as most other schools 
for South Sudanese children in Egypt, teach 
the Sudanese curriculum to facilitate their 
education. However, students must pay the 
embassy a $250 fee to write the elementary 
school certificate exam and a $550 fee to sit 
for the high school certificate exam. South 
Sudanese students, considered international 
students by the Sudanese embassy, pay 
higher fees than their Sudanese counterparts. 
 
This amount is beyond the capacity of most 
South Sudanese families, who turn to 
charitable organizations and the UNHCR for 
help. When funds are not available, they 
either borrow money, postpone the exam 
until funds are available, or stop their 
education at that level without graduating. 
 
Victoria would need to register for her final 
exam at the end of this academic year, but 
her older sister says it will be impossible to 
save $550 by then, which is a small fortune 
for their family. 
“If we don’t get help, we will have to make 
do with this amount of education,” says 
Silvia. “It will be very sad for me, but we 
have no choice.” 
 
The schools have been negotiating for three 
years with the Sudanese embassy to reduce 
the exam fees. 
 

“This matter is a disaster,” says Mr. 
Amnruss, the principal. “Last year, a large 
number of students were unable to take the 
exam because they were unable to save the 
required amount.” 
Addok Makuacc is a single mother of five, 
who works as a housekeeper full time. Her 
two older sons, Daw, 22, and Joseph, 18, 
took their final exams last summer. She 
turned to the UNHCR for Joseph’s fees — 
the U.N. agency covered his exams because 
he was not yet 18 — but she borrowed the 
amount for Daw. Now she does not know 
how to pay back the loan. 
 
“Life in Egypt is difficult, but educating my 
children gives me a purpose to continue,” 
she says. “I will be very happy to see Daw 
and Joseph graduate from college because I 
will feel that my labor has paid off.” 
 
However, not all students meet such success. 
Teachers notice that many children have 
difficulty concentrating on their studies, as 
their families are unable to provide a good 
study environment at home and their 
ongoing financial problems are significant 
distractions. 
 
“The students in class are completely 
absent-minded,” says Essam Bala Kouri, a 
teacher at St. Josephine Bakhita Center in Al 
Tabbah. “Their families are in poor financial 
shape. They have too many problems for 
them to be focused.” 
 
The neighborhood of Al Tabbah has grown 
randomly over the past three decades. 
Displaced families, mostly from Sudan, 
were among the first to live here, along with 
low-income Egyptians, who came from 
outside Cairo to reside on the margins of the 
big city in search of work. Rents are cheap 
and the district is close to two middle-class 
neighborhoods, Heliopolis and Nasr City, 
where they can find jobs. 
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Father Casimiro travels regularly from 
Abbasiya to Al Tabbah to check in on St. 
Josephine Bakhita Center and to celebrate 
liturgies for the school community under the 
school’s large outdoor tent. 
 
Due to the need for a school in Al Tabbah, 
Sacred Heart Church initially rented a four-
story apartment building in 2005, using the 
rooms on the first and second floors as 
classrooms, explains the principal, Isaac 
Ayoub Corey. Due to rising enrollment, the 
parish purchased the building in 2008. 
 
“The establishment of the school gave 
families reassurance about their children’s 
future,” says David Nimeri, an Arabic 
language teacher. 
 
“The main goal of their stay in Egypt is 
immigration and resettlement” to a Western 
country, he says, adding that the school has 
given a purpose to “their waiting time in 
Egypt.” 
 
Keiji Joseph, 25, came from South Sudan 
with her parents and three siblings in 2004. 
She joined the third grade at St. Josephine 
Bakhita Center. After completing 
elementary school, she attended St. Charles 
Lwanga for high school. She and two of her 
siblings graduated from college. Now Ms. 
Joseph works as an English teacher at the 
school. 
 
“We all studied at the Comboni schools, and 
this helped us a lot and gave us a future,” 

she says. “In South Sudan, we are proud to 
attend Egyptian universities. I don’t know 
what would have happened to us if the 
Comboni schools didn’t exist.” 
 
Ms. Joseph says the road was difficult until 
she graduated from university, but the 
presence of her parents helped her and her 
siblings to persevere in their studies, unlike 
a sizable proportion of refugee children 
orphaned by war or who are being raised by 
a single parent in their new host country. 
 
Such is the case for Anna, Famela and 
Victoria, who call Silvia, their older sister, 
“Mother.” They cannot imagine having 
survived this long without her care. 
 
“Doctors tell [Silvia] not to work, but she 
insists despite her pain,” says Famela. “She 
tells them, ‘I can’t quit, what are the girls 
going to do?’ I have no alternative but to 
excel in my studies to make up for my 
sister’s trouble with us.” 
 
Each day after school, Famela, Victoria and 
Anna sit down at home at a rickety table to 
study their lessons. 
 
“School is what builds the future, it helps us 
to be self-reliant when we grow up,” says 
Victoria, whose sense of the impermanence 
of her situation is ever-present. “If we have 
the chance to go to a Western country, we 
will have an education to build on,” she 
adds. “And, if we go home, we will 
contribute to building our society.”

 
Magdy Samaan  
 
https://cnewa.org/magazine/schools-of-promise-refugees-egypt/ 
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An Error-Laden Letter From a Virginia Teachers Union Calling For More 
protections against the coronavirus has gone viral on Twitter. 

 
Reading, writing and ratios. 
 
Startled by a slew of linguistic gaffes, an 
Arlington parent took a correction pen to the 
piece and posted the aftermath online. 
 
“Hey @VEA4Kids, are you going to send 
out more of these grammar worksheets over 
break?” the poster quipped derisively. “My 
kids and I had a great time spotting errors! 
Did we find them all?” 
 
Despite the letter only consisting of five 
paragraphs, the Twitter teacher spotted 
roughly 20 blunders and highlighted them in 
green pen. 
 
Addressed to Arlington Schools 
Superintendent Dr. Francisco Duran, the 
union letter highlights the recent spread of 
the coronavirus and argues for a delayed 
resumption of classes in January to address 
the issue. 
 
The document also asserts that continuing 
with indoor lunch in the midst of the surge 

creates “super-spreader” events inside 
schools and that teachers are having to make 
the “ultimate sacrifice” as Omicron.  
 
The online editor completely reworked the 
letter’s opening sentence. 
 
“On behalf of the members of the Arlington 
Education Association, this dire expression 
lends great concerns for Arlington Public 
Schools return plans for January 3rd, 2022,” 
the original version read. 
 
In another sentence, the letter uses the word 
“are” when it should have said “our.”  
“The fire departments in are region are 
exemplifying domino outbreaks as well,” the 
missive states. 
 
“Apparently ‘learning loss is not limited to 
students!” one Twitter user wrote in 
response to the post, which had drawn 
hundreds of likes and retweets by Thursday 
afternoon. 

 
Selim Algar 
 
https://nypost.com/2021/12/30/error-riddled-virginia-teachers-union-letter-gets-roasted/ 
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